CSHSE Self-Study
Human Services Department
California State University, Fullerton
Response to Readers’ Comments
March 1, 2017

The Human Services Department (HUSR) has reviewed and responded to the Readers’
Comments (dated December 14, 2016) on the original August 2016 Self-Study.

The Readers’ Comments are in italicized font and numbered consecutively. The HUSR
responses are standard font following each specific question, comment, or request for
documentation.

CSHSE Self-Study Readers Comment One:

Standard 5, the 2012 Self-Study requirement for reaccreditation included provision of
program specific policies and procedures for Standard 5-Standards and Procedures for
Admitting, Retaining and Dismissing Students. However, the current self-study did not
provide Human Services program specific information about Standard 5. The
information is still general to California State University Fullerton.

Response to CSHSE Self-Study Readers Comment One:

The following is the Human Services Department Program Specific Policies and
Procedures for Standard 5.

FITNESS FOR THE HUMAN SERVICES PROFESSION

A Policy Statement from the Faculty and Staff of the Department of Human Services, college of
Health and Human development, California State University, Fullerton

PROFESSIONAL AND PERSONAL DEVELOPMENT

Entry into the Human Services professions is more than initiating a new career path or beginning
anew job. Itis similar to starting a lifelong journey. As in many other fields of endeavor, there
IS an intensive and rigorous training program to complete integrated with academic and clinical
requirements. As human services undergraduate majors enter a profession that deals with the
human condition in myriad settings there can be professional and personal challenges that
students will encounter.

Meeting these challenges and learning to grow from them is an integral part of succeeding in the
human services profession. As human service educators, the faculty and staff of the Department
of Human Services are committed to facilitating the professional development and personal
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growth of our undergraduate students, and the education, supervision and mentoring of students
in all aspects of their professional journey in the field of human services.

The education of human service professionals involves an evaluation of one’s values, beliefs,
attitudes and behavior patterns. In many ways, the deepest challenge students will encounter is
the combined task of self-assessment, self-correction and self-direction in collaboration with
others and across many areas of life: academic, clinical, professional and personal. It is our
hope and expectation that each undergraduate student who joins the Department will succeed in
these tasks given strong faculty commitment and support.

To that end, we list below a number of the attributes, characteristics or behaviors that we believe
are important for success in careers in the human services.

Students in our undergraduate program will be evaluated on a continuing basis with reference to
these professional and personal attributes as well as to their academic performance and growing
clinical skills. The list below is not exhaustive but is meant to provide a firm basis for discussion
between students and faculty. Descriptions are given to help students evaluate their personal
strengths and areas of growth in each domain.

An important note: The faculty hope that providing these characteristics will help our students
understand what is expected of them and will stimulate self-assessment for continued growth.
Ongoing professional and personal growth is an important practice, whether one is an
undergraduate trainee or a human service professional. It is in this sense, then, that the faculty of
the Department commit themselves to fostering the development of our students as well as of
one another. It is our hope to become a learning community of fellow professionals-faculty, staff
and students.

For all of us, it is to be hoped that growth will build upon our uniqueness as individuals, while
moving us toward professional excellence. With this in mind, the following attributes are
provided to aid in our ongoing development. Definitions and descriptions are included in this
list.

PROFESSIONAL/PERSONAL ATTRIBUTES

1. Commitment to Wellness: Wellness is a way of life oriented toward optimal health
and well-being in which body, mind, and spirit are integrated by the individual to live
life more fully. Commitment includes an understanding of, and decision to pursue
wellness as a lifestyle over the life span. Willingness to assess issues of wellness in
one’s lifestyle and life environment; an ongoing choice to become the best one can be
spiritually, mentally, emotionally, physically, socially, and vocationally.
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2. Commitment to Learning: Demonstrated ability to self-assess, self-correct, and self-
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direct; to identify needs and sources of learning; to continually seek new knowledge
and understanding. Demonstrated academic and life management skills and
commitment to excellence as a human service professional.

Core Academic and Clinical competencies: Various accrediting and certifying
agencies have identified the knowledge-base that is essential for success in
professional human services. These core areas include: Introduction to Human
Adjustment, Human Services systems, Case Management and Interviewing,
Counseling Theories, Research Methods in Human Services, Cultural Diversity in
Human Services, Group Dynamics, Crisis Intervention, Career Seminar and other
elective courses. Acceptable performance in these academic areas is essential. In
addition, clinical competency and an acceptable level of functioning in internships are
required and expected. The ability to form effective collegial working relationships
with peers and supervisors is essential. It should be noted that in a number of
academic courses involving these core academic and clinical areas, students will be
challenged to review their own values, attitudes, experiences, beliefs, behaviors and
biases. Willingness to engage in this self-review, its challenges and potential growth,
is a critical element in growing as a human service professional.

Professional Identity: Commitment to ongoing development as an entry level human
services professional and member of the helping professions and to high standards of
practice as a human service professional. An understanding of one’s motivation for
choosing the human services profession. The ability to critically assess one’s own
values, attitudes, beliefs and behaviors as they related to the standards of excellence
and ethics, and the best practices of the human services professions. The ability to
exhibit appropriate professional attitudes and conduct; ability to represent the
profession ethically and effectively. Willingness to assume roles of service and
advocacy. Ability to demonstrate theory-into-practice, that is to translate learned
values and content knowledge into professional/personal attitudes and action.
Developing participation in the varied roles of the human services professions and
participation in professional organizations through membership, service and
scholarship. Ability to see oneself as connected to a wider whole of regional/global
needs, helping systems, and resources. A commitment to advocacy on behalf of
clients and larger society, as well as to pursuit of social justice, as consistent with one’
professional identity.

Personal Maturity: Ability to live and function at an appropriate level of emotional,
psychological, and relational well-being; freedom from significant impairments that
would affect one’s ability to perform as a human service professional. The ability to



tolerate ambiguity and to patiently address areas of growth. Ability to balance
personal and professional self-awareness.

6. Responsibility: Demonstrated ability to fulfill professional commitments and to be
accountable for actions and outcome. Demonstration of effective work habits and
attitudes evident in classes, assistantship assignments, and other areas of student
performance. Demonstrated ability to act and respond in a variety of situations with
honesty and integrity. Knowledgeable about professional ethical standards and
competent in applying those standards to concrete situations.

7. Interpersonal Skills: Demonstrated ability to interact effectively with clients,
families, colleagues, other helping professionals and the community and to deal
effectively with multiple diversities in a pluralistic society. Effectiveness in
establishing positive interpersonal relationships on an individual and group basis;
openness to constructive criticism; tolerance and openness toward differences; ability
to develop appropriate support systems. The ability to identify sources of and seek out
appropriate feedback from faculty and peers, and to utilize and provide feedback for
improving personal and professional interactions; supervisability. Ability to be
appropriately assertive and self-advocating.

8. Communication Skills: Demonstrated ability to communicate effectively for varied
audiences and purposes. Sensitive to diversity in one’ communication.

9. Problem-solving: In both professional performance and personal development, the
ability to recognize and define problems, analyze data from varied sources, develop
and implement solutions, and evaluate outcome. The ability to seek out resources for
help, support, and insight.

10. Stress Management: The ability to identify sources of stress that affect personal and
professional functioning and to develop effective coping behaviors. Existence of
appropriate boundaries between personal stressors and professional performance.
Obtaining appropriate supports, resources, and help when needed.

STUDENT RETENTION POLICY AND PROCEDURES

Acceptance into the human services major does not assure graduation from it. Successful
completion of the Bachelor’s degree in the Department of Human Services is based upon the
continuous evaluation of students to insure effective demonstration of academic competence,
each student’s commitment to the program and the profession, and his or her continued growth in
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personal or emotional characteristics and qualities related to successful performance in helping
professions. The evaluation process services two primary functions:

1. To provide students with direct feedback relative to their progress that will enable them
to enhance their strengths and identify and remediate growing edges and weaknesses in
their academic, professional and personal development.

2. To provide faculty with information about student progress, which facilitates decisions in
the best interest of students and the profession.

A student must have a cumulative GPA of at least 2.0 at the end of his or her prescribed
curriculum to fulfill the degree requirements. If a student’s GPA drops below 2.0, he or she is
placed on academic probation. If satisfactory progress is not made toward removing
probationary status, the student is subject to dismissal by the Dean in consultation with the Char
of the Department.

Students are expected to adhere to the professional code of ethics of the National Organization of
Human Services and to the national standards for Human Service professionals from the Council
for Standards in Human Service Education (http://www.cshse.org). Copies of these codes are
available through professional organizations and are displayed on the bulletin outside the human
services office. Students are also expected to adhere to the Academic Code of Honesty of
California State University, Fullerton.

The Department’s annual “student review process” offers a vehicle for human services faculty to
evaluate student academic, professional, and personal progress. Any faculty member may raise
questions about a particular student’s performance in any of the above listed areas at any point
during the student’s program. Additionally, a review will take place at least yearly with the
initial review taking place following the student’s first year as a Human Services major. Written
results of the review will be placed in the student’s advising file, which is retained in the
Department.

