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Future of

s we celebrate 40 years of -
-excellence at California State Unlvers1ty, Fullerton, and ant1c1pate%e
next 40 years, our future will be built on the sound. foundatlon created
by the faculty, staff, admmlstrators and the thousandS)of students
who have given this institution form and substance over the past four decades as
“well as by the commitment shown to this institution by its alumni, support group
members, corporate and business Ieaders and the townspeople of the communities
. We serve. y C . v ’
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We have a proud history of 1nd1v1duals who have stressed exceltence in student )

learning, in scholarship and-in service to the community. 'Our high-quality

~ undergraduate and graduate learning experiences have been provided in the- -

context of the State of Californiaand-in a California State Unlvers1ty System that
has/emphas1zed access and affordablhty This has created the env1ronment for

turmng dreams 1nto reahty for genetatlons of students P N

Cahfornla State Umvers1ty, Fullerton,‘began in 1959 w1th 452 students m .
facﬂltles 1eased from the Fullerton High School D1str1ct with an 1n1t1a1 offermg
of 4 classes and with five full—tlme faculty members. This. fall, we have over _

(Contznued on page 3) .
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What Should the =~
Role of Faculty
Members be atthe
End of the 20t Ay
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mate seductlon( Pablo Plcasso o~

‘ Jane Hall Ly L t - \/ f )

at the role of faculty
should be at the end of
the 20th Century

might seem an odd - - _—
question. We do, after all, know what
we do, and we know how to do it. The
bas1<; process has worked well since

" Plato formally organlzed hisAcademy-, = —
4in a suburban Athens garden nearly \
2 500 ye(ars ago. h Lk

(Contmuéd on page 26)
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the F orum.

A F unny T hing Happened

The online Forum (see Page 31) will, in

. part, be a tool that can be used to sohc1t

o N
 Sorel Reisman

7 hen I became editor.of _
this publication earlier
Y/ in the semester; my
v /- < intention was to make
it more aesthetically pleasmg,”more
readable and to turn it into a positive
Vehrcle for the CSUF community in
_general and-for faculty in particular to
‘express their views. To these ends, and
with the assistance of John Nworie of -
the Faculty Development Center |
have reconﬁgured’ the prmt version of
the Forum, and have also c\reated an
electromc version that wrll be emailed
to faculty and staff on a regularly
’ erratrc schedule v

It takes a long time to produce a
hardcopy version of the Forum. Much
of this results from needing 2 crmcal
mass of submissions before it'is cost -
effective to begin the production ..
.process. By the time that mass is,

'~ accumulated, many important campus

issues have come and gone with
decisions having been made, all
without ouf having a means to deter- /
mine how the campus community *
really feels about the issues.

- ofthe FQl'umT,\‘\, S

in a more contemporary fashion, your
thoughts about “hot” campus ‘matters.
Also, the electromc Versron of the

- Forum w111 be linked-to anew Forum

Website' (http: //faculty fullerton.edu/
senatenews) that will contain more
detailed information of matters of

~ concern to you. It will have threaded

drsoussron _groups related to those
issues; it will contain-instant reader

" survey “tools to let you ‘vote’ on -
‘important matters inavery timely ~

fashion; it will prov1de extended llnks to
related references on the Web; and it
will contain full text of archived issues

=N

As you can see from somexof the -
-articles in’ th1s issue, Ihave already

started the process that will accomplish
these goals. One of the articles
(Birnbaum’ 8) has been published in an
abbreviated form. The original and

‘more thorough version is available at .
~ the Forum Web31te That article, as /. -

well as some of the others really dobeg -
for additional commentary and reader

- input (e.g., Mayes’ and Tigart’s). You

can go to the Website and indicate your

agreement or dlsagreement with these

authors via the instant voting tool, via
the dlscussmn group, or by emailing
me or the author directly.” -

- a

Finally, in an attempt to extend the
subject matter of the Forum beyond our -
own incestuous campus committee
structures, I have included in this issue,

~ Yate’s paper, “Fredrick Taylor Comes

to College,” a treatise on faculty/
administration relations tHat T hope
will generate some interesting re-
sponses. As a side note; if you are
1nterested in subscrlbmg to-the source
of this paper, Z Magazme Network.

)

(Znet for short), check out the Website

at www.zmag.org.

..-.............oo&o&

-, This being the first Forum pubhshed in
our 40" Anmversary Year, | have
solicited submrssrons from many . \
“venues on campus, asking people to
briefly chronicle the history of their
school or department and to share with -
us their visions of the future. I am"

‘pleased to be able to include some of
those visions in this i issue, and con-
gratulate/the authors who have given
thought to our future. I-am disap-

. pointed that others who were invited
did not. Does this reflect an absence )
of vision? Perhaps next time. /

v
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A numl;er of people have asked me,

now that I am editor of the Forum,

whether or not Harriet Brown will be =
° writing articles for the Forum. Of

course Harriet is no different than any
“other CSUF faculty member. She, like

many of you (and you know whoyou

are), has promised me that she will be
submlttmg material regarding her >

" latest adventures. I think, her commit-
ment may be greater than- others
because she has agreed to serve on the -

Edrtonal Board as Editor at Large I
=N ~

e

Sorel Reisman is Professor of

Managemem‘ Science and [nforma—

tion. Systems. He'is a member of the

Academic Senate and is editor of the
_ Senate Forum ‘
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(Contzm{ed from page 1)

- History and Futlu'e of

' p . 1

“27,000 students enrolled in more than
6,000 classes, 700 full-time faculty, and
800. full time staff Our academie
programs include 100 undergraduate
‘and graduate degrees, credential and

' _certificate programs offered in 19

e

permanent. burldlngs and four satelhte
centers. ,

. During our short history, Cal State
Fullerton has developed a reputation
for quality academic programs that .
combine the very best of teaching and
research; these programs have, Joined
with academic and student support

—programs that integrate knowledge

“with the development of values,
_professional ethics and the teamwork
leadership, and crt{zenshrp skills
necessary for our graduates to make

) meamngful contributions to society.

From this solid educational foundation, 4

it is not surprising that we count"

. among our alumni those who are

“serving in the U.S. Congress, the
California legislature, an- astronaut \
Broadway actors and musicians, noted
_ authors, scientists, physicians, teach-

‘compensation packages that will allow
us to hold on to intellectual talent we
currently, have, and to add new talent
as we face increased retlrements )
Solving the growing problem of the lack
of affordable housing is a challenge
that must be met. I am optimistic about

- the interna] environment here at Cal 4
State Fullerton—our recently revised
personnel policies, I believe, will help =
create an environment for nourishing
professional development of new -
* faculty. Our training and development -
programs contrlbute to an envrronment
where learnlng is preemment forall .
members in our community. I believe '
our history. of‘collegiality and success-

_ ful problem-solvingalso helps create an

Our success in the

next 40 years also
depends on our con-
tinued ablllly to re-

cruzz‘ ana’ retain a

and support staff.

~ ers, business and civic leaders, to name  eEEEEE——————————

but a few of our graduates’ profes- -

-~ sions. Maintaining out relationship
~ with our-graduates and fostering their -

success and involvement in university
life will continue to be one,of our
goals in the commg 'years..

¢

/ As we look forWard o our next 40

- years, I believe our success will be built

on maintaining a student-focused
learning environment, -continuing, for
example the close interactions among

o~ students and faculty and staff, in the,

classrooms laboratories, student Work
environments, and service- learnrng
settings. , ~ ' | B {

Our success in the next 40 years also
depends on our continued ability to
recruit and retain a high-q uahty faculty
and support staff. We need to continue
efforts in the CSU System to provide -

- environment that is welcommg for the
- newcomers we must recruit to our
workforce in the coming years.
From our inception, we have empha-
sized access, educational equity and
dlversrty Cal State Fullerton’s success
at educating a richly diverse student
body has positioned us well as we
stand at the threshold of the 21 -
Century Sustarmng the county’s,
state’s, and nation’s prosperity will

require making effective use of the © -

* talents and abilities of all our crtlzens in

" work settings ‘that bring together
individuals from diverse backgrounds
and cultures. In addltlon to mirroring
Orange County’s and the State of -~
California’s changing commumtles Cal -
-State Fullerton has been assuming an
increasingly important leadership role in N

) S —

the 1nternat1onal area with the prepara—

- tion of our students for leadership in a

eglobal socrety

As we look to our second 40 years,
technology will play a major role inthe
‘teaching/learning process and in the
way we-work. Computer-assisted -
Jeatning, multi-media, distance -
learning, and the resources of the
Internet, are all transforming the way
in-which knowledge is generated,
distributed, manipulated, and commu-
nicated. The technology infrastructure
we have estabilshed over the past few
years has enabled us to be in the
forefront of applyrng technology to -
create better learmng environments for
our students and better working
environments for our faculty and staff.
Cal State Fullelton has a proud history
of partnerships that have strengthened
the university and the commumtres of -
» which we are a part. Similarly, we have
contributed our intellectual expertise

into helprng address-challenges facmg N

our community, often providing ’
learning and applied research opportu="

-~ nities for our students and faculty at,

the same time. Mamtarnmg the extent

- to which we are engaged in our )
communities will be of vital nnportance ~

“‘to the university’s next 40 years.

California State University, Fullerton\'
has evolved in ways that were probably
unlmagrnable to the small group of
founding faculty who came together in
the late 1950°s to begin what has
“become a major publrc university. The

next 40 years holds much promrse aswe - '

contlnue our evolution. Bl

i
L

M/ton A. Go;don is the Preszdent of
’CSUF ‘
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A Report Card

- for CSUF

-

~A Challenge/to the Academrc '

Senate

ngna;Wr‘ight Guerin "

[
SR

< time faculty member at,

CSUF. Perhaps because I've

been here a decade—or-
perhaps in response to CSUF’s 40"

‘ Annrversary events—I have 1ecently
foundmyéelf pondenng if the quahty
of academic, llfe for faculty and ‘

. students 18 nnpr/ovmg, staymg the
 same, or declining at CSUF. Given the -

. myriad changes that have occurted
* during my shorttenure -and the '
multrple factors that impact our h
academic environment, T find it

is in the direction ofa zenith or nadir. 1

-

¢

e

~ know I’'m not alone in my reﬂectlons ol owing categories: populatron

on “The State of CSUF,” as many

e, colleagues often cornrnenbw1th

optrmrsm of pessimism- about. their

' perceptlons of various trends on
campus T ,‘5 =
Aswe move into the new mlll/emnum /
I’d like to suggest that‘a concerted
“effort be. undertaken to-develop a -
systematrc and ‘comprehensive method/\
to momtor on an annual basis, the - )

) condltron of academic life at CSUR. T
suggest that the Academrc ‘Senate is
the ideal group to take on this responsi-
bility and that a “Report Card onc -
Academic ere at- CSUF” would be a
srgnlﬁcant contribution to assessing
the overall d1rectron of CSUF’s course.

The “Report Card” is a tool used byf r

-

varlous advocacy groups to gauge and ~ ELM)
. encourage progress. An example from ’

my-field (Child and Adolescent
" Development) is publrshed by a non--

g his is my tenth year as a full--

‘carefully selected 1nd1cators'

T he
State’s status was updated in an annual

k report called, “Cahforma The State of
Our Chrldren Report Card.” Using the .

difficult to decide if CSUF’s trajectory ¢

1dent1ﬁed benchmarks, strengths could
‘be recognrzed When weaknesses
were noted, it was-also possrble to -

determine Whether or not progress was

being made in thelr amelioration.”
omte groups actually assign, letter
grades to the different categorres
assessed. For example the nonproﬁt
organization Zero Population Growth

(ZPG) gives the city of Fullerton an -

overall “C+” on its “Kid Friendly
Cities” report‘card (Www.zpg. org) The
7PG report card is based on the

rhealth education, pubhc safety, -

economrcs envrronment and transpor-
tation. Fullerton’s hlghest grade (B+)
was for health (using the indicators of

. percent teen births, infant rnortahty

rate, percent low birth rate). Its-lowest
grade (“D”) Was for environment
_ A(based on the number of badair days).

i

¢ ' s — .
What categories and indicators would

o - we-use to characterrze ‘the quality of

“our academic life at CSUF? Tve been
askmg my faculty colleagues here ancK
- at other campuses what they consider
1mportant reflections of the quahty of
life i in the academy. Suggestrons given
to me mcluded student characteristics .
(average SAT of entering first-year
students percent passing the EPT/
faculty characterrstrcs (percent .