Students who have not demonstrated satisfactory progress are notified to make a mandatory
appointment with the Department Cahir or advisor. The “review process” insures that each
student is given feedback about academic, professional, and personal development throughout
the program as they attain knowledge and skill in required and elective courses and clinical
experience.

The following procedures are in place for students needing further review, feedback, and
progress:

1. After meeting with the Department Chair or advisor, a plan will be developed to guide
the student into actions that may correct problem areas.

2. Should a student be unwilling and/or unable to follow through with this plan, the chair or
advisor will consult with the Assistant Dean of the College who may consult with the
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Dean of Students for further remediation. The Department will offer recommendations to
the University Dean of students, the Assistant Dean of the College, or the Dean of the
college.

The remediation plan may include:

Identification of the problem area

Expected behavioral and/or attitudinal changes

Potential methods for achieving and demonstrating change
Time line for completion.

ML

Each student involved in this process has the option of bringing an advocate to meetings.

A copy of the plan will be given to the student, one will be retained in the Department file, and
with the Assistant Dean and University Dean of Students.

If these processes fail, the entire faculty may recommend voluntary termination/resignation to
the student and/or recommend dismissal to the Dean of the college. If dismissal from the
program is recommended, the Department will forward that recommendation to the Dean of the
College and the Dean of Students.

ALTERNATE PROCESS TO ADDRESS IMMEDIATE FITNESS FOR THE
PROFESSION CONCERNS

In rare cases, the faculty may become aware of issues or behaviors that raise doubts about a
student’s ability to either successfully complete the program or move forward as a student in the
human services major. When such information becomes available, the faculty has a duty to
review the information fully and carefully, to notify the student about the concerns and the
outcome of the review, and to select a course of action that is commensurate with accepted
ethical and legal procedures.

In these instances, the faculty, in consultation with the Dean of the College may find it necessary
to forego the step-by-step procedures listed above and move directly to recommend probation
and remediation or dismissal from the program.

CSHSE Self-Study Readers Comment Two:

The 2012 Self Study requirement for reaccreditation included proof of Std. 18:
Administrative Provision of both a narrative and verifying documentation that the
program is in compliance with STD. 18, specifications b, f, and g. This current Self-Study
only provided documentation that the program was in compliance with Std. 18-

Page | 6



specification-b, f. and g. However, the documentation did not provide a narrative that the
program is in compliance with Standard 18-specification b, f, and g.

Response to CSHSE Self-Study Readers Comment Two:

Standard 18 states: The curriculum shall provide knowledge, theory, and skills in the
administrative aspects of the services delivery system.

Standard 18, Specification b, Supervision and Human Resource Management:

Narrative: Issues in administration and management of human services in community agencies

are central to the Human Services Management course (HUSR 420). Topics include: theories of

management, organization management, strategic planning, data management, managing human
resources, assessing client needs, designing human service delivery systems, program budgeting,
marketing strategies, accountability and improving program management.

Narratives for Standard 18, Specification b, are also addressed in the syllabi of the following
courses that are located in the Appendix at the end of this Response to CSHSE Readers:

HUSR 380 (Theories and Techniques of Counseling); 385 (Program Design and Proposal
Writing); 400 (Ethical and Professional Issues); 420 (HUSR Management); 430 (HUSR and
Child Abuse); 435 (Alcohol and other Drugs, Prevention and Education); 440 (Abuse of Persons
with Disabilities); and 475 (Human Services Policy and Practice).

Specification f, Legal and Regulatory Issues and Risk Management:

Narrative: The course Human Services Management (HUSR 420) examines issues in
administration and management of human services agencies. One of the learning objectives of
the course, for example, is to demonstrate an understanding of business ethics and risk
management in relation to human services delivery.

The narrative for Specification f, is also addressed in the following courses: HUSR 420 (HUSR
Management), just described; 430 (HUSR & Child Abuse); 435 (Alcohol and Other Drugs,
prevention and education); 440 (Abuse of Persons with Disabilities); and are located in the
Appendix at the end of this Response to CSHSE Readers.

Specification g, Managing Professional Development of Staff:

Narrative: Topics covered in Human Services Management (HUSR 420) that fulfill Standard
18-g, include maximizing employee potential through staff training and development, how to
design a career development plan, promoting excellence through a well-designed motivation and
rewards system, supervision, performance appraisal, rewards and termination.
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The narrative for Specification g, is also addressed in the following courses: HUSR 420 ((HUSR
Management), 430 (HUSR & Child Abuse), 440 (Abuse of Persons with Disabilities), and are
located in the Appendix at the end of this Response to CSHSE Readers.

CSHSE Self-Study Readers Comment Three:

The 2012 Self-Study requirement for reaccreditation included proof of Standard 21-Field
Experience-explanation and documentation of how students are monitored in the field by
performing, at minimum one site visit per quarter or semester. The evidence of at least
one site visit per quarter or semester is not evident in this Self-Study. There is a statement
in field documents that state ““25% of approved agencies are visited each semester.”
Another statement in field documents states, ““site visits occur as needed.”

Response to CSHSE Self-Study Readers Comment Three:

The Department of Human Services at Cal State Fullerton is committed to providing a high
standard of fieldwork experiences for our students and to that end we are the top department on
our campus in total hours students give to the improvement of their communities. For

example there are 440 students in internship classes this spring 2016 semester and 39 group
leaders (who earn internship hours for group facilitation), totaling 479 students. With a minimum
of 120 hours per student this semester it would total 57,480 hours. In addition, many of the
student interns do more than 150 hours at their internship site to earn a University internship
award increasing the total number of HUSR student internship hours.

The department of Human Services is also committed to meeting the standards that CSHSE has
established and we are proud of the excellence with which we have met those standards. We are
also happy to communicate how we are meeting the unique challenges our department faces
when meeting a particular standard, 21.J.

The standard asks for one site visit per semester and we have instituted several processes to
address this standard given our department’s unique challenges. We have approximately 15-17
field classes per semester, representing several hundred students (for example 440 students are
doing 120 internship hours this spring 2016 semester). We have well over one hundred sites
throughout the Southern California area including Orange, Los Angeles, Riverside, and San
Bernardino representing tens of thousands of square miles of area where our students are
interning. Incredibly, that area coverage is not an exaggeration (one estimate was actually 35K
mile area) and has to be placed in the context of managing the infamous Los Angeles traffic in
traveling to sties. To meet the Herculean challenge of monitoring the agencies we are connected
to, we have several processes in place including 1) the hiring of a dedicated staff member to
work on fieldwork issues (a 1/2 time position), 2) direct official correspondence from the
department to each site and supervisor each semester, 3) direct contact by phone with each
supervisor on each site by instructors, and 4) direct site visits of a portion of our sites on a
rotating basis and on an as needed basis. For example, each semester the department chair meets
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with the Fieldwork Office Coordinator to read the student evaluations of their internship
experience. The two student evaluations of approved HUSR agencies inform us about the
agencies that are not up to par in relation to consistent supervision and providing rich, hands-on
learning experiences to students that advance their professional skills.. The Field Office
Coordinator contacts all agencies flagged by the student evaluations and meets with the
supervisors to describe the need for improving the quality of the student learning experience at
their site or else they are deleted from the HUSR approved agency listing.

Documentation of two years of Agency Visits for fall 2013, spring 2014, fall 2014 , spring 2015,
fall 2015 are located in the Appendix of this document.

In addition, the following Field Site Visitation Plan has been developed by HUSR Faculty to
increase monitoring visits to HUSR field sites to fulfill Standard, 21.J.

Field Site Visitation Plan for Increasing Site Visits

Beginning Fall 2017, and continuing indefinitely, the Field Office Coordinator will train and
supervise 5-6 student interns from the Senior Seminar in Fieldwork (HUSR 496) to visit agencies
listed on the Approved Field site listing. The students will have already served 2 internships at
community agencies. The student interns will visit each agency, speak to the supervising
representative, and use the evaluation form created by the Field Office Coordinator. The
students will be supervised by this coordinator, and the evaluations will be reviewed and
discussed. In order to satisfy the 120 hours required semester hours for an internship, the
students will visit approximately 20 agencies each. This will typically take about 2 hours for
each visit and another 2 hours to write up the evaluation, and 2 hours per week supervision. The
duties involved in this internship involve program evaluation, consultation, collaboration, and
data entry.
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CSHSE Self-Study Readers Comment Four:

The 2012 Self-Study recommendation (but not required by the standards) asks for:
“clarify on course syllabi, the link between course objectives and outcomes and the
CSHSE Standard and specification (s) that apply.” This information was not clearly
outlined in the current self-study. (See bullet # 2 below).