" full-time, percent part—trme percent
* with Ph.D.; grants/researchproductiy-

ity), student/faculty ratio, faculty {

profit organization call,ed Chrldren Now. ¢ alaries (CPEC data), availability of

For many years, Chrldren Now graded
rour state on several categories with
réspect to meeting the needs.of
children (education, health safety, teen
(years, and )famrly lrfe) based on -

technology quahty of instructional
space, quality of library resources,
retention/persistence of students..
_The list has been extensive, 1nclud1ng)
even. the availability of parkmg spaces'

_ faculty life on campus Furthermore

++ we can identify the multrple factors that
- influence academlc life at'CSUF; and

N

" addressed by the Academic Senate.

// -
\ 4 7 ‘ ) /
1 propose that the Academic'Senate is
‘the ideal group to take the lead in ’
r

of changrng conditions in our academy, k

- improve how we do. what we do, and to )

‘accomplishments and concerns.
7/ ) . N

"« Diana Wright Guerin is Professor|

developing an ongoing system to
monitor the condition of our academic
envrronment First, the Academrc ;
Senate is comprrsed of representatrves
from multiple constituencies: faculty,
student, and administration. Its charge

isto provrde advice and consultatron

on policies relating to student and <

4

the Academic Senate has a wealth of ~
expertise and resources to draw upon |

_through its members and committée

Structure. Finally, in‘'my opinion, the
Academic Senate also has the respect
and trust of the campus community to

\le’ad such an effort. , \ - i

- ]

(
S

By developmg an annual report card,”

chart our status on each The.report.
card could be used to raise’ awareness

as a measure of accountab1hty to -, (7

identify specrﬁc areas of need, to

develop an agenda of change to )

build consensus about and commltment

to change. A reportcard, could also, - A
help communicate to our various " - SR
external constituencies, (;SUF_S -

/,

 The aim of The Forum is to generate/ e
drscussroJ and’debate about issues
What are your thoughts on developrng
an annual report card to monitor the ~
status-of our academrc environment? .
What ate the 1mportant categorres and .
indicators, that shotild be included? R
Who should take the lead in authorrng ,
such a report? When should such,a I
report be teleased to be most effective? | |
Please send your comments. to me, to. ‘

-the Executive Cornm1ttee of the

Academic Senate, or-visit this topic at
the Senate Forum Website-http:// =~~~
facultylfullerton.edu/senatenews. B K

and Head of the Department of Child
and Adolescent Studies. She 'served = -
on the Academic Senate ﬁom 1993-.-

1998, S gk

o ¢ ( o )\4 P
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- A Model of Shared

Governance B .
s

 Vince Buck & Jane Hipolito

|
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~ integral to CSUF’s character. Even
} ‘before the campus’ first buildings : were

. by our campus administration. It was

he September 13 issue of
Compendium announced
' that, “After an-in-depth

. evaluation, Cal State
Fullerton s nursing program has earned
a max1mum eight-year reaccredidation
from the National League for Nursmg
Accredltlng Committee.” -What the

Compendlum article did not say is that N

Just three years ago, in 1996 our-
nursrrfg program which has just earned
this' significant national accolade was
in serious danger of being shut down

saved by “The Fullerton Way.” ~, -

' Although the phrase “The Fullerton’

Way” was apparently not coineduntil
sometime in the 1980’s, the reality it
_describes, an active shared governance
built on mutual respect, did indeed
flourish on otir campus from its
begmnmgs 40 years ago. ‘From the -
~first, genume shared governance was

~ ready for occupancy, a remarkable
‘governance structure, carefully '
“designed to foster and protecttthe
“spirit of . learnmg, was systematlcally

nurtured by CSUF’s founding Presi-~

dent, /erllam B. Langsdorf, and by the
faculty, staff and administrators whom -

e recruited here.\ This governance -

structure is now codrﬁed ina compre-
[henswe serres/of detalled pohcy .
‘documents painstakingly created (and
frequently revised) by the Acaderrhc\
Senate-through its committees, in

., dialogue with-the Président and also
with the Viee' President-for Academrc
Affairs, both of whom partlcrpate in’
the Senate as ex officio members

!

_Once sighed by the President, and )
% according to Board of Trustees pohcy,

“Faculty recommendatlons are
normally accepted except in rare
Jinstances and for compelhng Teasons,’
a pOlle docum/ent becomes a.“Univer-:
* sity Policy Statement” (UPS) and has
~ the force of a contract between the

¢ faculty and administration. It is by '[hlS’ o
process that the faculty determine what -
- academlc goals and values direct our

~university. Without this process we do
not have a-university in any meamngful
“sense of the word (exceptas in the -

‘ phrase “Unlversrty of Phoemx”)

The value of Fullerton stradrtlonal\ -
_commitment to shared governance was.
‘ strikjngly demonstrated in the case of
“the Nursmg program. As soon as the,

program’s. proposed termmatlon was

-~ announced, two committees of the -

Academic Senate engaged in a several

— months long, in-depth review of the

nursing program, following the proce-

- dures spec1ﬁed in the relevant UPS,

ThlS review tur nedJup compellmg -
ev1dence that desplte years of budget-
ary malnutrition and administrative

_neglect, the Nursing program retained

“astonishing quality, vitality;-and
importance to the-entire region. The
committees” findings and recommenda-_

- tions were forwarded to the Senate,

which carefully consrdered them and

P
~, - N e

¢ ~ fions that were v1rtually identical wrth

 Fullerton Way ‘itself has faced ¢ constant
' threats in recent years. Shared gover- ~

~among those sharing these functlons
e /Not all of those aspects are always

" Key admmlstrators do not glways

. administrator who was frustrated by

’ umverslty decisions

_ then made its own recommendation to -

the President. Interestingly, the private

) consultmg firm that Presrdent Gordon , '

then hired to provrde an outs1de-the-
process evaluatlon of the nmsmg k
program strongly validated the campus’
colleglal review, for the consultants . . ¢
arrived at ﬁndmgs ‘and recommenda-

those made by the Senate and its }

commrttees T T
B e !

However just as our Nursing program

endured long term ordeals that called

its viability 1into question, so' the

ance is fragile and.its health depends
on good faith and mutual respect

~

—~

present and the price of mamtammg o
‘shared governance is eternal V1g1lance Ly

understand its value. Indeed the term
“The Fullerton Way” &was coined by an

the degree “of faculty influence in )

\

SN & )
Too often key/admlmstrators wish to '
make pol1cy unrestrained by faculty B
~views, and therd’ attribute the1r<mab1hty
to effectively implement these
1nd1v1dual goals to faculty intransi- T
gence. When this happens, contention )
and conflict are 1nev1table Exclusive -
non-consultative governance is a badﬁ
management style in any organization.
~Inan orgamzat10n largely populated by
professmnals it is \foolhardy In a

L (Contmued on page 0)
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( Continued ﬁ‘orﬁ page=5)

The Fullerton Way

hrgher education institution it can be ,
disastrous. And yet it is not uncommon

\ for administrators to feel'that their

individual judgment is more likely to
be correct than the collective wisdom

of the facu‘lty. e -

The “Fullerton Way” is not unique. The N
CSU has long recogmzcd the value of

y shared governarce in unrversrty -
dec1s1on making. Indeed, it is explic- ~
itly recognized in the Higher Educa-
tion E'rhployer—Employee ‘Relations
Act (HEERA) passed in 1978 which
states, “The legislature recognlzes that
joint decrsron—makrng and consultation
between admmrstratron and faculty or—-

| academic employees is the long- -

accepted manner of governmg institu-
tions of higher learnlng and is-essential

i ~ to the performance of the educatronal ‘

T

_ missions éof such institutions, and
- declares that it is the purpose of thl;S
act to bdth preserve and encourage that
‘process.” ‘ b
Historically and legally then, universi-
ties.in the CSU are run by shared
governance. On nl‘os’t campuses this
works very well indeed. On a few,
where mutual respect is lacking, it
does not work at all well. Only when" -
~ participants recognize and respect the -
\legrtrmate role of other part1c1pants in
umver51ty governance can shared
governance work effectively.

o

hY .
i o
On our campus mutual respect has
been stronger than on most, most of
the time, at most levels. Shared o
governance is weakened- on this

L campus not only by some admmrstra—

tors’ reluctance to consult, it is also
- weakened because of changes in;the
. faculty The American Assocratror\ of
University Professors’ 1940 Statement
. of Principles on Academic Freedom
_.and“Tenure contains this statement:
_ “College and university teachers are
citizens, members of a learned
professron and officers of an educa-
tional 1nst1tut10n

' QContiuued on page 18) 7
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Meetmg Socwty 3 Changmg Needs

Dzane ROSS )
NPT N N

‘efore there was a student, a’
‘curriculym, or a gym; there
was a faculty member. Dr.
.. Paul Pastor was hired in the .
Spring of 1960 to be the acting chair
of physical education which soon
became the Department of Health-
/Educatron Physical Education,
(Recreatron and Athletics: Next came
~ Alex Omalev, who was hired as the
_ men’s basl(etball coach and’in Fall,
" 1963, Jean Barreit joined them as a
full-time faculty member The depart—
. ment was off to an auspicious start.
These three developed curriculum,
taught classes and worked on plans for
the physrcal education building,
swimming pools, and outdoor activity
areas. These were exciting days.Events
‘moved quickly. It is much to the credit

.\ of these folks who, with those who

came in the next few years, identified
the philosophy, directions, goals; and

standards that moved the department
forward. The core values estabhshed at
the beginning exist today and the ¢
department continues to- be student-
centered [

From the first, the department was to
be completely coeducatronal That is,
all the major. classes and the activity

~ classes that wefe requlred of all college

- students would be coed. This was a
departure from most 1nst1tutrons across
the country. Many of them not only

. had independent departments, they

even had’men’s and women’s gymna-
sia. The coed decision was farsighted |
s for it wasn’t until the 1970” s and early
80’s that physical educatron depart-
ments across the country struggled to
combine two very independent depart-

ments into one. Fullerton never had to

The struggle for us came in 1972 when" \

the College re- structured the depart- -
ment so that athletics was recognized .
'~ as a separate all-college program. The
coaches were given the optron by the

~

- Academrcs athletics and recreation to
~ 'this day, continue to share the same

) hanged wrth it. Many of the “old S

CSU to remain on a non- tenure track
status or to meet the - requlrements/ for —

‘a faculty tenure appointment in the

department. Coaches would nio longer

-automatically teach in the academic
-program,; they had to be invited. The

structure was.a Division of Health

~ Education, Physrcal ‘Education,
* Recreation and Athletics with Paul

Pastor as-the Division Chair, Eula

Stovall as the Chair of the Department
‘of Health Education, Physical ‘Educa-
tion & Recreauon and Neal Stoner as  «
the Athletic Director. The decision'to
separate; established the independence
of programs, budgets, faculty and staff.
This independent structure still exists
today.. However, the academic pro-

grams now report to the Dean of

HDCS while the recreation and athletic -
programs report to the, ofﬁce of ¢

 Student Services. . 2

N\

‘Another change occurred in 1972. This
was the year that the dance curriculum -
and faculty moved from physical . ,,
education across campus to the Theatre =~
Department. Th1s move was consrdered

fitting since the dance curriculum

emphasis was on dance- performance and -

not on dance education.

facilities, both the indoor and outdoor
spaces. Clearly, schedullng these areas

is a cooperative effort, which over time- s
~has worked well. o

During the past 25 years our field. of .
‘study has changed greatly and we have -

. ‘ (Contznued on page 7)
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timers” know that physical education
meant teaching in school. It still is the

profession of teaching through physical
“attivities and continues to be a

professional direction fora number of

- our students. However, our academic

“program contrnually ‘broadened and ;

changed during these years to the study
of human movement kinesiology.