Bullet # 2, there was a general concern from all readers regarding Standards 11-20. The
2012 Self-Study “recommendation (but not required by the standards)’ asked for
“clarify on course syllabi, the link between course objectives and outcomes and the
CSHSE Standard and specification (s) that apply.” This information was not clearly
outlined in the current Self-Study. The courses that met the Standards were identified in
the Self -Study, however, the narrative and direction to supporting documents regarding
how the courses met the Standard (s) were not evident. Insufficient evidence was
provided to show that the Standard was met. The syllabi provided were vague. There was
no evidence that linked syllabi with the Standards. Listing the course text, assignments,
or activities that matched each Standard in each class, and making those connections
more clear, would have strengthened this Self-Study.

Response to CSHSE Self-Study Readers Comment Four:

All course syllabi relevant to Standards 11-20 that link syllabi with the CSHSE standards are
located in the Appendix of this HUSR Response to CSHSE Readers. Each syllabus has a
narrative attached that clearly demonstrate the linkage of syllabi with CSHSE Standards.
Although HUSR 445 (Persons with Disabilities and Human Services Community Support
Systems), was included in the course listing in the 2016 Self Study, The course has never
actually been taught because of low enrollment and HUSR faculty are considering other options
for the HUSR 445 course.

The following are the HUSR courses relevant to Standards 11-20 that link syllabi with the
CSHSE Standards 11-20.

HUSR 201, Introduction to Human Services
HUSR 300, Character and Conflict
HUSR 315, Research and Data Management in HUSR

HUSR 310, Case Management
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HUSR 318, Human Services for Immigrants and Refugees

HUSR 350, Leadership Skills and Personal Development

HUSR 380, Theories and Techniques of Counseling

HUSR 385, Program Design and Proposal Writing

HUSR 400, Ethical and Professional Issues

HUSR 410, Crisis Intervention

HUSR 411, Service Delivery to (Diverse) Communities

HUSR 412, Introduction to Gerontology in Human Services

HUSR 415, Treatment Issues in Substance Abuse

HUSR 425T, Contemporary Issues in Human Services: Veterans and Their Families
HUSR 430, Child Abuse and Human Services

HUSR 434, Physiological Effects of Alcohol and other Drugs

HUSR 435, Alcohol and other Drugs: Prevention and Education

HUSR 436, Family Addiction Dynamics

HUSR 437, Co-occurring Disorders

HUSR 440, Abuse of Persons with Disabilities: Assessment, Evaluation, and Intervention
HUSR 450, Theory and Practice of Group Counseling

HUSR 465, Human Services Delivery to Latinos

HUSR 475, Human Services Policy and Practice

HUSR 480, Case Analysis and Intervention Techniques
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CSHSE Self-Study Readers Comment Five:

Standard 4c: It appears that the program has a comprehensive assessment plan and
engages in program evaluation every 5 years. However, the information shared with
the public does not appear to meet the standard. The web-link provided:
(http://hhd.fullerton.edu/HUSR/Accreditation.htm) includes three information items:

HUSR Assessment Plan
California State University, Fullerton CSHSE Self-Study (no date)
Link to CSHSE Website

The link does not include examples of program effectiveness obtained through formal
program evaluation as required in Specification b (e.g., student satisfaction, agency
feedback, enrollment trend, graduate placement data, quality improvement information,
grade point average, student performance on standardized examinations such as the HS-
BCP (Human Services Board Certified Practitioner) credential, program completion
data, etc.).

Response to CSHSE Self-Study Readers Comment Five

To demonstrate the HUSR department’s effectiveness to the public, the HUSR website includes
examples of both student satisfaction and HUSR program effectiveness indicators. Student
satisfaction documents include: posting the results of Student Opinion Questionnaires about
HUSR faculty teaching performance for fall 2013 through fall 2015; results of the Alumni
Survey in relation to demographics, employment, graduate school and importance of student
learning goals/outcomes; Summary of Student Evaluation of the Fieldwork Agency Experience,
Summary of Student Evaluation of the Agency Supervisors; Summary of Student Evaluation of
the HUSR Fieldwork Office.

Following the student satisfaction data are data that demonstrates HUSR Program Effectiveness
in relation to HUSR student GPA, results of Community Agency Supervisor survey, Agency
Supervisor Evaluation of Student Interns, Student Performance on state of California exam for
substance abuse counselors, HUSR students who earned the certificate to work in domestic
violence shelters, the current HUSR Program Assessment Plan, and the HUSR faculty who
attended the Faculty Development Center’s teaching enrichment classes for faculty for teaching
quality improvement .
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Both the student satisfaction documents and the HUSR program effectiveness data are described
below and are posted on the HUSR Department website to share with the public.

1. Student Satisfaction Data

a. Summary of Student Opinion Questionnaires (SOQ’s) 2013-2015

The results of the Human Services Department SOQs from fall 2013 to fall 2015
demonstrate a pattern of very high student satisfaction with faculty teaching of
HUSR courses. Using two indicators, the results of the department mean of the
SOQ ratings combined with the total number of A and B ratings, demonstrate a
pattern of very high student satisfaction. In fact HUSR faculty ratings are
consistently higher than the standard of teaching excellence as presented in the
Human Services Personnel Document which states 85% A’s and B’s with 50 %
A’s is the standard of excellence. HUSR faculty SOQ’s range from 90 to 92 %
A’s and B’s and show consistently higher than the 50% A’s criteria. The percent
of A’s range from 70% to 75% from 2013 to 2015.

In fall 2013 the results of the 1,928 SOQ’s show a department mean of 3.59 on a
4 point scale and 91% A’s and B’s with 72% A'’s.

In spring 2014 the results of the 1,962 SOQ’s show a department mean of 3.57 on
a 4 point scale and 90% A’s and B’s with 70% A'’s.

For fall 2014 the results of the 2,076 SOQ’s show very high ratings of faculty
performance with the department mean at 3.64 on a 4 point scale and 92% A’s
and B’s with 74 % A’s.

For spring 2015 the results of the 2,019 SOQ’s again reveal very high ratings of
faculty teaching performance with the department mean of 3.64 on 4 point scale
and 92% A’s and B’s and 75% A’s.

Lastly, the 2,147 SOQ’s from fall 2015 reveal very high ratings of faculty
teaching performance with the department mean of 3.65 on a 4-point scale and
90% A’s and B’s with 75% A’s. Table 1 below graphically sets out the data on
the high student satisfaction with HUSR faculty teaching performance from 2013
to 2015 and see SOQ data in appendix at the end of this document.
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Table 1. High Student Ratings of HUSR Faculty Teaching Performance

Semester # of SOQs Dept Mean % of As & Bs
Fall 2013 1,928 3.59 91w/ 72% A’s
Spring 2014 1,962 3.57 90 w/ 70% A’s
Fall 2014 2,076 3.64 92 W/ 74% A’s
Spring 2015 2,019 3.64 92 w/ 75% A’s

b. Summary of Alumni Survey Results Re: demographics, employment,
graduate school and importance of HUSR student learning goals/outcomes.

Of the 1,915 alumni surveys sent, 209 or 10.9% of the respondents addressed the
four categories of the survey: demographics, employment, graduate school, and
importance of student learning goals/outcomes.

The demographics revealed the respondents age ranged from 20 years to above 50
years of age; with 84% females, and the ethnicity showed the highest percent are
Latino/a at 48.2%, and Euro-American at 37.1.% The respondents year of
graduation ranged from 70% graduating during the years of 1996 to 2010, 24%
graduating from 1981 to 1995, and 6% before 1981.

Current Age Chart
Chart 1, below, indicates the age ranges of those individuals who participated in

the Alumni Survey. There were 21% of the participants 51 years old and above,
12% age 41-50; 26% age 31-40; 26% 26-30; and 15% age 20 — 25 years old.

Chart 1. Current Age of Human Service Alumni Survey Participants

100%
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Gender
Of those individuals who participated in the survey, 84% were female.

Ethnicity Chart

Chart 2 indicates the ethnicity of those individuals who participated in the Alumni Survey. The
highest percent of participants were Latino or Latina (48.2%) and the second highest was
Anglo/Euro-American (37.1%).

Chart 2. Ethnicity of Human Service Alumni Survey Participants

Ethnicity N=170

2% m African American

® American Indian/Native

% American
> 5% H Asian

4%
9 1
24_\ |

H Latino's

® Middle Eastern
35%
Eastern European
Anglo/Euro-American

Pacific Islander
3% 2%

Language
The results indicate all the language(s) in which the individuals who participated in the Alumni

Survey are fluent (note: participants were able to indicate more than one). There were 90.1% of
the participants that stated they were fluent in English and 37.4% stated they were fluent in
Spanish.

Graduation Chart

Chart 3 indicates the year in which the participant graduated from CSUF, organized by range.
There were 70% of the participants who graduated between the years of 1996 and 2010; 24%
who graduated between 1981 and 1995; and 6% who graduated prior to 1981.

Chart 3. Year of Graduation for Human Service Alumni Survey Participants
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Participants' Year of Graduation from CSUF
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Employment

The employment category revealed that 65.9% are currently working in the human services field
and in descending order, the highest percent work in counseling, then social work,
administration, teaching, research, and program manager, development and outreach. 80% said
the Human Services Bachelor’s degree provided very good to excellent preparation for their
profession. And, respondents who attended or are attending graduate school, 83.3% said the
Human Services Bachelor’s degree prepared them well and 82% said the preparation was very
good to excellent.