‘Today, majors have the option i of

concentrating in the followmg focus ,
areas; sport psychology, exercise
physiology, athletic coachlng’, athletic
training, sport and exercise manage-
ment, older adult fitness, and lrberal
arts and humamtres

Faculty agreed to change the name of
the department to better reﬂect the

“academic curriculum we had been

L /

teachmg But in changrng the name,

} Ty
> have all been refurbished to provide the

best possible learnmg expetience for\ N

our students. The 1nternatronally
recognized program at the Wellness.
Clinic in the Ruby Gerontology Center
was an outgrowth of the work that Dr.
Roberta Rikli and Dr. Jessle Jones,
established. When Dr. Debbie Rose
joined the faculty she brought her
program, of balance for the elderly wrth
her. This laboratory not only gives our -
students a place to practice, but it~
provides an opportunity for many r ‘

- elderly community folks to get expert h
instruction on keeping fit for daily
living act1v1t1es )y

" In 40 years we-have gone. from a
~ department of three faculty to one of 21

~ full-time and 64 part-time;-from a

" single focus on public school teacher
preparation’ to a broad variety of

what happened to recreation and health professmnal opportunities in. human

education? We/tecognized that we ! ‘
would never have ‘a-major in recreation
and so we officially dropped that
option. But the health issue was
different altogether; we had already -
taken a divergent curricular direction.

' Wewere focusing on health science
~with possibilities in a variety of °

professional venues for our graduates

~ in the health area. Thus, in 1993 we _

became the Department of Kinesiology
and Health Promotion. With this
change/ the undergraduate and graduate
degrees in Physical Education were
realigned as degrees in Kinesiology, -
and the state officially approved a, -
major in Health Science in 1997. -~~~

- When HDCS was reorganized i in the

mrd—1990 s we became the Divisionof -

Kmeswlogy and Health Promotron

Clearly we have evolved'as the

University has evolved. We still believe

that we prepare people to be competent

_ in professions that deal with human
‘movement and health. Over the years-

~ we have taken storage rooms in the .

burldrngand turn/ed them into labora-

¢ tories so that today our-students have -

S “ . . A
experiences in six different labs. We

\ shaped a movemient analysis lab from

part of the old equrpment room. The
computer lab, athletic training lab,

—

~

/

_movement; from a single exercise -
physiology laboratory to six labs; from
primarily Anglo students to ‘ethnically .
diverse students; from a single aca-
demic major to two academic majors;
from 60 students to 496 kinesiology
undergraduates, 70 graduates 125
health science majors and 33 credential
students.”

- What does the future hold? The most
exciting event for us in the next year is
‘the new addition to our current
building which will allow us to
continue to be programmatically
futuristic, provrde 1ndoor offices for
“alk faculty (ves, Terrace North will go),
- new labs, and a new classroom. With
- our academic growth a parallel growth
has taken place in the Recreation -
Program and in the Athletic Depart-
ment, but we are all still using the
same buildirig which was built in 1965
-to serve a student body of 7,000. We
are all looking forward to this expan-
sion and the new learning opportuni-
ties it will provide for our students. B

~
P

D;ane Ross of the Department of
Kinesiology & Health Promotion
served on many Senate commzttees

exercise physiology lab, and ﬁtness lab  before FERng

S
. N

- Patricia Bril -

' information

Planning f()i'f the
Library of the

- s the year 2000 draws near,

are espe01ally prevalent
And predictions about
academic libraries in the 21* Century

are'no exception to this trend. Such 7,

futuristic thinking is undeniably

fraught with pitfalls—witness the

earlier predictions of a “paperless
society”—but also can offer valuable
insights. In an effort to articulate a
¢ forward- lookrng plan, the CSU
Libraries are in the process of revising
an earlier document that has guided
“systemwide library planning for the
last five years. Many CSUF faculty
and ‘students participated in focus -
- group discussion of directions the’
revision should take. The new plan,
Wor king Together in the 21 st Century:
A Strategic Plan for the CSU.Librar-
ies, sets forth core Values\of libraries in
“the advancement of learning and

3

literacy; intellectual freedom and

freedom of inquiry;-and unfettered
access to recorded knowledge and,

" This plan also sets forth
a future vision 1n which the “campus
hbrary will be the hub of a full-service

" ,mformatron and instruction network.”

s What mrght this mean for the services,

collections, and facilities of the_Pollal& .

Library of the future?
~(Continued on page 8)
,.\_// / N -~ B

predictions about the future .

]
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(1 Cbntinued ﬁ*om‘\page 7).

ENy
Arguably the most important mdrcators
of the viability of the Library today as.

well as in the future are the services

~provided by Library faculty and staff.

Pollak Library has made-instruction

and instructional support its highest .

priority, undertaking a variety of =/
programs to facilitate the learning

“connections made among’ library users

and the collections and the facilities.
Injan era characterized by eXponentral

- rates, of growth in 1nformat10n the

. -identification, evaluatron selection,

orgamzatron and retrieval of those
resources that best support the

university’s academlc programs is a -
~ ‘critical challenge These activities are

conducted in collaboration with' faculty

~across the | drscrphnes to assure that

approprrate collections and services are

_provided. To this end, Library faculty

have assumed’a- leadershrp role in the

1ntegratron of - mformatron technology ~
— “in the learning envrronment and -
- continue to explore creative approaches

to facilitate the means by which faculty -

“and students obtarn information. | <

/’/

One /of the more - intriguing develop- - -

" ments in this field is customization of

5

the ways by which an individual user
gains access to electronic information.
The CSU systemwide Pharos Internet
gateway project (with-expected

‘ 'nnplementatron in Spring, 2000) is
~ incorporating aspects of this concept

by allowrng “each campus to customrze
certain features tosbest meet local -
preferences - This role in gurdmg
users successfully through vast
quantities of information to relevant
materials is not a new one for the

3 lerary, but rather is now Dbeing

conducted in a dramatrcally dlfferent
“milieu. ' N

.

Today ] lrbrary collectrons cons1st\of a
_growing variety of formats, both .
physrcal and virtual. The revolutron—
ary impact of the Internet has been
reﬂected in an increasing reliance’
upon electronic resources. However
the specrous claim of some that “it’s all
on the Internet and it’s free” is one that

\( must be countered wrth reasonable

assessments. -Certainly, there is an
expectation that the proportion of -
_ library resources available electroni--~.

cally will increase along a continyum.
- This processis likely to be evelution-

ary and, for the foreseeable future the
print medium will contrnue to ‘coexist

. alongside drgrtrzed and other formats. .

Some of the most challengrng aspecIS ‘

y‘ in this process are intellectual property .

- and copyright issues, important

as serve in various.editorial capacities.
Electronic journal$ have come into the
‘mainstream of publication; but the .
‘question of whether the future will
witness an unbundling of a volume
into discrete articles challenges the
gcurrent perception of Journal ‘integ-

" rity.” The recent emergence of elec-

~ tronic books, or e-books, has. captured
- considerable interest. .The e-book, just

as the e- Journal “brings with it/ques-
tions.of textual authority, pricing, .
distribution patterns, and standardiza- -
_tion of technology: Cost factors are
sparticularly important in the academic

realm; in-an environment where free -~

inquiry is valued, the notion of
\informati'on “haves” and “have ’nots” is

‘f.....most zmporz‘ant
mdzcal‘ors of the
vzabzlzty of the
Lzbrary today as well ,
as in the fuz‘ure are
the services provzded
by Lzbmry facully

and Sz‘ajjf ”? g

* abhorrent. One of the more effective
~CsU system\vrde efforts has been in the -
" area of leveragrng the consortial - :

. purchasing power of'23. hbrarres to

electronrc resources. Preservation of
electromc mformatron remains largely
unresolved Wrth an ar chrvalnmperatrve\

" for both the content and the techno—
‘ logrcal apparatus necessary for access.

i

Some may find it surprlsmg in an era

, oﬁ emphasis on remote access to .
mformatron ‘that the hbrary as “place”™ = .

continues to be an important factor.
The idea of an “information conmmons”
is often invoked in this context: a place

: where faculty, students, and other

members of the unrversrty cornmunrty

. \\congregate to seek information and ~
~ matters for faculty who publish as well

collaborate wrth one another in- the
learning process CSUF is fortunate to

~ have gained a state-of-the-art hbrary,
~ building (North Wing) in 1996, thus
S provrdmg enhanced physical space and
: increased accéss to information -

technology. Features-such as “smart” .
instruction, rooms. equipped with

Computeryvorkstations group study 7
“rooms, and laptop dockmg statlons .

speak very much to_the concept of an
mteractrve 1nforrnatron hub.

As. part of the campus 40 Anniver:
sary celebratron we delved back into

archives to develop a timeline of key B

events. In this process many of us
were amazed as we reconstructed the
number of technologrcal changes
experienced within the Library, e.g.,
the movement from reliance on card
catalogs and punched-cardfcheck-out

/records to highly. mtegrated Web-based:

systems and interactive 1nstructronal

— facrhtres Each of these changes N

reinforced the goal t of facilitating *

" access to information and, by exten-
" sion, knowledge “As we contemplate

possible future directions, there will -
undoubtedly be some surprising

developments However, the basic
principle of serving as a transforma- - .

- tional force within the academic.

community will remain central to our
., mission, ﬂ :

e

!

Patrlcza Bril, Associate Umverszty

* Librarian, is a membet of the Instruc-
‘achieve more competitive pricing for -~

tional F acilities Committee, was, a
Senato;f from 1992-98, and Chazred
the University Research Commz(tee

during1990-91 “ .

\
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The Case
for Merlt

o Mark Stohs -

i

- ~

t1s appa”rently ~common S
“knowledge” that merit payin
business simply does not work.

‘ Why then-should We succumb
\) to, much lesslembrace, a newsystem of
mer1t‘7 I believe that our challenge is

not.to accept a?system of merit pay, but
_to set up-meaningful and achievable'
U crrterra ﬁ)rmerrt so that our'incentive
' system enhances humanity and leads . -
‘to an even more frultful ahd rewardlng
: academrc envitonment for all. T leave
._that challenge to. 1nd1v1dual depart—
: ments and- concentrate mstead on why
We should give merrt a chance

o
PN
Y

‘ . o
Our merlt systcm‘ should not be an

““annual perforrnance review charade, in

> > which managers-and managed play an |
. :(/( . uncomfortable,\closed door game that
/= no one wins. It-wds not a charade this

'\» year. Our actual academic FMI processﬁ
allowed us to evaluate our peers in a ‘
‘non-hierarchical process according to -
standards that we créated A

er SN

o

\ . ‘If we construct our systems (one for
cach department) ofmerrt properly, we
~ can; (1) increase our satrsfactron (2)
- enhance our collegralrty, (3) prov1de for
_distinctions in levels of contrrbutron
T (4) allow for 1ndrv1duals to create their
| OWIT paths to self-fulfillment, (5) offer a
hlgher quarty of educatlon across the -

o\ —~

/ ’/(/3/

un1vers1ty and (6) remforce the” L

_are rewarded we feel satrsﬁed When
' not recognized as individuals. A

» xjob goes a long way. Butmoney,
L speaksrmuch louder than words. You

- motivated individuals?

Y =

. know that your colleagues will .

NG

prmmples of professrohahsm

c .
We want concrete recogmtron for our
1nd1v1dual contﬁautmns and when we .

>V
everyone is rewarded equally, we are

department head’s comment, _f‘Good

object, “How can this be true for
_talented individuals who are: mtrmsl
“cally motivated- to ‘be great teachers o
and researchers‘7 Perhaps there is no
‘perfect adswer to this question. But
Why<w0uld conflict over: ‘money |

destroy the collegrahty of. 1ntr1nsrcally

Agalnst
Mel'lt Pay

2 l

Vlnce Buck & John Olmsted

' o are currently in the throes

A Well desrgned system of erit “of anew pay for perfor—-

should enhance\collegrahty Ifyou - V mance process even ' though
7 nearly everyone\mcludmg the

Chancellor’s.. Ofﬁce staff, agrees\that

“
—~

A

t{' B

reward you for performlng ata

hlgher level (of teaching, for example) the pay-for-performance of the past - )7 N
then you may nnp‘rove your teaching.™ three years has been a failure. An T -

) approprrate response to this apparent

: farlure mlght ‘have been to do away with”

pay—fog performance Instead, the
*Chaneellor and-Trustees decrcled to tryL
T a shghtly drfferent approach

\2

e The most srgmfrcant dlfference of thrs
) “new process is that awards are 07 go to

3 ~amuch larger percentage of the faculty (>
than under the prevrous scheme. - -
o ; t N Chancellor‘Munltz wanted to awa1d the :
Your professional peers and colleagues ~ Mer iforious few, lmplylng that the T
demonstrate in concrete terms that yoti I emaining faculty were somethmg less© |
have earned their- respect I 'm not sure than meritorious: Chancellor Reed has g
-~ that one-could construct a chh better  -made it clear that he. expects to see ‘/K\
- system. ofrecognition Andour ~ ““‘merijt pay” drstrrbuted o up to 80% of
respect for colleagues who do ﬁbt e )the faculty While this wrll make it less -
- apply for merit (because they recogmze ~ onerous for the. vast miajority of the
‘that they don’t deserve it) will also A - faculty, it ‘makes it even more negatrve e
_increase, in comparrson toda system m - ¢ for the remainder. Worse, it ignores, the J
- which all receive the same 1ncrease no other fundamental flaws in this SYStemi .
matter What 5 o Teo s o . -
«, T, T T . Pay-for- performance —euphemrstl- )
A mer it system rewards drfferences in  cally referred to as “merit pay,” was~ -
contribution dramatrcally over time introduced into the CSU three- years ‘ S
and allows for individuals to pursué ago,under “then-Chancellor Barry ol
their own ‘interests. For example if r"Mumtz Munrtz said that. the)CSU B T
“Kim earns just 2% more-than Lee' needed o demonstrate that itwas - ~

because of merlt eacﬁ year, it will take o L \r '

A X
b

(Contmued on. page 1 0) :,;(C’ofzft'zfzued on page] 0)};3‘
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— publrc knows all too well that a small

( Continued ﬁ‘om page 9) Cooe
The Case for Merit Pay
~only 35" years for Kim’s salary to be

long time. But note that our salary
differénces carry over into retu;ement

. and that the current CALPERS system

-includes cost-of- hvmg adjustments. -
Any new faculty member who is 30 |
years old today may expect to have 50
or more years for. merit to affect their
standard of living. Such differences -
provide serious and real motivation for

- faculty to- enhance thelr contrlbutlon to

the educat1onal process “at CSUF.

. Why might Kim consistently “outper-
form” Lee? Suppose that Lee freely .

“chooses-to_perform at thé minimum v
Zsatlsfactory level, receive cost-of- hvmg

-~ increases, but does not seek merit
* increases. Lee is not actually penal-

ized, especially if Lee pursues other
avenues of enjoyment and/or income.
Krm who does- contr1butes at a high

‘proach allows for multiple means of
satisfaction, both across- 1nd1v1duals
and, across one’s own lifetime.

\

equally; year by year._ The free- -rider
problem suggests that Un1vers1ty T
does not promote ‘its /mission. ~The ~ '

number of our colleagues do not’
contribute. By direct analogy, free-
riders. also plague student groups.
Several faculty in our department
/requlre students to evaluate their team
‘members (but not themselves) more

. than once. “With this process students -

~ tend to resolve the free- nder problem
by themselves. -

o —

A stfong advantage of our'current FMI

system is that we 'decide merit within
the department (altheugh within some
departments there is still such diversity -
that' estabhshmg common criteria is a
challenge). This approach-allows us. to
ignore cross-departmental evaluation. -
More 1mportantly, it enhances and

A

L

™
level consistently, will not resent Lee

) for ¢ under—performrng -This ap- _

_ “Consider a simple example of /Univer-' ‘
~sity T which claims to value only
P teachmg, butgrewards all teachers

* ~double that of Lee’s. That sounds l1ke a .

© must contrrbute throughout our

emphasrzes our. role as professronals
The very'nature of the professronahsm
~ whether academic or, not, is peer ~
evaluation. From th1s perspectlve our
system is not hlera\rchlcal and de-

* mands that we treat one another fairly

and with respect. ‘We now ‘have the .
freedom and responsibility to create
“our own departmental spe01ﬁc cr1ter1a
for merit. - :

Why then are many ‘departments
“opposed to the hew merit system?

- They may believe that the admlmstra—

> tion just wants to work us that much
“harder, and it is time to resist. Junior .
faculty who hear the tenure- clock-
‘ticking may feel this most strongly.

[For a strenger perspective in this™ Vem
see Karl Marx, Capital, Vol I Part 1,
Chapter X, Sectlon 3] A

-

\

e

In response con51der the - followmg At

the' moment, our tenure “hurdle\s are

e often. set by the stars or “gate-keepers”

in_our departments “The hurdlesare .

_high because When some of us get

* through the tenure process we feel used
and worn out, and we may stop

-~ producing (one needs a rest after all).

_ The stars want to ensure that those

who earn tenure will continue to .

produce.~ I

N

A rnerit "system may transform this

approach (which tends to be self-
defeatmg) Once we realize that we

[~

lifetime in order to earn ment there ~

_may be less motivation to make our
junior faculty burn themselves out} It -

. we recerve merit for s service, for * -

(

example senior faculty may share in

“advising those student associations! In
- effect, we extend the tenure clocl( but -

do'so sensibly. When we realize that v
Kim and Lee are able to’ coexrst wrth .,
respect we have a better«umversrty

" Perhaps we wrll even create:a good
system for recogmzmg those lecturers
and part—tlmers who contribute ‘\
1mmensely to our umversrty =

" Mark Hoven Stohs; Assoczate Profes—
sor of Finance, is a member of SBAE's
Academzc Senate and Chair of SBAE 5
Graduate Commzttee

‘ (Contznued Jfrom page 9)

Against Merit Pay

“accountable,’ /because 1nﬂuent1al
business leaders-and legrslators "
thought that the facult;{, protected by
tenure, were lazy underperformers.
‘Rather than educate business leaders *
| about what faculty actually do and how

CSU work between 50-and 60 hours

| per week), Mumtz advocated such

-managerial techmques borrowed from
private industry, as pay—for-perfor—

' ‘mance and outcomes assessment to
__motivate and direct faculty in therr
Cwork, ST o

oL

The pay-for—performt;tnce scheme of
Chancellor Munitz angered (faculty-

| more than it otherwise might have

because of its timing. It came on the
heels of several years with low orno

| pay raises. Prevrously, when-the faculty -

had gone without pay increases for r
several years in the 1970s, they were .
compensated with sizeable Taises When
good ecdnomrc conditions returned in-

| the carly. 1980s In spite of today s
| boom trmes hoped -for pay raises have

yet to materialize. Indeed, faculty- -

| salaries i in the CSU trail byv more than

11% by comparison with,i institutions k

that the State uses to Judge the ad—

equacy. of salarres -

N

'Perhaps the most serious shortcomlng

-of the'current scheme 1s\1ts failure to -

I address this salary gap. At Wayne -

State University, the school on whrch
the scheme supposedly is. based, .
“merit? pay was not put in place until
-after the faculty had received across-
the-board rarses/that made their:
salarres commensurate with faculty

salarles at comparable institutions. - - .

The present CSU scheme totally
ignores our/substantral pay gap Even’
worse, the amount of ‘money provrded
for across-the-board and “merit”
ingreases is so small that the pay gap
wrll 1ncrease further.

4 PR ‘
]ecause of faculty oppos1t10n to
any pay-for-performance scheme,,

JaE=

| much they work (surveys indicate that -
1 full time faculty in systems like the'

(Contmued on page 11 ) '
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(é’azztinued Sfrom page 10) - i
Against Merit Pay
Chancellor Munitz and current Chancel-
lor Charlie Reed have accused the ,‘
faculty of being opposed to havmg our
work evaluated. Nothing could be
further from the truth. We are not
opposed to merit evaluations. Most of
us have gained our posrtlons by having -
- passed through one of the most
ngorous evaluat1ons of merit that exists
~ in today’s workplace; ‘the academic

. tenure and promotion-system. Tenure is - to achieve educational goals. These - . was apparent that the Munitz process

generally granted only in the sixth year
of employment and only when peers
judge that their colleague has achieved
excellence i in the areas of” teaching;
research, and service, and is likely to
contlnue performmg at"that level.

Advancement to full professor.comes

at least six years later and is based on
the same judgments.. Further, while -
Junlor Jprofessors may at times doubt it,
most colleagues are highly suppomve
We investa tremendous amount in our
“junior faculty and sincerely w1sh “-and
expect - them all to succeed
s e o

What we are opposed to is the i 1mpos1-
thIl of a parallel compet1t1ve pay-for-

w1th this scheme are several

~ ® The process is trme consummg
Every faculty member is eligible for"
~ merit pay every year. That is a large
number of files to be prepared by
1nd1v1dual faculty and evaluated by
faculty committees and several "
administrators. It took one of us- 27
hours to prepare his 'successful’ '
apphcatron ‘two years ago. This is time«

!
~

. that could have. been spent more -

productively on class preparation,
~student advisement, or research.
. Ji o

* The process is competitive The.
process will not award everyone who is
“deserving, as is the- case with the-

_ tenure and promotion process. I can
~-only get my pay raise if you do not get
yours “Chancellor Reed comes from

“Florida where he imposed similar.
pohc1es Here’s a description of the
Flouda system from a colleague who

- received her Ph.D: there “WhatI k
observed there was a profess1onal
nlghtmare Faculty who had been
collegial became petty and angry when,

- forced to vie for scarce merit resources.
My advisor encouraged me to apply to,
51m11ar institutions. I d1dn t.
‘on my> observat1on that T d1dn t want to
-be treated as she had been.”

s

/'1
Our un1vers1ty isa colleg1al enterprise.

It depends on faculty working together -

awards emphas1ze competrtlve 1nd1—
“Vidual accomplishment, thereby
~ undermining teamwork cooperatmn
- and collaboratron ,
N Lo

N < - - - S o
° The scheme may not even reward

N
merit. Early decisions in this process

~will ‘be made by faculty commlttees
which will contain faculty who
themselves are hoplng to get-pay e
raises. Final dec1srons will be made by
aglmrmstr/ators vs<ho may seek to award

—behavior that has nothmg to do with
ment Thus it could serve simply as a-
patronage system or a system to

-~ achieve adrmmstratlon goals. A recent
su1t against Kalser Permanente alleges
that doctors got bonuses for reachmg
profit goals at the expense of care. .
- Similar goals might be imposed in the-
CSU that would be destructive of
professwnal performance and’ damage
_the learnlng experience of our students.

s
/

. :
° It demorahzes the faculty. We are
/ forced to compete-against. friends and
colleagues to fill out endless bureau-

- cratic forms, and to participate in a

. system that makes no sense and seems
* patently unfair. All this is demoraliz-
ing in the extreme.