Employment Status

As presented in Table 2, there were 15.3% of participants who indicated that they are not
currently employed due to being a graduate student; 1.8% who are not currently employed but
are looking for work; 4.7% who are not currently employed and are not looking for work; 65.9%
who are currently employed in the field of Human Services; 8.2% who are currently employed
in another field but expect to return to Human Services in the future; and 9.4% who are
currently employed in another field and don’t expect to return to Human Services.

Table 2. Employment Status of Human Service Alumni Survey Participants

Employment Status

Number

Percent

Not Currently Employed Graduate Student

26

15.2%

Page | 16




Not Currently Employed Looking for Work 3 1.8%
Not Currently Employed Not looking for Work 8 4.7%
Yes, Currently Employed In the field of Human Services 112 65.9%
Yes, Currently Employed Not in Human Services, but expect to be later 14 8.2%
Yes, Not in Human Services, and don’t expect to return 16 9.4%

Employment Area of Focus

As presented in Table 3, 60.6% of participants indicated that their primary work area of focus
was counseling or social work; 19% indicated administration; 12.4% indicated teaching; 11%

indicated research or program management, development, outreach; and 27.8% indicated

“other.”

Table 3. Employment Area of Focus for Human Service Alumni Participants

Employment Area of Focus Number Percent
Counseling 44 32.1%
Social Work 39 28.5%
Administration 26 18.9%
Teaching 17 12.4%
Research 0 0.00%
Program Manager, Development, Outreach 15 10.9%
Other 38 27.7%

Employment Preparation

As presented in Chart 4, 80% of participants indicated that their degree in Human Services

provided very good or excellent preparation for the responsibilities they assumed in their

positions as professionals.
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Chart 4. Human Service Alumni Participant’s Preparation for Employment
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Graduate School

Attendance

Of those who participated in the survey, 58.5% have or are currently attending graduate school.

Type of Graduate Degree Earned/Currently Pursuing

As presented in Table 4 below, participants indicated the type of graduate degree they earned or
are currently pursuing. Out of 110 respondents, 58% indicated they have or are currently

pursuing a graduate degree in counseling or social work.

Table 4. Type of Graduate Degree Earned or Currently Pursuing

Type of Degree Number Percentage
MS Counseling 16 14.5%
MA Counseling 17 15.4%
MA Education 18 16.3%
MS Education 5 4.5%
MPA 6 5.4%
MSW 31 28.1%
MPH 2 1.8%
MS Gerontology 4 3.6%
PhD Clinical Psychology 4 3.6%
EdD Higher Education 3 2.7%
MS Human Services 1 0.9%
Teaching Credential 3 2.7%
Totals 110 100%
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Graduate School Preparation

As presented in Chart 5, 83.3% of participants indicated that their undergraduate degree in
Human Services provided very good or excellent preparation for graduate study.

Chart 5. Preparation for Graduate School

Degree to which the HUSR program prepared you for
graduate study
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Alumni Ratings of Importance of HUSR Department Learning Goals

Within all categories relative to the Human Services Department’s learning goals and outcomes
there was an average of 186 respondents who rated the learning goals/outcomes as” important”
and “very important” in a range of 64% to 96%. As shown in Chart 6, there were eight categories
in which 90% or more of respondents rated the learning goals and outcomes to be “important” or
“very important.”
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Chart 6. Participants’ Perceived Importance of HUSR Learning Goals/Outcomes
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For a fuller analysis of the Alumni survey results see pages, 50-75 in the August 2016 CSHSE
Self-Study for HUSR Re-accreditation posted on the HUSR website
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c. Summary of Student Evaluation of the Fieldwork Agency Experience

Student evaluations of their fieldwork experience for all three fieldwork classes
(HUSR 396/L, 495/L, 496/L) as revealed by the 25 question survey that includes
demographic information, overall rating of the agency, and satisfaction questions



showed very positive results. There were 85.8% of respondents who rated their
overall experience of their agency above average (29.8%) and excellent (56%) as
shown in Chart 7. There were 82.6% of respondents who rated their overall
learning experience at their agency above average (29.2%) and excellent (53.4%)
as shown in Chart 8.

Student Evaluation of the Agency

Rate your overall Agency Experience:
As presented in Chart 7 below, there were 85.8% of respondents who rated their

overall experience of their agency above average (29.8%) and excellent (56%).

Chart 7. Overall Agency Experience
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Rate Your Fieldwork L earning Experience:
As presented in Chart 8 below, there were 82.6% of respondents who rated their overall learning

experience of their agency above average (29.2%) and excellent (53.4%).
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Chart 8. Overall Learning Experience within the Agency

Overall Learning Experience
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For a full analysis of the Student Survey of their Agency Learning Experience results see pages,
75-81, in the August 2016 HUSR Self-Study for CSHSE Re-accreditation posted on the HUSR
website.

d. Summary of Student Evaluation of the Agency Supervisor

There were 80.4% of respondents who rated their placement supervisor above
average (28.1%) and excellent (52.3%), see Chart 9 below for a graphic
representation.

Student Evaluation of the Supervisor

Rate supervision you received at your placement
As presented in Chart 9, there were 80.4% of respondents who rated their
placement supervisor above average (28.1%) and excellent (52.3%).
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Chart 9. Rating of Fieldwork Supervisor by the Student
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Rating of Fieldwork Supervisor by the Student
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For a full analysis of the results of the Student Survey of their Fieldwork Supervisor,
which includes a content analysis of the supervisors’ greatest strengths as discerned
in five categories: professionalism, friendly/approachable, supportive, patient, and
knowledgeable, see pages, 82-84, in the August 2016 CSHSE Self-Study for HUSR
Re-accreditation posted on the HUSR website

Summary of Student Evaluation of the HUSR Fieldwork Office

Each semester students evaluate their fieldwork experience for all three fieldwork
classes (HUSR 396/L, 495/L, 496/L) by completing an on-line survey of 14
questions about the fieldwork office including demographic information, overall
rating of the fieldwork office, and satisfaction questions. 90.5% of the students
rated the overall service of the Fieldwork office as good to excellent as shown in
Chart 10.

Student Evaluation of the HUSR Fieldwork Office

Results

Student rating of overall service by the Fieldwork Office is shown in_Chart 10
below with 90.5% of the students rating the overall service of the Fieldwork office
as good to excellent.



Chart 10. Overall Rating of the Fieldwork Office
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For a full analysis of the results of the Student Survey of their Fieldwork Office
experience, which includes a content analysis of the student perception of the Field
Office see pages, 85-89, in the August 2016 CSHSE Self-Study for HUSR Re-
accreditation posted on the HUSR website.

2. Department Program Effectiveness Indicators
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a. Student GPA report, fall 2015

Undergraduate students in HUSR =2,780 with 3.39 GPA
See University document in Appendix of this Response to CSHSE Readers.

. Summary of Community Agency Fieldwork Day Survey

The time period of the Community Agency Survey that was distributed to agency
representatives at the Fieldwork Day each semester was from fall 2012 to fall
2015. Most agencies, 95% represented were from the nonprofit sector (80%
nonprofit agencies and 15% government services). The total of 67 respondents
who completed the 37 question- survey provided both qualitative and quantitative
data on skills, competency and knowledge relative to the Human Services student
learning goals and outcomes. 87% of the respondents used interns from the
Human Services Department and they reported 100% satisfaction with the interns.
In fact, 50% of the agencies hired their student interns. Out of the 20 skills and
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competencies listed on the community agency survey, seven of the
skills/competency/knowledge areas were rated important to very important by 94%
of the respondents as shown in the following Chart 11.

Out of the 20 skills and competencies listed on the community agency survey,
seven of the skills were rated important to very important by 94% of the
respondents or above. As shown in Chart 11 below, the respondents rated the
following skills as important to very important when considering hiring
employees:

Skill #20: Demonstrate assessment skills.

Skill #21: Demonstrate cultural competence skills.

Skill #25: Understand that the needs of populations are multifaceted and dynamic.

Skill #26: Understand the needs of populations are best addressed from
collaborative, reflective, and an interdisciplinary approach.

Skill #27: Demonstrate collaborative communication with individuals, families,
and communities.

Skill#28: Articulate knowledge and skills to communicate effectively about human
services issues using written communication.

Skill #29: Articulate knowledge and skills to communicate effectively about
human services issues using oral communication.



Chart 11. Skills & Competencies Important for Human Service Employees
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To read a full analysis and discussion of the survey results of the Community
Agency Survey see pages 61-74 in the August 2016 HUSR Self-Study for CSHSE
posted on the HUSR website.

Summary of Supervisor Evaluation of the Student Interns

Each semester the agency supervisors evaluate the student’s performance for all
three fieldwork classes (HUSR 396/L, 495/L, 496/L) by completing an on-line
survey of 22 questions about student learning outcomes, competencies, and overall
experience. Supervisors were asked to rate the students’ performance on
professionalism, personal characteristics and practice skills.