- N Y

N

3 ) . . ) .
Tt may'be used in ways that undér-

tatlon LAt least one department 18~

proposmg that only faculty who recerve ‘

70% As and Bs on-student oplnlon
“forms be recommended for awards
This will certainly make faculty

* reluctant to take chances and try new

) - approaches with their classes. It will

cause disruptions in departments when

. based- -

» mine quality education and experirhen—"

faculty insist on bemg assigned fo

- - classes in which they think that they;

~will get higher scores. To the extent

« that faculty believe that they can
influence the scores by g1vmg lighter
workloads or higher: grades (and many | T
faculty do believe that); this approach' -
will undermine the quality of our

" education. (Editor: See Birnbaum’s
atticle in this issue of the Forum).

_® Merit pay does not work. When it~
was an abysmal failure, the CSU

S Academic Senate established a task
force to look into merit pay. The task

\ force d1scovered that the vast majority

*of research into pay-for- performance
concludes that it simply does not work.
The task force reported that only 100
of the over 3000 studies of merit pay -
claim posrtlve results. (This repolt can'. =
"be found on the Web at http:// \
_www.calstate. edu/acsenate/97 - v
S/mptf report. html) N

“ o 7
\

Merlt pay is particularly meffectual N

among professionals in educational v
~institutions. That is beca‘use educa-

tronal professronals are motrvated by =

many things other than money;a = .

: desrre to do meamngful work, a desire

' to help others, a desire to see students

© succeed, institutional loyalty, peer \
‘pressure socialization, recognrtlon or ¥
a supportive work environment. After
working 12 years to be fully admitted

“into the culture of quality, an indi-
vidual is not llkely to lie back and take
it easy. Self motlvat1on self respect

~7
N ;

) Jeffrey Pfeffer wrote in the Ham/ald o
Business Review (May-June 1998):
“Most merit pay systems share two h
attributes; they absorb vast amounts of
'management time and they make
: everybody unhappy “Headded, |,
[Merlt pay] | undermines teamwork o o
encourages ernployees to focus on the
short term, and leads people.to link -
compensanon to political skills and -
“ingratiating personalities rather than to
~ performarce.” Furthe1 he observed,
i (N A \ =
(Contmued on page 12)
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~~ _approach to “merit pay’rhas been_

¢ =~

.

LT,

(Conzmued Jrom page I]) Y

Agamst Merlt Pay

\ “Pay cannot substrtute for a workmg ¢

_environment high-on trust, fun and - =]

7

' ‘meamngful work.” \This 1 may not
descrrbe everyone but 1t/certa1nly

T e S
The Trustees and Chancellor

partrcularly drstressrng The. culture of
the university values emprrrcal
evrdence and the faculty is open to
bemg persuaded by reason. There has-
" 'beeti no attempt by t tﬁe Trustees and
Chancellor to examme the’ empmcal* )
: <ev1dence nor to. persuade the faculty ‘
_ that pay-for—performance will some-
“how contribute to a more efﬁcrent =
_,operation or prov1de a higher quallty
/educatronal experience. To the R

the Chancellor into a dralogue con-

- like talkrng toa blank wall They do not
want todeal withit. . .~

¢ o ST P

Nor have. the tl'rustees ever made clear

s

- why they belreve “ferit  pay” is

- essential. The reasons most/often
given- for the: necessrty of pay-for
- performance are that of accountabrlrty

~and that- everybody else does it (an
o argument most common wrth nine-

A

- yeat olds)f T

~!

The Mer1t Pay TaskF orce was told that

- the Ttustees “...never had a detarled,\‘

- discussion of the Value of orthe
raj:lonale for merrt pay.’. \t\hey werel}; 1
told that merit pay leads to.more -
posrtrve than negatrve consequences
and that it did motrvate enhancedv o

¢ performance ~ This mformatron is -
+ inaccurate, but 1t>appears that the
T rustees; with this 1nforrhat10n lin hand

cor trary, attempts to draw Trustees or

cernmg the research. results have been '

= If the Trustees want to change the -
present re\lVard system, they must ﬁrst
‘make clear what they see as the ..+~

“Then they should examine thecemprrr-‘
~—cal evrdence to see how the reward and

~ 1ncent1ve system can be' changed to -
}descrlbes us. - S et -

elrmmate that problem and motrvate
-the faculty to provide-the highest

’ < quahty educational experience - !
posszle Such a process could gain the )

conﬁdence of the faculty and lead to- a
new reward system that would be
embraced L
What the Trustces and the Chancellor
should be domg is trying to provide
the most supportrve workmg environ-
ment and'the resources that w1ll allow
and encourage dedicated professmnals
o extend themselves beyond what a
/union contract requires. Thus-we could
\_provide the quality educatronal
expenencmthat our students deserve

- That-is what creates a successful
expenence everywhere from Kinder-

—

garter} to graduate school v
Indeed the Trustees and the CFA )
should be workmg together on thrs
The 1ntens1tyyof feelrng in- the-bargain-
~ ing process in the CSU has always
<perplexed us. After all; there is only~
the llmrted pot of aney that the |
- leglslature gives the CSU to deal w1th
Shareholders will not be richer if the
Chancellor and Trustees hohd tough
The Trustees and the CFA should not
‘be brckerrng over the \arrangement of
the\deck charrs Rather they” should -
_]omtly be trying to find a way o -
distribute these hmrted\funds that w1llv
_create the most support)ve environ-

A rnentfor faculty to~pursue their natural

des1re to provrde a quallty educatronal‘

g
experrence o 3 .
— 0y - o

“and with little thought or d1scuss1oni 5y Editors Note: What do you thrnk" Visit http 1/

_endorsed a s1mphst1c — if intuitively-
satrsfymg /“solutron to an unde-

- fined “problem” --a “solution™that -
' destroys facult(yfmorale and the cult‘ure
that has long sustarned the CSU; If this
is 50, then the Tru\tees thave not acted
respons1bly and have /vrolated the trust
placed in them by the taxpayers of
Cahforma e

faculty fullerton edu/senatenews and ‘cast your
1nstant” vote pro or ¢ con 'Merit Pay :;a

John Olmsted is Professor of. Chemzstry,
andis a member of the Executive =
Committee of the- Academzc Senate. ™ /

Vlnce Buck, -Professor of Polltzcal

Sczence is.a CSU Academzc Senator and
_ member- of the Executzve Commzttee of the

systemwzde Academlc fSenare

[ . -

— N . .

< A

problem. This they have never done. =~

N

Falr Share of
Paycheck Theftf’ g

BT homas Mayes 'g / -

;/r X o
>

s

) am opposed to the SO called “fair
passed by the Cahforr}la leg1sla-
re and srgned by the. Governor I
- .
am not,\however a free-loader.. I (
- customarrly pay a reasonable pr1ce for -
serv1ces received or expeeted -In fact; J

; / i

“share” bill,: SB645, reeently S

A

pard CFA- dues'for several years whenT - sl

felt that the union- was representrng /my
1nterests in collective bargaining. One _
of the problems we face in‘the’ Séhool\» :
. of Busrness Administration and )
Econormcs is competing in a r{atronal
' Tabor market to hirenew faculty -, -~

i

Ew) [
* members." Startlng salarres for new "

Ph.D.’s in the busrness d1sc1p11nes are
approx1mately $60,000 t0\$90 000 per
year. leen the salary structure ‘won”

by the’CFA, we are facing a situation - R

where new Ph’D\s must be hlred at ™
“advanced rank in order to pay them a-

'Q competitive wage.: “This creates severe
, mequlty within the school when - )

~current Assrstant or Assocrate Profes—

<Sors, w1th more experrence see new .

hrres with nO@xperrence recervrng o
equal or hrgher rank 50
J o VI

d In the past, sala;y supplements were i
drscrphnes Thrs salary structure v
“permitted the profess1onal SChOOlS to
pay a competrtlve wage at. approprrate

“fanks for new faculty members\ When

it became clear that the CFA was ,
planmng to bargain away this supple-

ment, I told" our»campus CFA president”

) that\such amove was not in‘the best .
mterests of ity school and that if the

(Com‘znued on page ] 3)

f




\cherlsh an orgamzatronal chmate that .

N

s requlred of all ranks Th0se who

N ~,

-, This overload makes’ it difficult to .
" keep up wrth oundrscrplmes,to o i

R accreditation requlrements know that\
' faculty research productrvrty isa majOf 'the content of the contracts that-were {

" members who really try to excel in the '

¥
v

)

R Coatinuedﬁ’ém&ﬁagé 1 2) E —
~Fair Share or ~
Paycﬁeck Theft”

supplement was lost 1 would resign _

from the CFA. Immedrately after the =
announcement that the matket supple-
ment was ehmmated T res1gned from (
“thé CFA A G

e

[ W;‘,\x_// -

~

“ Another point of departure ‘betweeni the
CFA’s objec’uves and my. professwnal ‘
Vaers is in the arena’ of merit pay.
There is'no doubt that m>orgamzatrons
~you get the behavior you reward

g

_supports a high- degree of profess1onal
’ act1v1ty among colleagues who can
\stimulate and partner with each other

- on research projects. The CFA-

supported pay-system, based on

' semonty, rewards faculty ‘members for
survrval (in itself sometimes dlfﬁcult)

1nstead of professronal activity. -Of
_course, the tenure and promotion,
system provrdes an incentive for ;/

B :professﬁonal activity up to the time. one
is promoted to Full Professor, but not

- after that. This has serious implica-
trons for the g qualrty of our university.
If'accreditation is,a goal of the
un1vers1ty, continued scholarly: actrvrty

have been mvolved m trymg to meet -

“threat to our “continued accredltatlon
" A merit pay system. wou d go a long
-way towards correctmg thrs srtuat1on ‘
H/ N / CAPURE
Merrt pay can also be used to encour-
age-high quality, teachmg ‘Faculty

classroom should be rewarded well
above those who do just enough to geL
by We all know that our ofﬁcral
teachmg(load in the CSU is very high
relative to comparable universities.

T ‘,‘ — R N )
experimént with new approaches to -

J
studerits, and to master constantly

v changmg technologres The ex1st1ng

'”pay system does-not reward this level

~of effort. Merit pay is an equltable Way
to make sure that faculty who are :\ e

contrlbutmg the most to the quallty of
M education at CSUF are dlfferentrally
_rewarded compared to those who

\

e taxatron w1thout representatlon
teaching, to mamtam involvement with 1 Indeed, based on my conversations- ¢/
~ with faculty colleagues; this bill was

SARVAY

passed wrthout the\ full knowledge of
¢ the CSU faculty fi’f :

. SN ¢ 3
- p —

Second the way the bill is worded, it
“will be nearly impossible for the' CSU — ]
faculty to rescmd the requirementto ’ o
- spay the union’s fees. To start the S

perform at minimum standards ‘But thls | process, 30% of the barga1nmg>umt B

concept\ls out51de the mindset of the -
) \CFA. | ‘

-

/ l:i/ E .