In all the categories there was an average of 620 respondents. Fieldwork
Supervisors rated their students more than acceptable and outstanding on a range
of 55% to 92%, as shown in Chart 12. There were three categories in which 90%
or more students were rated more than acceptable and outstanding. These
categories included, behavior and work attitude; ethical standards; and works
within purpose of agency. Lastly, There were 92.4% of supervisors who rated



students’ overall performance above average (26%), and outstanding (66.4%), as
shown in Chart 13.

Supervisor Evaluation of Student Interns

Results
Supervisors were asked to rate the students’ performance on professionalism, personal

characteristics and practice skills on a Likert scale of: not applicable; not acceptable;
below average; average; more than acceptable; and outstanding; in the following
categories:

e Assertiveness

e Behavior and work attitudes

e Use of time

e Adherence to basic ethical standards and values of the profession

e Perseverance

e Effectiveness in planning and arranging work responsibilities

e Ability to assume responsibility for own learning

e Ability to work within purpose, structure, and constraints of the agency

e Verbal communication skills

e Development of a professional self-awareness

e Emotional maturity

e Punctuality/attendance

e Ability to develop and maintain professional relationships with
clients/consumers/co-workers from various cultural/ethnic backgrounds

e Ability to identify and use community resources

e Competency in providing helping skills to Individuals and Families

e Competency in providing helping skills to Small groups

e Competency in providing helping skills to Community-at-large

In all the categories, there was an average of 620 respondents. Fieldwork Supervisors
rated their students more than acceptable and outstanding on a range of 55% to 92%. As
shown in Chart 12 below, there were three categories where 90% or more students were
rated more than acceptable and outstanding. These categories were behavior and work
attitude; ethical standards; and works within purpose of agency.

Page | 27



Chart 12. Supervisor’s Evaluation of Student’s Performance
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Rate student’s performance overall
As shown in Chart 13 below, there were 92.4% of supervisors who rated student’s overall
performances above average (26%) and outstanding (66.4%).
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Chart 13. Supervisor’s Rating of Student’s Overall Performance
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To read a full analysis of the survey results of the Field Supervisor’s rating of
Student Interns, see pages89-91 in the August 2016 HUSR Self-Study for CSHSE
posted on the HUSR website.

Student Performance on Standardized Exams

The Substance Abuse Prevention and Treatment track is comprised of the courses:
HUSR 415, Treatment Issues in Substance Abuse; HUSR434, Physiological
Effects of Alcohol & Other Drugs; HUSR 435, Drug Abuse Prevention & Early
Intervention; HUSR 436, Family Dynamics of Addiction; and HUSR 437, Co-
Occurring Disorders. Completion of the track prepares students to take the
California Association for Alcohol/Drug Educators (CAADE) certification exam
that can lead to the Certified Addictions Treatment Counselor (CATC) credential.

Data from CAADE Exam Statistics from 2013 to 2015 reports 85.7% pass rate for
HUSR students who took the exam as shown in following table:



Table 5.
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CAADE Exam Statistics 2013-2015

Year HUSR/CSUF HUSR/CSUF HUSR/CSUF
Students Took | Students passed Pass rate
Exam
2013 3 3 100%
2014 5 5 100%
2015 6 4 66%
2013-2015 Total 14 12 85.7%

Intimate Partner Violence Certificate

Data on HUSR students who received the Intimate Partner Violence Certificate
after completing the Intimate Partner Violence (IPV) course (HUSR 425T) is
presented in Table 6 showing 311 HUSR students who earned the certificate.
Basically, the IPV course examines violence in intimate relationships ranging
from conventional family situations to alternative family structures. Although
considerable attention is devoted to spousal abuse, substantial consideration is
also allotted to elder abuse, LGBT partner abuse, dating violence, and
characteristics of societies and cultures which enhance and promote interpersonal
violence.

The IPV class is an introductory course designed to be the student’s first exposure
to the practical applications of working with individuals and families who are
victims of domestic violence. A counseling/social work perspective, utilizing
terminology, methods, and theoretical orientations are used to discuss intimate
partner violence. Curriculum embedded in the IPV course is equivalent to the 40-
hour domestic violence training curriculum required to intern at the domestic
violence shelters. The content of this class is built on the suggested 40-hour
training curriculum offered by the California Partnership to End Domestic
Violence. This 40-hour training is required for all those who work in a domestic
violence shelters in the state of California and it is highly recommended for all
helping professionals. At the end of the semester, a verification form is given to
each student who completed the course with a “C” or better and who has
completed the 40 hour training which is equivalent to the 40-hour training offered
by Shelters. The class material includes community speakers who share their
professional experience working with victims and perpetrators of Intimate Partner
Violence.



Table 6. Number of Students Who Completed the 40-Hour IPV Training by
Semester, 2013 to 2015

Semester Student Completion
Fall 2013 63
Spring 2014 58
Fall 2014 66
Spring 2015 60
Fall 2015 64
Total 311

f. Program Evaluation of Student Learning Goals and Outcomes

The HUSR department conducts an ongoing formal evaluation to determine its
effectiveness in meeting the needs of students, community, and the human services
field. The results of which are used to modify the program as necessary. Toward
this goal, the HUSR department has clearly stated measureable student learning
outcomes that are tied to the CSHSE Standards and an assessment plan.
Measureable student learning outcomes have been development by the faculty in
response to the University’s WASC re-accreditation requirements. The following
is the HUSR Department’s Assessment Plan which continues the ongoing effort of
measuring student goals and learning outcomes.

Page | 31



Department of Human Services Assessment Plan

Goal 1: Intellectual inquiry, critical thinking, and problem solving
Learning Outcome 1a: Analyze human services related theories and models.

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Students are exposed to
human services theories and
models

Beginning to integrate and
apply human services
theories and models in a
variety of settings and
contexts.

Students are able to effectively
integrate and apply theory and
practice.

Course: Course:

HUSR 201 Introduction to Course: HUSR 380 Theories and

Human Services HUSR 310 Case Techniques of Counseling
Management

Performance: Performance: Performance:

Exam scores on relevant
theories/models

Measurement Tool:
Exam # 2 scores that cover
theories section of text

Students engage in
meaningful learning
activities that integrate
theory with practice such as
creating case plans or
through role-play activities.

Measurement Tool:
Ecological Model
assignment

Students engage in clinical
applications, write integration or
application papers, and conduct
presentations that effectively
analyze human services related
theories and models.

Measurement Tool:
Paper on integration/application
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Goal 1: Intellectual inquiry, critical thinking, and problem solving
Learning Outcomelb: Employ logical approaches to real world problems in the
human services field that rely on the development of research, program designs,

and evaluation methods to draw reasonable evidence based conclusions.

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Students are exposed to
various techniques in
research design and data
collection techniques

Course: HUSR 315
Research and Data
Management in Human
Services

Students develop critical
thinking techniques for best
practices in program design
and implementation

Course: HUSR 385 Program
Design and Proposal Writing

Students review and assess
evaluation methods and create an
appropriate evaluation protocol
utilizing relevant sources that
address agency needs. Students
show critical thinking and problem
solving skills in order to draw
reasonable, evidence-based
conclusions.

Course: HUSR 470 Evaluation of
Human Services Programs

Performance:

Exams on research
methodology and ability to
utilize appropriate
technology to analyze data

Measurement Tool:

1) Exams that cover
research methodology;

2) Data analysis assignment

Performance:

Evaluate and integrate
appropriate literature on a
Human Service related topic
and draw reasonable
conclusions that inform the
design of a relevant program
proposal.

Measurement Tool:
Program Proposal

Performance:

Students conduct evaluations and
prepare reports via written and oral
formats that demonstrate critical
thinking and scientific acumen.

Measurement Tool:
Program evaluation final report that
address course objectives

Page | 33




Goal 2: Professional, self-reflective, field based practice with culturally
diverse populations.
Learning Outcome 2: Demonstrate cultural competence in working

collaboratively and ethically with diverse populations in the human services field.

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Demonstrate an
understanding of culturally
competence and ethical
behavior as well as develop
insight into interpersonal
and intrapersonal skills
necessary for effectively
interact with others

Course:
HUSR 411 Service Delivery
to Communities

Demonstrate the ability to
work collaboratively and
ethically in human services
delivery to diverse
communities.

Course:
HUSR 396/L Practicum
Seminar

Demonstrate proficiency with
working with culturally diverse
populations.

Course:
HUSR 496/L Internship Seminar

Performance:

Students engage in small
group activities that address
ethical and cultural issues.

Measurement Tool:
Four Skills of Cultural
Competence Worksheets

Performance:
Students role play group and
individually clinically related
skills in class.

Measurement Tool:
Supervisors’ Evaluation of
the Interns

Performance:

Students facilitate interpersonal
growth and cultural relational skills
under supervision; students
demonstrate four cultural
competence understanding and skills
through case analysis and action
plans.

Measurement Tool:
Supervisors’ Evaluation of the
Interns
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Goal 3: Communication skills
Learning Outcome 3a: Communicate effectively about human services issues
using written communication.

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Students demonstrate basic
understanding of written
documentation of client
interactions through case
notes.

Students demonstrate a
working knowledge of
written communication using
English and APA format on
issues related human services

Students demonstrate effective
written communication using APA
format on topics related to human
services and evaluation of programs.

Course: Course: Course:

HUSR 310 Case HUSR 385 Program Design HUSR 470 Evaluation of Human
Management and Proposal Writing Services Program

Performance: Performance: Performances:

Students will be given in-
class writing assignments
as well as essay exams.

Students will be given essay
examinations or participate in
on-line forums in which they
write about various human

In final paper, students demonstrate
the ability to write about human
services issues without
grammatical/APA formatting errors.

services issues.

Measurement Tool: Measurement Tool: Measurement Tool:
Case Management Client | Program Proposal Program evaluation final report that
Folders address course objectives.
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Goal 3: Communication skills
Learning Outcome 3b: Communicate effectively about human services issues
using oral communication.

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Students demonstrate basic
oral communication skills

on topics related to human
services

Course:
HUSR 350 Human Services
Leadership

Students demonstrate a
working knowledge of oral
communication on topics
related to human services

Course:
HUSR 385 Program Design
and Proposal Writing

Students demonstrate effective oral
communication on topics related to
human services

Course:
HUSR 470 Evaluation of Human
Services Program

Performance:
Students participate in
group and individual
presentations in-class.

Measurement Tool:
Group Presentation on
Leadership Service
Announcement

Performance:

Students participate in group
and individual presentations
in-class.

Measurement Tool:
Presentation of Program and
Proposal for Funding

Performances:
Students participate in group and
individual presentations in-class.

Measurement Tool:

Presentation of Intervention and the
Presentation of the Final Evaluation
Results
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Goal 3: Communication skills
Learning Outcome 3C: Integrate information technology in support of human
services implementation

Beginning Developing Meets Expectations
Knowledge: Knowledge: Knowledge:

Can articulate the need for
information that is
appropriate to complete a
specific college level
research paper.

Course:

HUSR 315 Research and
Data Management in Human
Services

Organize and evaluate
information from multiple
sources based on usefulness,
reliability, accuracy and point
of view (or bias)

Course:
HUSR 385 Program Design
and Proposal Writing

Successfully complete a college level
research paper (Needs refinement)

Course:
HUSR 470 Evaluation of Human
Services Program

Performance:

Can implement a search
strategy for a number of
database systems including
campus library systems,
online reference tools, or
other information databases

Measurement Tool:
Literature Review Research
Paper

Performance:

Compile a discipline
appropriate bibliography of
sources obtained through their
research

Measurement Tool:
Program Proposal

Performances:

Successfully discuss, present and
“publish” (to the professor, or in
online format per the assignment) a
research paper using collaboration
software and/or social media.

Measurement Tool:
Program Evaluation Final Report
And Final Exam
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Timeline for Implementation of HUSR’s Assessment Plan

Goal 1: Intellectual inquiry, critical thinking, and problem solving
Learning Outcome 1la: Completed Spring 2015 (and presented below)
Learning Outcome 1b: AY 2015/2016

Goal 2: Professional, self-reflective, field based practice with culturally diverse
populations.
Learning Outcome 2 AY 2016/2017

Goal 3: Communication Skills

Learning Outcome 3a AY 2017/2018
Learning Outcome 3b AY 2017/2018
Learning Outcome 3c AY 2017/2018

Assessment Tools (such as rubrics, exams, portfolios, surveys, and capstone
evaluations)

Goal 1: Intellectual inquiry, critical thinking, and problem solving
Learning Outcome 1la: 201 Exam
310 Ecological Model Grading Rubric
380 Integrative and Application paper

Learning Outcome 1b: 315 Exam & Data Analysis Assignment
385 Program Proposal and Grading Rubric
470 Program Evaluation Final Report

Goal 2: Professional, self-reflective, field based practice with culturally diverse
populations.
Learning Outcome 2 411 Four Cultural Skills Worksheets

396/L Supervisors’ evaluation of interns

496/L Supervisors’ evaluation of interns

Goal 3: Communication Skills
Learning Outcome 3a 310 Case Management Client Folders Guidelines and Grading
Rubric 385 Program Proposal Guidelines

470 Program Evaluation Final Results

Learning Outcome 3b 350 Group Presentation

385 Presentation of Program and Proposal for Funding
470 Presentation of Intervention and Final Evaluation
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Learning Outcome 3c 315 Literature Review Research
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385 Program Proposal Guideline
470 Program Evaluation Final Report and Final Exam

Implementation of the Human Service Department Assessment Plan
The initial implementation of the HUSR Department’s Assessment Plan
began in fall 2014 with the results provided in Spring 2015. The
evaluation activities are moving forward based on the schedule described
in the previous section.

The collection methodology for the data and analysis of the results for
Goal 1: Intellectual inquiry, critical thinking, and problem solving and
Learning Outcome 1a was completed spring 2015. The following are the
results.

Goal 1a: Intellectual inquiry, critical thinking, and problem solving
Learning Outcomela Analyze human services related theories and
models.

There are three levels of learning that are assessed for Goal 1a: Beginning,
Developing, and Mastery.
e Beginning is measured by data on student exam scores for the
Introduction to Human Services course HUSR 201;
e Developing as measured by data from the case management
course, HUSR 310, and
e Mastery as measured by data from the Theories and Techniques of
Counseling course (HUSR 380)

Beginning Level Results for Goal 1a: HUSR 201: Introduction to
Human Services

Data were based on multiple-choice questions covering several human
services theories. Exams were administered to students in HUSR 201
classes but varied in the number of questions as well as the range of
theories covered.

A total of 104 student scores were compiled from the theory specific
multiple-choice questions. Chart 14 below demonstrates the results
from the three sections in HUSR 201 with 70% as a passing grade.



There were 77% of the students who scored 70% or higher on the
theories assessment. There were 58% of the students who scored 80%
or higher.

Chart 14: HUSR 201 Theories Assessment
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Faculty Response to the HUSR 201 Goal 1a Results.

There were 23% of students who scored lower than 70.0% on the theories
assessment exam. In addition there was much variability in the scores by sections
of the HUSR 201 course, therefore during the fall 2016 Faculty Meeting, faculty
will discuss aligning the theories instruction across the sections of the HUSR 201
course as well as refining the assessment tool.

Developing Level Results for Goal 1a: HUSR 310: Case Management

Students were asked to demonstrate their understanding of the Ecological Model
by listing the different levels (knowledge) of the model and then providing
examples of related systems at each level (application).

A total of 109 student scores were compiled from the Ecological Model. Chart 15
below demonstrates the results from the five sections in HUSR 310 with 70% as a



passing grade. There were 88% of the students who scored 70% or higher on the
theories assessment. There were 72% of the students who scored 80% or higher.

Chart 15: HUSR 310 Ecological Model Assessment
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Faculty Response to the HUSR 310 Goal 1la Results

Some students were not in class on the day the assignment was given and had
received a zero for the assignment. Thus, in this situation, a zero does not indicate
a lack of understanding the theory but rather the student simply failed to complete
the assignment. There were a number of zeros for the on-line class as well. During
the fall 2016 faculty meeting discussion, the administration of the Ecological
Model assessment needs to be aligned across the sections of the HUSR 310
course and ways to include all students in the assessment needs to be explored. In
addition, the variability in grading rubric for this assignment needs clarification in
relation to students’ understanding of the model and ability to apply the model
correctly across the sections of the HUSR 310 course. .

Mastery Level Results for Goal 1a: HUSR 380: Theories and Techniques
Students were asked to demonstrate their identification and application of theories

to a case analysis.



A total of 241 students were enrolled across the ten sections of HUSR 380. Five
sections provided individually scored grading rubrics/guideline sheets for a total
of 117 students. Thus, this assessment addressed the performance of 48.5% of
students enrolled in a HUSR 380 fall 2015. Content Area scores were
extrapolated from the individually scored grading sheets which required
identifying theories and applying them to a case. A total of 117 student scores
were compiled from the Content Area scores. Chart 16 below demonstrates the
results from the ten sections in HUSR 380 with 70% as a passing grade. There
were 97% of the students who scored 70% or higher on the theories assessment.
There were 93% of the students who scored 80% or higher with 78% of the
students who scored 90% or higher.

Chart 16: HUSR 380: Theories Content Area Scores

HUSR 380 Theories Content Area
Scores N=117

100% -+

78%

80% -

60% -

40% -

Percent of Students

20% - 15%
4%

0% -
70.0% to 79.9% 80.0% to 89.9% 90.0% to 100%
Content Area Scores

Faculty Response to the HUSR 380 Goal 1a Results.