RSN ~

€

"“Mera‘ pay is an eqattable,f

"lway to make sure, that Jac-
ulty who are eontrtbatmg the
most to the qaalzty ofedaca

“tion at- CS UF are differen-, |

ttally rewarded compared to/
- those who per, jorm at mini-
mam ;standards” Y

/

v SR T/j\ ) / { R
It is clear that the CFA does not
pay levels or pay admlnlstratron The ’

- only real voice I had in union matters -
“was to jpay duesor not pay dues. Of -

g, “coursé I could vote on union matters’
‘when’ they\were presented to the

{

f%’\members but T had little influence on

negotrated Now the CFA has been able

. rescmd the fee and then a majority of

<
\

\ represent my 1nterests with respect to /

employees must sign.a petltlon to

“the bargamnrg unit employees must
Vote to do'so in an election.” The’ -

~expense of this efforrmust)be borne. by B e

‘the' 1nd1v1duals sponsormg)the action.
If the bargarmng anit is deﬁned as-the k
‘whole CSU system/ th1s meansa ,
coordinated effort to remove the fee *
~“must involve all of the campuses in the S
system. Thrs is a formidable hurdle, -~ -~ = -
‘ especrally if the ‘effort must be self- /
“financed, k : R -
¢ — ) !
Thll‘d approx1mately 25% of, the ‘“] b f e
cutrent CSU faculty members are CFA =
rnembers The/75% majority have
elected not to join. Whilethe CFA .~ |
posits’ that the 75% are-free-loaders, ~
the factis that manynf these faculty A \
members have not had the opportunity . -\ -
to vote in'a umbn certification electlon . ‘
and many would not choose to be '

o

- VIzepresented by the CFA The CFAl was

“the desrgnatedJoargammg agent for the Y
"system before most of us were h1red

- o

. to propel leglslatron (SB 645) thrpugh - and we had no say in the matter. The

the California Senate and Assembly to

- foree faculty members to pay. dues, or

a'so= called Hfair share fee as a condl- ;

- tron of employment Governor Davis
srgned the bill so I am now bemg S

, forced to pay for seryrces I dé not”
réceive, B -

N\

3
Ly
) 5

“tion-that I find h1ghly objeetronable

- First, this bill was des1gned by the CFA

and’pushed through the legrslatlve
process by their lobby1sts The faculty
. -who will be affected by\thrs bill were

ot consulted about the ] provrsrons of ~

the bill; nor were ‘we grven ‘any oppor- _

tunrty to propose revisions, - This bxll \

cncumvents the' collectrve bargammg
)]
/ process and amounts to “a form of

i / Co ,/?Fortunately for us the Natronal Rrght “"\
" There are other aspects of this legisla=

. only ‘way we can protest some of the .~ 7

- union’ sactrons is to refuse to join, . >3

' Forcmg us-to pay.dues i is unfair, R

: “Paycheck theft” seems to me > a more
accurate telm‘for SB645 than “fair

93 / - o S
sharte — Y

- C { oo

“to Work Legal Defense Foundation - o
(RTW) is supp&rtmg a gloup ‘of CSU~ !
faculty members in their efforts to - —
prevent the 1mplementdtlon of Pay-- .
check Theft SB 645. The pos1t1on of -

the RTW is that'a number of the brll s \,«,f -
prov1s1ons are unconstrtutmnal I urge EURS

_ my fellow faculty meriibers to support ’ o

\our colleagues efforts totstop~the

— - ~

(Contznued on page \]4)
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(Continued from page 13)

Fair Shareor

Paycheck Theft?

k implementation of th1s b1ll For addi-

tional information you should contact

Professor Charles Baird, CSU Hayward,

“who coined the term ¢ ‘paycheck theft ”?
His.e-mail addressis
cbarrd@bay csuhayward. edu.

\

If efforts to stop the implementation of

B SB645 farl one further recourse is to |
~call for an election to decertify the -

CFA I have mixed feehngs “about thls

kS action. While the union is clearly *

" . able pay system, the CFA does serve as

ineffective in bargalnlng for a- work- -

a potential buffer to protect its;mem-

~bers from unfalr treatment by adminis-

trators. The important question is just
how oﬂen is this protection necessary?
[ In my experlence with the CSU, I have

" not known anyone who has found. it

- thé CBE Senate, and was a member of One of the reasons that” 1mp1ement1ng
- software such ds the PeopleSoft-ERP-

- CMS - ATop Down
B /Informatloﬂ Technol-
“ogy - Mandate S

necessary to seek CFA representatron ’

for a bona fide grievance against the
‘administration. -So, I conclude that I

‘have much better use of my pay than to
support the CFA., Maybe you do too = )software did not work as advertised

N s J
o .

P Barry Pasternack

_ software companies that offer enter—
. prlse resource planning (ERP) Sys-

. the fact that many of the universities
- which havenmplemented PeopleSoft
systems similar to the one planned by g .

“Dr./B. T) homas Mayes, Professor of i
: Managemem‘ is a member of t the CBE--

assessment ‘committee;- Vice chair of _

the University ad-hoc assessment
commzttee o ‘

Barry Pasternack

At

. any. faculty have not yet . >
. heard of CMS; but for those
wvho-have, there isa feehng

of concern, and some may even say,
disttust. CMS, or Collaborat1ve

'Management System, is a several
‘hundred million-dollar pi‘OJQCt being

orchestrated by the Chancellor’s

‘Office in order to put the human-

resources, financial and student . -

‘administrative systems ‘fo‘r all cam-

Y

= Plague PeopleSoft’s Services,”

: Perhaps the greatest area of concern
' on the part of the faculty deals-with the

N - .other Campus pro\gra‘ms Hence, while
'~ there may, be srgnlﬁcant long-term ¢
savings from CMS in the short-run,

“~ " other campus programs may be’

5

thé work that needs to be ‘accom-~

/ Many faculty members feel that it will -
be the academic program that will have
to make the sacrificeto pay for the|

7 CMS 1mplementat10n VT .
puses on the same software platform " ‘ LT A T
Additional ancillary units such as. ‘ ‘With this said one may ask why " the
" foundations ‘and assocwted students Chancellor s Office undertook th1s
- may t be added to thls system in the pI‘O_]eCt A-major impetus is the - :
future b -~ external as well as- mternal factors that
S & will necessitate a change in how the
CSU'does its administrative functions.
* For - example, the State Controller s
- Office is revising its- payroll systern *
tems, The company PeopleSoft was and this W111 require a change in the
selected as the vendor. This. dec1s10n 1nformat10n system the CSU uses to
/ has not been' without controversy given report salaries (mcludmg faculty
k salanes) in order. for’ employees to be/
» pa1d - < ~

After revieiiving proposals from several

Another reason for the pl'Q]BCt is that
the ex1st1ng software on campuses for
~ doing the ‘administrative functions will
‘eventually need replacément ‘due to -
obsolescence In some cases, the
features that the CSU-will-need to
offer “may-not | be ava1lab1e from™
ex1st1ng vendors thus /neces51tat1ng a
change in such systems. Having each _
campus procure administrative k
systems on its own will result in‘a loss:
of economy of scale and may mean
additional expense in coordmatlng the
information at a.System level. Also,
having separate systems for doing

the CSU have encountered substantlal
overruns and found that some of the

( “Delays, Bugs, and Cost’ Overruns =

Chronicle of Higher Education, -~
,September 24, 1999). R ’

o

systern will be so expensive-is the need
‘to use high -priced consultants to do L
readiness assessments on each -
campus and the necessary retralmng
of staff-on the new system. Some

- faculty have felt that signing an-
‘exclusive software arrangement will tion, and student services w1ll meana

* leave the CSU at PeopleSoft’s mercy - *duplication of dataentry and loss of

in terms _of pricing for needed services . reporting features. . One major advan— -
that were, ndt part of the original - tage of an ERP system such as that
/contract (such as e-commerce) or bemg offer\ed by PeopleSoft is the
necessary upgrades after the contract “reduction of data.entry expense and a
term explres 5 ’ , ~better coord1nat1on of information.™ .
L The CSU Information Technology staff

//

i

300 million dollar savings to the
funding of CMS. As there is inad- - ~system over a 16 year perrod by

‘equate funding for information -

technology in general, the fundmg of ment. ‘ Ny
CMS must come at the expense of RS o
o ) ‘ 7 (Contznued on page {I .2

=  shortchanged for a campus to pay for - )

. moving'to ac coordmated ERP environ-

i

Lo

" estimates that there-will be morethana

< plished in order to 1mplement CMS. -

_human resources, ﬁnan01a1 adrmmstra-

.
|




e

i
/
{

- T

, . more tunely 1nformat10n on admrs- p

" obtain: electromc access to ﬁnan01al

" This will include mforrnatron such as

[GIPEEN ]

(Contmued from page 14)

) ‘o .the student who' talks 1ncessantlyﬁ P

while you are dehverrng alecture;

e the student who loudly and )
. frequently 1nterrupts the flow of
_class’ wrth questrons or interjec- -
L tions; or |
;;33 ° \the student who becomes belliger-.
- ent when you confront his or her
Ve _inappropriate behav1or i class.

Another substantial beneﬁt of CMS is
“the better student 1nformatron\1t wrll
offer. Students will be able to get

'sions requirements and be able to—
check\admrssmn apphcatrons on-line,
aid. 1nf0rmatron and even view grades “
on-line. Faculty erl be _able to-use the
“student 1nformatron provrded by CMS
to provrde better advising 1nformatron

At is 1fnportant to differentiate disrup-
- . tive classroom behavior (that which

directly interferes with the ability of

Class lists will be avallable on<line, v DISRUPTIVE  the instructor to teach or the(ability\off" ;

and faculty will be able to submit y ~ other students to benefit from the

grades electronrcally “An addrtronal CLAS SRO OM

beneﬁt of CMS to faculty is that'

faculty will beable to view their own. - BEHAVIOR

human resource mformatron online.

classroom experience) from behavior’ -
- that is’ metely rude or uncivil. While -
the latter may become dlsruptrve When

it i$ repetitive or persrstent it usually

is best addressec/l) by example and

 leave credits and year—to date deduc- <Sa{tjcqu thg‘en / . " inflience. - ’ »
tions. - - ,' Pt [ - o Sy S e P LT
R T LA T »‘Drsruptrve student behiavier is detri- "~ :
Given the/beneﬁts of CMS, you may aculty members on many " mental to the academr,c cornmunrty -
wonder why many faculty members.are - scampuses today are con- -~ pg faculty and students, because it ‘
leery about this project. Sorne of this - { cerned about dlsruptrve = : 1nterferes with the learnlng process for

unease may come from some skeptr-

" classroom behavior that - other students, inhibits the ability of
cism felt by fagulty towards’the -

interferes with/'the process oﬁteachrng insttuctors to teaﬁ:h most effectively,

Mlnformatron Technology staff’in thes . “and learnjng,, T ;7 drverts university energy and resources
Chancellor’s Office as a result of the | - e T away from the educational mission, .
CETI pro;eot Some may be duetoa - -Inan “article in The Chromcle of | and may’ 1ndrcat‘e a srgnrﬁcant devel of )

~ distrust of software companres in Hzgher Educatzon in 1998; the author  personal problems or dlstress on the
/general -and PeopleSoft in. partrcular . reminded us that conflicts between ’ \part of the dlsrupter —
For exarnple it is not uncommon for faculty and students are not new. In the \ /7 )

- software companies to miss deadlines 13“‘ Century, professors at the Univer-

pleted or fo fail to deliyer ¢ on’ promlsed students.and physrcally assaulted if

i

- potential pitfalls that may mitigate the  professors® hvmg quarters at C
planned benefits. Faculty should be ~night, - i 7 ( \ ,
diligent in monitoring the progress of ! o R P

- this project in order to ensure that ) ‘While there are no current o
such benefits exceed the costs. B~ 'reports of such actions by | - o

-~ costly as CMS there are a lot of

for gettlng software releases com- slty of Bologna were terrorizéd by their

features (the’ term “vaporware” comes ~—the students did not like their grades

to mrnd). SRR ~ Inthe 18205 at Yale Umversrty, L
-, students threw plates at their

As with afy prOJect as complex and ~ professors in the dining: room, and

rolled cannonballs through/ the-

students at CSUF, many faculty

o T ‘members are distressed at inappropriate §
‘ Barry Pasternack is Chair & Profes- behavror by some of the;r students ) i<
- sor.of Management Sczence & 5 : — . ) , e e
Informatlon Systems He'is a member‘ DlSl’U.pthG behavror Call assume many - : S ‘
of the CMS Board, Statewide Aca- +forms, It may be; - IR T,
demic Senate, - and Chair of the CSU ~ © the student in your class who ‘ e m
CSIS Dzsclphné Councz] s per51stently arrives late or leayes,/ i S o - s
T T early; o T e T :
e 30 - z S s (Contmued on page 1 6) )
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N course and agreeing on standards for

P

(Contmued ﬁom page ] 5)