There were three sections out of ten sections of the HUSR 380 course that did not
have a paper assignment on the application or integration of a major theory.
During the fall 2016 faculty meeting, the alignment of the application and
integration assignment across all sections needs to be discussed as well as refining
the guidelines and grading rubric.
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g. Professional Training of HUSR Faculty in University’s Faculty Development

Center (FDC)

Additionally, HUSR faculty have participated in a variety of teaching effectiveness
workshops offered by the University Faculty Development Center in order to
continuously improve their teaching performance. Specifically, ten HUSR faculty
participated in classes from 2013-2015, some in ongoing trainings and even
certificates of program completion in pedagogical improvements. There are
trainings in online delivery, building diversity into your classroom, and developing
teaching philosophies, for example. HUSR faculty thus demonstrate another
indicator of their dedication to teaching effectiveness.

Titles of the Faculty Development Center Training Workshops Completed,
2013-2015:

Quality Online/Hybrid Teaching: Learning from the Award-Winning Online
Courses

Dining with Diversity: Understanding Men of Color

An Introduction to R (an open-source statistical computing and graphics package)
Encouraging Conversations: A Dialogue about Diversity and Inclusivity

Grading Essentials in TITANium

Lunchtime Digging into Diversity Series, Building on the Cultural Capital of
Diverse Learners: Strengthening

Lunchtime Digging into Diversity Series, Unpacking White Privilege: A Personal
and Theoretical Examination

Open Lab Hours

Preparing the RTP Portfolio

Scholarship of Teaching and Learning Institute
Making Collaborative Student Groups Work
Grading Essentials in TITANium

Keynote Lunch and Learn with HIPs

Getting Started with TITANium



Dining with Diversity: Experiencing Condence and Enjoyment of Learning
(EXCEL) Program: Practical Resources

Faculty-Led, Short-Term Study Abroad Programs.
Grant Programs for Current Semester
Lunchtime Digging into Diversity Series, Embracing Gender-From Cis to Trans

Lunchtime Digging into Diversity Series, The Pieces of Me: Understanding
Vietnamese American Students

Conclusion

The Faculty of Human Services Department at California State University, Fullerton
offer our deep appreciation and recognition of the rigorous and thoughtful review of our
CSHSE re-accreditation document. It is evident that much time and effort was put into
this process by the CSHSE Readers. Your feedback has been invaluable for our program
and we will continue to follow CSHSE guidance with due diligence in future re-
accreditation processes. We hope you find our response to the five areas of concern
sufficient to demonstrate acceptance for re-accreditation. We look forward to hearing
from you if you have further questions or concerns.
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Appendix:

Agency Visitation Assessment Form (AVAF) Fall 2013

Agency Visitation Assessment Form (AVAF) Spring 204

Agency Visitation Assessment Form (AVAF) Fall 2014

Agency Visitation Assessment Form (AVAF) Spring 2015

Agency Visitation Assessment Form (AVAF) Fall 2015
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Appendix (contd.):

Student Opinion Questionnaire (SOQ) of Human Services Faculty — Fall 2013

Student Opinion Questionnai
Summarized report Total number of forms: 1928
.Rq:on name: 201304_HUSR_FALL S00Q Summary Report Date: 01/24/2014
i__ [ Frequency distribution of responses
| Student Rating Of Instruction Mean  Deviation | A B c D E 'hg‘:fgl
I Irll.;h;p-ru!":nul‘lpqn;;ﬁq:éur this class as: | 458 | [: % <] i o | :.;K | % - =5 | o% | o5
1 | I
I m=th=dmwu::&|:n‘npuhzndhﬂﬂydlhem&;wﬁmlwuﬁm 355 079 : o, | 1% A% I_ % o% 1858
I rate rh=ur§m§lmn of the professor's lecture as: ) | _Si‘l-_ | o7e | 6:2‘!6_____ ] __ g'?t_ ) 2% o% | 1904
Im.!uu (i 's use of eenmples and ill inms as: 361 | L] | Tk 10% ™ 1% 0% | 1900
1 rate the prafssor's sctive, persanal interest in the dags as: am | 066 0% 1% 5% |
 Irutethe professor's specificity of course objectives s~ | 3-59 | 073 | nE ] 20% TH |
i?&m:‘?;;ﬂmmmwmmmmfmmd h.uedl a6z | a7z 4% 18% - |
| ofthecs :f"“:gflmeﬂ'ﬂﬁ“ to which examinations or assignments covered the subject 335 w79 9% 2% | ~
L rate the [m:d’umﬁ eommunications of information about ry N i I | I
|Pf-!fﬂmmc:mm  ppers, and 5o farth as: n 086 il a.ux | o
| 1 rate the professor's willingness to answer questions as: 2.6y o | Bo% 13% 5k
| T rate the professor's svailability outside of class as: 384 | og9 | 6o% | ao% | 8%
Il:at:nlhldmlwwhi:h the professar was cancemed with student needs 584 ors | 6% 15% 6%
Iﬂt:ﬂ::d:gubuﬂunhth:nmywdmdh;nlmﬂlhmmhld:nlhz 3s8 | 075 | 0% 21% 5% |
Inumr cu:-pmt-rm>h|xmlad|.e-'hnutﬂ:unlu:ntnlﬂnm,aa [ i | 1 ) ] o
campared with my knowledge aboue the subject marter befors taking the a.58 o By % &% | 1% a% T
| SO, — — | | | I - ] | |
Oversll, [ eate this course ax: | a6 | o873 % 20% 7% a% % | o0
| Overall, | rate the profesar's feaching in Ilmmurg.: ns: o | 361 | .75 T3% 1B% ' 6% 2% o% 1896
! Totals B ) | 359 0.75 72% 15% | e % | o% ' Fo0316
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Appendix (contd.):

Student Opinion Questionnaire (SOQ) of Human Services Faculty — Spring 2014

Student Opinion Questionnai
Summarized reporl Total number of forms: 1962
':p:ui name: 2o1402_HUSR_SPRING_S00Q_Summary Report Date: 07/08/2014
¥ ¥ Frequency distribution of responses 1 |

I il [ ' ' | n(Total
| Student Rating Of Instruction Mean  Deviation A B C D E Resp.)
:Irltglbepm{umr'uuwpaumfnrlhhduiw m 074 70% T = 7 ] 0% 1wg6n |
.Iar-m‘u: ﬂyﬁvﬂmwﬂmﬁhﬂj&ﬂumﬂ’lmhﬂﬁm 254 a7 A% 2% 8% a% o% 1957
! I rlL:Ee.nrpnzintil;n.llﬂl the professor’s lecture as: 349 a8z a5% 23% el L a% 1558
| I rate the professor's use of les and iflustrations as: 346 o7 % =% ™ W o% 1956
| I rate the professor's active, personal interest in the class as: | a68 | oBE | 7R _15% B ] ok g5
I rate the professor’s specificity of course objectives as: 385 oyl | 68K | 23K TH % o% 1546

I rate the d wwﬂﬁhﬂmﬂyﬁummmm-ndmd &
wwﬁ;mwwldﬂuu I .s'h ] or “!f__ 1B% Liad % B “i 93
Lﬁ:ﬂ@:wﬁ@mﬂnwmurm@mmhwmdmwhﬂ 185 o079 | By 21% 8% 2% 0% 1093

[ 1 rate the probessnr’s communications of ink shaut [ I [ | -
| performance on tests, papers, and so forthas: _1\1‘}' I N _346 o088 "5_’_"__ 3% 9% ® ﬂi_ wh |
I eate the professor’s willingeess to answer questions as: . | .67 L i 16% % % % 1958 _I
| I rate the professor’s avallabllity outside of agses: | 353 L w7k | BE% 23% 9% 2% o”_ﬁ g |
Ir:ltlthu dwlumwemﬁmmml\i uiﬂu‘mﬂmlnﬂ 2tz o % 1BY - - [ o% 1939 l
Lﬁﬂ:_dwm.mmmgd reading materlals contributed to the | o | e 2a% 2% = | 1% wss |
Irate st</u> knawledge about the sub f the cours: [ N - -_ [
mmdt:dtﬂ hnmwl:dgubam:ba M:ﬁfﬂu?’ﬂ?ﬁ 3.53 o77 66% 25% e d 2% | o% 1954
|course a8t 1 S 1 ! —1 1
| Crverall, rllnthinewmns: | 355 o7 BE% az% | ki 2% | o | 1958 |
| Crverall, I rate the profesor's teaching in this course as: | 38 | oy | % 0% ™ % o% w45 |

Totals | a7 o076 | 70% 20% % 2% | o% | 3uss |
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Appendix (co

ntd.):