])ISRUPTIVE CLASS-
ROOM BEHAVIOR

PREY x
Here are some strategres for handlmg
descrlptrve behav1or ‘ -

e v
—l

Inrtlal Class Meetmg Clarrfyrng
expectations:at the beginning ofa

classroom conduct ¢an assrst/students
in abldlng by those standards. Other-
p0s1t1ve beneﬁts include fostermg an
expectatr)on among student peers

_ concerning appropriate ‘behavior, and
havmg a concrete and agreed-upen
reference point should 1nappropr1ate \
behavror occur later Dot T

-
s

\~ o Nl

When ‘you are/estabhshmg and> -
promotlng guldelmes for behavwr itr,

. your course, it is 1mportant not/to

artlculate standards you are unwrllmg 2
to -enforce.. Likewise, standards for ; [j

' classroom behavior should be fairly 3
and, consrstently applred \otherw1se
confusron and reseritment may result

~ Class Syllabu It 1S/best for behavroral

standards to be-published in the
course syllabus and discussed the ﬁrst
"day of class. Informatron should .
spe01fy the behaviors that are pI‘Ol’llb—
1ted how you will manage behavioral
issues, and the consequences that
may result. Explammg why.your’ '
behavioral standards are 1mportant for)
the course ahd benefit “students ‘can

= > ~help students understand and abrde~

-4

' instructot’s ability to teach

s by establrshed expectatlons A state-
~ ““ment’in the course syllabus mlght

te

1nolude e ) e

i L

“Behavior that persistently
—-Qr grossly interferes with
,classroom activities is-
. considered dlsruptrve
behavior and ‘may be
subject to disciplinary
_action. Such behavror e
* inhibits other students :
- ability to léarn and’

T AL e

~ij student responsrble for
1dtsrupt1ve behavror ‘may be>

- —
N requlred to leave class

and may be reported to the

pendmg discussion and -
‘resolution‘of the problem, -
" Dean of Students Office, .
Judrcral Affalrs for further e
- actron I ol
. N Loy

If ,unaceeptable; behaviﬂor’, oceurs, .
respgnd»immediately\.‘ This may mean

_employing informal action, reminding
the class of the agreed standards for b

behavior, or - directing specific-com-
ments to the involved student

o

s

;If the behavror continues, notrfy the
~ student that he or she must leave the

classroom if the behavior does nofL

- cease ‘immediately, and that disciplin=

ary action may result. If the student
does not respond approprrately, asl(
him or het to leave and to arrange to -

. see you durmg office hours before the
next class meeting. You may\W)sh to
_consult w1th the Department Charrper—
“son or the Associate Deah of Stu-
dents Judicial Affarrs prior to the /
mecting. 0

Vi ¢
If a student refuses. to leave notlfy

=

L

/

*him or her thaWnrve\rsrty Pohce (Bxt. -
2515y will be contacted to. remove the ;’7

.~ student’ and that- drscfphnary actron

owill result from thrs

- /_,1
~ ~

It is approprrate to call upon Unlver-
s1ty Police any time a d1srupt1ve -

-

/

4
7

behavror 51tuat10n escalates, or When

.
itis reasonable 0\ interpret behavror\ .
(mcludlng oral statements) as-threaten-

ing or harassifig to you;or other
members of the class

s
g

Prlvate Meetmg It\1s approprlate to

- ,’ meet prlvately wrth 4 disruptive

student followmg a confrontatronl or

you may' wrsh to réquest a meetmg
with a student who has displayed .

unacceptable behavror even when a,

Sy co(nfronta’non has not resulted In.
elther case, the meeting is 4n opportu- ,

1nappropr1ateness of his. or her

Inthat mereting:\ :

R

~ 7

) student be successful both i in your
- class and in his or her general

. e
o~

\_,)u

/

T ~a T T ’

Remam calm. Th1s may be d1fﬁcult

if the ‘student is agltated or
confrontational, but your calm-and
reasoned response wrll best control
the meetmg ~
Do no{take behav1or or rémarks
personallyreven though they may B
-~ be directed at you. Disruptive ~
behavior usually results from ‘
other life problems ora general
academrc\frustratron PR T
Be specific about the i 1napproprr R
~ ate behavior-the student has o
- éxhibited. Descrlbe the behavror

» don’t-focus on the person “Explain
“why ‘the behavior is a problem.

IR
N

7 e Ask uestions and summarlze what

~_you hear the studentlsaymg v
Respectful concern may enable
© you/ the éducator to help the

Ve

unrversrty experience. s
-Focus on areas of agreement ,
between you: and the student. k
Conclude by s summarlzmg any =
“tesolution and artrculatlng -
expectatrons for- the Auture: Be

clear that the result of continued

1nappropr1ate§behav1or willbea- . 0

~ referral to-the Dean of Students-

> Office, Judicial Affairs for - \ ‘

g formal letter to the student 7

(nlty for the student to undelstand the

{

~ behavior" and>t0 develop Strategles for )

- successfully contmumg in the class 7

. -

~

,vand the resolutron

drscrphnary action (and the\
possible loss of the opportumty to
~attend class)
Malntarn/wrltten documentatlon of
“the r1nteract1on and any agreed S
- course of action. Thls?’may include k

brreﬂy summarlzmg the meetlng

Termmate the conversation if-it".
becomes .apparent that the student
is unw1lhng or unable to lrsten to
' your concerns and requests Y
Consult with staff in Counselmg \

and Psychologlcal,,Servrces/rf you

have concerns’ about the emotional 0y
sor psychologlcal well bemg of the -
student. .
antact University Polrce ot
immediately-if the student appears ~
“to threaten harm/to others (e g 1f L e

R

~ 3 o

(Contlmied on page 1 7)
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) educatronal 1nteg/ent10ns§ or;in more\
severe cases, removal from the class (a 7

(Contznued from page 1 6)
DISRUPTIVE CLASS-

ROOM BEIIAVIOR student may not be removed from class -
N : permanently Wrthout a d1sc1plme hearmg) 5
- the student makes threats of .

physwal harm toward you or .
< others has a weapon, or ‘behaves
-  “ina manner that causes you to fear-

e . for /your,;\,ovvn or another S safety).

" tor, the student will be requrred to meet

to"discuss’ the behavior. It is possrble
thatthe matter can be/resolved adminis- 5
“tratively without further myolvement by
the 1nstructor In some cases itis .

' These’ reeommendations ‘afe based 6?1
k ~ the expectation that students,can and
© 0 -willbe reasonable if they have-ad- .
equate 1nformatlon clearly- understand
parameters and are treated w1th called as a witness.
N L respect o >f{4 P

N - S . — =N\ ’ /‘
N . ~

" the matter, and thé mstructor may be -

~

T [ Faculty members are sometlmes
O The expectatlon is that students can

~_ hesitant to ‘confront students because
change their behavior: However,ifthe o0 510 concerned about possible Iegal
student demonstrates unw1111ngness or

5 ~ action. Faculty are best protected
. aninability to: change, than addltronal ~ against charges of misconduct if they

- interventions including removal ﬁ~om ~ articulate clear and consistent expecta-
- the class may be necessary ’ \ tlons for the class 1n1t1ate actrons

<)

f o T 7 against students in'good faith in
. Re ort/m Com lamts ‘When less carrying-out their assigned académic
.~ formal mterventlons prove madequatew \ dut1es and follow appropnate Imlver

'or meffectfve 1t is approprlate for'the - N
1nstructor to 1n1t1ate formal d1sc1phnary

actron Interver(tron by Umversrty .

sty procedures

B R ’ . N
. P \L

However faculty are remmded that”
students have a\measure of academic '

o freedom in the classroom. University -
pohcles cannot be-used fo punish lawful
olassroom dissent. The latvful expressron

. of a,disagreement with the professor ot
other students is- not in 1tself “drsrup-
tive?” behavror B ,

4/ o . /e

TN

! Important Telephone /Numbers

-
oy ’ N\ - 7 -

/

Dean of Students Ofﬁce 'J o ’
2788211 .
-

‘ T Jud1cral Affairs.”
; Ve Un1vers1 Police * = & 5,
7 Pohce(results in the report, bemg S , tgmergency = 911 U \

= ~forwarded to th:: Dean of Students , \‘ Non-emergenc }r} 278 2 515
Office, JudlcralAffalrs When Univer- ' -

~ . Counsehng and Psychologrcal Serv1ces

= sity Police have not been’ involved, the -

278 3040 B 7
B instructor may; fopvard a report d1rectly ’ : e v
N tor Judrmal Affalrs ‘ N Edrtor s Comment\ L s
- . / o, O Ifyou would like to drscussqssues of

S ‘
dlsruptlve behavror with-your colleagues 0" -

to hitp://faculty. fullertorr. edu/senatenews and ~

. o Judicial Affairs; the ’ Iep ortmg ~ ‘partlclpate inthe dlscussmn group concernmg
. instructor will be contacted concernmg this. mater.

" the desrred outcome Remedres include - A R L
dlscrphnary probatlon a behavior

' contract concermng the class, anger
management counsehng, or other

7T
When d1srupt1ve behavror is reported

N

\Cf\ ‘ - \

A /Sandi'a Rhotten is Associate Dean of
~Students, Judicial Affairs. She is also the -
coordinator of University . Sfudent
Dzsczplme

Followrng co sultatlon with the instruc-

with the Associate Dean Judicial Affarrs '

- necessary to convene-a formal hearing in ¢ A Bl'le f FOI' e

. colleges.”

CSU Grantmg

Boctoral\])egrees -

By Clarence E. Yj)gart

RN — . - w

~allows only the Umvers1ty of

prrvrlege of grantmg doctoral degrees ~
~‘Conventional wisdom is ‘that the _
\Master Plan 48 good for Cahforma

' f State- Umversrty (CSU) al(mg with the:
wrest of Cahfornra The umqueness and

- superiority of the. Cahfornla Master
Plan compared to other states is
\proclalrned by California decision

" makers. Isthis an example ofan -
. enlight /ened trend setting. California

“being ahead of the.other states?- Let us
unconventronall look jat this ¢ conven-
t1onal Wlsdom (T, e exarmne the :

//ev1dence e TR

D \“»

Other stateés haven’t adopted the T

Calrfornqa Master Plan because of the -
advantages of havrug Ph.D. degrees

- granted in more than one umversrty
ystem Many state universities

sresulted from /the:sale of congressmnal

R -
o land grants. The state universities
. sometimes.were established after a
‘ “unlversrty for that state was created

Such universities usually started with

. an emphasrs -on agrrculture and . S

initially’ were labelled “agrrcultural
'Most such universities then
developed core hberal arts programs
The concept of agrrculture was

(Contznued on page 1 8)
g \\ 17

he Master Plan for Cahfor—
- nia post *secondary education -

California’ (UC) System the -
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(Continued from page’17) .

'CSU Granting Doctoral
Degrees o 7
~" expanded to include such departments

as agricultural economics, rural
socrology and agricultural related

engineering.. The relationship between '

_the state universities and the cornmunr—
tres they-serve, along with their states;
remains amicable. . :
c‘ou‘egéé of education expdriénced
similar developments as agrrcultural
colleges. Urban universities have a

- more recent development ‘but have
continued the trend. The state of
‘Michigan has Ph.D. programs-at four
-_levels of universities; the Unlversrty of

Mlchrgan Mrchlgan State University, «

-~ Wayne State Unrversrty and some of
the reglonal un1vers1t1es

AR

- 7

N

N
—/

o

The California Master Plan does
_ benefit the UC System. The CSU.