Student Opinion Questionnaire (SOQ) of Human Services Faculty — Fall 2014
Student Opinion Questi '
Summarized report Total number of forms: 2076
‘eportna.me: 201404 _HUSR_FALL S0Q Summary Report Date: oz/o5/2015
| ! B Frr.qu;ﬁv.-:-y-'dixm'buﬁon of responses s
Student Reting Of Instruction Mean | Deviation | A E c D E “Rf“‘;" i
| 1 rate the professot’s preparstion for this class as: E.ﬁ?: { _rJ.ﬁ{ 75% 19% 1 . 57? ] 1% 0% - 2073 |
it e i e U O A S e B B o B B
|1 ate the orgaasiation o the pelessor' lcture as: Atk | o7 | eoEC ) voX | MM} 0% bE 2059
I rate the profissor’s use of les and Mustrations as: 367 o.66 7% . FL i® | o | 2086
| 1 eute the p s active, personal interestinthedlasags: =~ 0200 0 378 | 06 Mg% | % | 4N o% o% 2068
| 1 rate the professor's specificity of eourse abjectives as: a6y | o6B | ga% | a0k | ki ok | o% | oogp
| Lﬂ:ﬁﬁ;&wh:ﬁ;hwn&um’ly:ﬁ;mmhnﬂhlﬂ ) 3;&2 | _n_'): ) 73% . _lg“ B #_. % 0% : 2038
-zrﬁmmmmmmmmmmﬂuwwm 158 u__75 . % 20% :_;II.._L 2% . 096 i !Dﬁﬂ
. Inwﬂmpm:mmni:gn:ﬁﬂnﬁMmmm@ | _a.sl_ | 081 HA% . 0% . g;‘_ 9% o% | 2060 |
I mate the professor’s willingness to answer questionsas: . Am | oAz | H2% l _ 13% " 4% o% 1l o% 2072
1 rate the professor's availability outside of class as: 262 a7 TA% 1ok ™ . o% o% | sosa
Lfldhltn?:d?lnwmrhgpm“ comcerned with shudent needs --3.? | .65 78% 15% | 5% 1% | o% | 2058
K nlz!l::d:slutuwhld: the assigned resding matertals mlnhl.:i_luf]m L 4.61 669 | 2% | 19% ) % 1% o 2064
1 rate my <u>present< o> hwldgeumw;wbjmufm:mn:, BE
compared niﬂ:mrknun@.plbmthmhjﬂ:t before taking the 362 68 n% | 3% 6% 1% o 2066
SOUrSE, BE: I 1 | S A, * SRR ! e
Owerall, ]ulelhsmnmu e —_— _3.65 | - oE8 4% 1B% [+ | 1% o 2072 |
Crwerall, [ rate the profesor’s teaching in this course as: | .66 ! 0.6 - 1 7% 5% 5.1 0% 2h
Totals 3.64 0.69 4% 18% 6% 1% 0% 33036
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Appendix (contd.):

Student Opinion Questionnaire (SOQ) of Human Services Faculty — Spring 2015

Student Opinion Questi '
Summarized report Total number of forms: 2019
'\tpm't name: 201502_HUSR_SPRING_S0Q_Summary Report Date: 07/08/2015
P | Frequency distribution of responses _—]
t RO A . . - | ; - ;
|

Student Rating Of Instruction Mean | Deviation A B c D E l "R(:;“;?l
I L - e il I SO, SIS | R—— 1 o -
{ustethe professors preparstion forthischasios | 365 o6 ME | 9% | 6% I T N
| Bemonstrations, and preseatations s | s | om | mE | R . S O, WO ...
{rtethe orgaosiston ofthe professars eturesss | 3s7 CE TR 20% S T e i o B
| I cate the profesmors wee of examples and ilustrations as L | o7 7E% | 16% 6% . SN TR, SRR, |
| I rate the professor's active, persanal interest io the classns: | 36p | .66 79N | 4% 5% % oX | 20

1 rate the professor’s specificity of course ohjectives us: I 3.62 : ey | T | % 1% o%X | =002

1 rate the degres to which the professoc’s grading system was fair and based |

on sufficient evidence as: ot wrndlo S | 3.68 | 0.67 e | % . 5% 1% 0% 2004
| oftb comeras redprebomienhi e | em | Wx | x| o > | = =
1 rate the professer’s communications of information about my
| performance on tests, papers, and so forth as: | 357 | o i L |- _I_'a!‘ I 3 . ™ | = 1 205
 Irate the professor's willingoess Lo answer questions s j_am | obs | BiX | 3% % 1 1% | o% | oy
" Lratethe professor's avaibilty cutside of cuss s L 36 om | m% ek | 8 % | o%  aom
. mﬂi&:’udm“:k:whlduha. pml‘cmarwmnmmdwuhmndml-nud-n | 468 | a8 7B% | _4.5_5 + 555_{ . o% | o% | 0

1 rate the degree o which the pssigned reading matesials contributed to the 16 05 73% 18% =% 2% o% | 2016
| eourss a5 — ¥ - — —
| 1 rate my <us, > imowledge shout the subject of the course, as |
wmmmmwmmgmwmﬂmmm the 363 .69 TR 20% 6% 1% o% | 2o
Lo e - I | NN L S S T —t
Orwerall, 1 rate this course as: — : 364 | o7 | 7E% | 18% % | % | L S, L.
| Overall, I rate the profesor’s teaching in this courss ss: [ 364 o7 | 7% | 17% _S% | % | o% | 300
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Appendix (contd.):

Student Opinion Questionnaire (SOQ) of Human Services Faculty — Fall 2015

Student Opinion Questionnaires

Sommarized report Total number of forms: 2147
.ll:purl name: 20i504_HUSR_FALL_SOQ_Summary Report Date: 02/04 /2016
Frequenwdmﬁhuhm I:Ifmspnnsg.s
[ R e 1 T
Student Eaﬂng Of Instruction Mean | Deviation | A i B c D ! E I‘lnrg;h;l
Inu&tnmdluoﬂ prupnrﬂinfoﬂ.ha‘j class as: -__ 3467 [ o.b5 [ 5% 15% _5¥ 1% | % 41 -
e — |
|m=:h= ﬂ":é r ufﬂ:; ] 182 a2 7% 18% i Mt.. __a_x I o% 2136
I rate the organziation of the pmd'amnﬁ lecture s 359 0.73 % 0% b % | o% 24t
1 ratethe 's wsa off e and i1l ' as: 3.68 058 b N _|Bﬂ_ 1 % % ' o% 2137
rl rate the profesaor’s active, personal interest in the class as: | 3% o6 Bu¥ _|____l=!l . _5,7‘ 0% 0% 2138
1 matethe professor’s specificity of course objectivesas: | 34 069 % | e 6% 1% 0% 2132
| :ﬂnm;lﬁ!_n-MMpﬂmnﬁ gruding system was fair and based i 367 n_“ % 17% | 5% % a% 2130
the which | S . v
:Iﬂ]l: muan?:h exnmingtions or uﬂmmmﬁlﬂu m‘lﬂact 363 o | - "?f‘____ _155_‘ - ! % 1% o% 2138
I'rnuﬂuwfuinflwmmluﬁ‘m [ information about
performance on Lests, papecs, and so l::rihum. " _mjl_. 356 ) C!.?’ ! % 17% | 8% .f'? 0% 236
_Iril]h_:gq:d’umu"l!ﬂhpmum 375 oy | Bak 1A% I 4% 0¥k o% | 2135
[ rate the ar's ity outside of class as: 1 ___:s.&a oFE 3% | 18% _}ﬁ_ - 1% L] ‘ a3
L’:‘fmltemﬂ-mrhmuzmh.-‘:wﬁﬂm w‘I.Iia student needs 360 067 TH% | 15% 5% 1% | o _I__s:lsl
I ratz the drgree to which the assigned reading materials contributed to the | [ |
coursest 362 o 72% 20% &% 1% | ) d!ﬂ ] _M?
| Imem-q <fu>1muul=iplhwtﬂwwbjmanhsmqu
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course, &8 —_— S — -—
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Appendix (contd.):

Department GPA

‘ ﬂ[ A-ZIndex| Cﬂm| m Financial Servi..

_m Financial Servi_| @ Employee-faci_‘ g] A-Z Index @ finance fullert.. | || Institutiona... ¥ | @ Schedule New...| _Q_j.fdllertomedu
File Edit View Favorites Tools Help
%X @iconvert v P Select

= rd 1; b EJ B a

Institutional Research & Analytical Studies

QUICK FACTS STUDENT DATA FACULTY DATA PRESENTATIONS SURVEYS ABOUT US

Health & Human Develo... ¥ Fall 2015 g

Lower Division Lower Division Upper Division Upper Division Undergraduate Undergraduate Graduate

College Department Headcount GPA Headcount GPA Headcount GPA Headcount Graduate GPA
Health & Child & Adol Studies 479 324 2,899 3.02 3378 305
Human
Development Counseling 24 331 183 327 207 327 541 362
Health Science 1203 3.02 3,605 3.05 4,308 3.04 17 365
Human Services 196 3.40 2,584 3.38 2780 3.39
Kinesiology 3,544 341 4,155 3.06 7,699 3.16 152 355
Military Science 46 347 49 370 95 360
Nursing 1,699 343 1,699 343 875 3
Social Work nr 3.8
Total 5492 3.25 15,174 3.15 20,666 3.17 2412 /—=X.73
Grand Total 5,492 3.25 15,174 315 20,666 317 2412 \ !J:j
Data shown for college: Health & Human Development, semester: Fall 2015 »
< : ) ) _ _ e [ >

9:58 AM

2/8/2017
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