System 18 walled out of competrtron <

“with the UC System. Monopohsts ,
usually try to hold on' to therr monopo-"
» lies, and the UC monopoly evenhas
state- guarantees 'and enforcernents

. Because of this monopoly, the state of

Calrforma can easily and lavishly grve )

~tax supportto the UC System The

financial support barely begrns with the

- generous public support; UChas

“enormous endowments and continuing-
pnvate donations. The UC admlnlstla—/
" tion uses thrs money to augment ‘
faculty salaries: Public. drsclosure of
salaries fromr puvate sources are not
requiréd. A govemor after examining

- the nonpubhc salary augmentatrons
reported that the amounts were

- staggering in therr enormity. Such

concealed salary practices are common

for other universities and for private

resultmg from segregatron

' The Cahfomia\Master Plan was

sector management. The distinguished

~ UC scholars; of course, are deserving of
* their enhanced high salaries.( —r

=

The CSU System faculty salarres must

be at the median of the publicity .
,drsclosed salaries at comparable

universities. The UC Systern canpay
whatever is needed to atfract and keep

- desired faculty. The UC is competing

wrth the richest )mrversrtres and they
pay top, not medlan comparatrve
salaries: . CSU salaries arekept

. artrfrcrally low because it is. Vrrtually
’ 1mposs1ble for drstrngurshed senior |

~ CSU faculty to move to UC or other
outstandlng Ph.D: institutions. cSuU
professors therefore can’tuse a.
competitive labor market to estabhsh
their salaries. New flexible CSU salary
structures can help drsgurse “the
art1f1c1ally low salaries. Higher
‘maximum salaries can be reported -
even if they are unrepresentative of }
faculty. CSU faculty teaching load is
state mandated and can’t be deter- -
mined by free market forces. Since |
Cahforma is such a dominant state,
CSU faculty salaries and WOrkload

_have effects nationally. The same is

true for UC, but it, works to the UC

g faculty ] advantage

PR

o
The segregatlon of the UC and CSU

- Systems has some parallels with the
former legalrzed racial segregation of
Black Amer1cans The two segregated
schools were called © ‘separafe but o~

equal.” As Black- Americans often

. observed, the separate part was ’
“vigorously enforced. Almost without

exception, the: equal aspect was
ignored. The contributions of willing
Blacks to American society were
minimized, even in the military durlng
. war. Black /salarres were depressed
because of-limited opportunrtres

devised by elites who were: personally
outstanding and civic minded. Similar
characteristics aptly describe. those

~who continue to implement and

(Continued on page i 9)“

]999 -

o (Contznued from page 6)
The Fu]lerton Way

The ﬁrst generatron of’ faculty took
this statement seriously. Far fewer
faculty now — pushed and pulled by-
competing responsrbrlrtres and an

increasing workload -— see themselves

as officers of an educatronal institu- -
tion or even as crtlzens of the univer-’
sity with all the rrghts and responsrbrh-

‘ties_that implies. It is more difficult to -

get- 1nd1V1duals to serv\e on, committees

|_or “be otherwrse 1nvolved in un1vers1ty

governance There is less knowledge -
_of both i 1ssues and procedures Many-
faculty- do not understand the i impor-

make it work. Tt i is not clear; where the
next generation of leaders will come

| from or who will socialize them:™

Administrators come. and go. Some >
will be more supportrve of shared
governance than others. Interestmgly, '

| at this point the top adrnrnrstrators in -

the Chancellor ] Ofﬁce seem Very
aware of the importance of shared -

|-governance, even to the point of

1nterven1ng in one campus drspute ' o
This may bode well for shared gover—

g ‘nance throughout the, CSU in the near'-

future since. local admrnrstrators are

always sensitive to the concerns of the 1

*|“Chancellor and his top adm 1n1strators .

A
R // N

However unless the faculty under-

« stand and apprecrate the importance of

shared governance for'a quality

.

ga

S

<

‘| tance of shared governance nor how to -

\ \\

educational environment, and putforth

the effort to. ‘make it work, it will farl

8 Admlnrstrators will w1llmgly take on

those tasks that faculty do not perform.

" | Indeed they must, but the 1nst1tut10n

will be the weaker for it. Ml o

P)

Vince Buck, Professor of Political =~
| Science, is a CSU Academic- Senator
| and member of Executive Committee

of the systemwide Academic Senate.

' Jane Hipolito, Professﬁ”/ of English &
. Compa/ ative Lit., was a member of the

“Academic Senate and of the Faculty
“ Personnel, Committee from 1996 -

P
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/ ;(Com‘znued from page 1 8)

: CSU Grantmg -
Doctoral Degrees

administer the program. The Master
__Plan; indeed, was yisionary and
generous at its inception. ngher -
educatronal opportunities were
“extended to those who were strrvrng,
- “by méans of a higher-education, to -
become part of the middle class. In
this noble process, astounding oppor- -
tunities were afforded ambltrous ‘
aspirants to the upper level professions
‘due toa rapidly expanding CSU faculty
This occupational mob111ty was even
more unbelievable for those- of us
faculty of ‘humble family origins.

V No matter how rn“uch we delude

ourselves our current efforts only ~ ¢

' mamtam a status quo. The Master Plan
~ho longer benefits CSU and deprlves

California of the fullest potentlaLﬁom :

CSU. No stampede to adopt doctoral
" programs Wlll occur, Only some
departments and universities will award

contlnue with the older professions |
such as medicine and law. The CSU
-campuses would emphas1ze more)

. recent or applied drsc1pl1nes such as « '~

educatron and business. An increase in
" total doctoral degrees granted is :

. unl1kely Some doctoral cand1dates dor .
example, might attend CSU rather than )

prrvate /univers 1t1es
N

A CSU doctorate should and would

have standards as rlgorous as UC; we

CSU faculty would ensure that. No

lcnowledgeable person would/suggest
- that the academic standards, for ~

-

exarnple of Ohio State University. are

\less rigotous than the University of
Ohio. The CSU trad1t10n of teaching

still'would be requrred for’ promotlon
and tenure, to run the same grueling '

- gauntlet about their teaching effective- —
ness. Faculty, we would hope, would no -
longer feel the need to apologize for
. being a scholar at CSU. .

Cost estimates largely reflect the
3 ideologies of the pronouncing

PRI

o excellence WOuld not diminish. F aculty ‘

v

- 'degree monopolies, costs could be.

experts ?Itd 1s doubtful that- the total -
cost: for umversmes will be greater than .
current costs relat1ve to- percentage of
tax revenue or state income. Becatise
of the loosening of the UC doctoral

~ lower. Competition tends to lower-

prices for commod1t1es and services. -

“We don t know-about state support
. unt1l we ask. If we don’t, less worth-

. while projects instead, will be legrs—

lated and* funded. Wlth the Chancellor;,
faculty, and all other university constr-
tutions, our efforts can bring us
together as we focusion this common
objective. Ideal trmes and 01rcurn—
stances never will-be, The time is now,
the place is here and the goal is rrght -
Leavrng succeeding generat1ons w1th
. opportunities equal to what we had in
-~ the pioneering years of the Master _

- Plan poses great-difficulties. The )

oo ‘

Editor’s Comment Y i

/ e ‘ i M . N (d/ ’
restless pioneering spirit of California =

*requlres our best effort. We guardians
of thc people’s url1vers1ty can renew

our commitment each time we look at
our students and see the descendants
of the poor, minorities, and the

, oppressed We need a v1s1on that

reaches beyond the status quo if we -
are going to leave, 3 legacy. Future -
generanons then, can remember us as

a faculty who helped inake a drfference .

that was’ “worth remernberrng. =

What are your thoughts? Gotor http //
faculty.fullerton.edu/senatenews and

- register your concern in the discussion group

“PhD or Not for Csu.”

C/'E Tygart, is‘a Professor of Sociol-

ogy-and a member of the IRB, Commzt— ‘
tee. Hewas a. member of the Univer- -
* sity Research. Commzttee in 1972 .

when [RB was established. -~ A

5
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Teachmg N o

Michael H. Birnbaum K >y

tudent evaluations of teaching
' wete originally intended to '

they may be domg more harm

“than good.-Because retention, tenure, -

~_promotion, and merit salary raises are
1nﬂuenced by student evaluations;
faculty ‘members make changes in thelr
courses that they believe will improve .
their evaluations. This article explore's
beliefs held by members of the faculty
-concerning how- changes mn gradmg
standards and content of courses Would
affect student evaluatrons and student
learnmg AN |

P

A majorlty of CSUF faculty who(were E
surveyed judged that student learnlng
.can be 1rnproved by increasing course
content and by raising standards for
gradlng. However, they also stated that

Thelp improve instruction, but -~

A Survey of Faculty ()plmons Con- v
‘doctoral degtees. The UC System will | cel'lllllg Student Evaluatlons ()f

E—

“these nnprovements would hurt the1r
.evaluations. The majority judged that
the current system of tenure and ~
promotion discourages raising stan-

dards encourages lowering of stan-

dards, and promotes ‘watering down”
of course content. “Most said that TR
ratings are hurt by changes that would"
improve learning, and that the use of
student evaluations of teaching is

(COntiﬁuecl on puge 20)

A9

~




7 T

(Contmued ﬁ‘om page 1 9)

A Survey of" Faculty Opm,
k ions Concerning Student
Evalu(atlons of Teachlng

AN

iy ~ N S

o harmful to the quahty of\educatron In
,the majority gave highest ratmgs 1o
~courses with the-least content and the -
“lowest standards; thus, the faculty
understands student oprnron

iz [

= \{ E
CA recent lssue of Amerzcan Psycholo—
Ly gist featured the controversy on '

|

{

A

52 :f’ Kvahdrty and brases of student evalua-

. tions of achlng Meta- analysrs oft
studres concluded that less. than one~
srxth of the varrance of evaluatrons is

- —

ass\ocrated Wrth educatronal perfor-
‘mance. Some. authors warned tha 7\ E
: ratlngs are so complrcated that anypne
‘using them for practical purposes must:,
understand nonhnear,, nonaddrtrve
N multrdrmensronal modelmg of con- ~
founded Judgment data, -+ -

p o . >_ L
My ﬁeld of research is human judg-
~ ment. ~With the same methods used in
student evaluations, I found that the
- number 9 is judged to'be srgnrﬁcantly
“brgger” than 221. Since9 < 221, we

cor

 to wrong conclusrons T
NS

A e

Apart from the actual\vahdrty of ; (
» student evaluations is a potentially

‘more important questron namely, therr
v perceived validity. - Although some

teachers are ﬁred because of* student )

s

evaluatlons most ﬁgure out how to ) ‘\

o/ get better evaluations. Do thelr ~ . %

~ another survey of 142 CSUF students

-~

,should be-careful not to'evaluate T g ;_;
faculty by the § same ‘miethods that lead

i

- six faculty members had less than 12

ad]ustments promote "student learnrng‘7
No, according to a survey of CSUF
faculty e T

‘
!

Two hundred and erght CSUF faculty -
responded to an-email survey. Seventy

years experience (68 were untenured),
66 had 12 to 24 years, and 64 had more
than 24 years Followmg are-some of
the results & X

Sl N
[ e

v i \ 2 LT g (

\

~ important material has been omrtted
/ untrl\later long after the evaluatrons are

done

e

i~

éAre student evaluations mjluenced
_by such variables as the teacher’s
- personality, attr actzv’eness, gender,
race, diess, ielzgton,\ethmczty,

- sexual ortentatton, or dlS(lblllty

2w
)

- status?. In’ 1esponse to thrs questron‘
~ only 16. 8% 1esponded ﬂslgt student

{ -
ratings are “tmbrased” 4%

1esponded that students ate blased 1n— Lo

ot

¢ <
_72.1%* said “yes” against 26.9% who — &
. i >

;T/Thus the ma]orrty oprnron of the (

Aresponded that students are b1ased ,
agamst certaln groups ‘/: ST l E

5 -
(The questronnalre defined student \
_ learning asz‘knowledge of the/sub_]ect ‘
matter, as might be measured by ( o

~_objective, standardrzed exams...the sum -

* of knowledge and skills that the student

J retarns from the class and will be able- to .=

use in the future ”) fo Y
'How would;ncreasmg the content
_covered in class andin ass:gned k
readzngs affect student learntng S

oIf you were to RAISE standards 45 2%* said that i increasing content ’ -
 for grades in your class, » wouldit' '/ would increase student learning . 7
\ rajfect  your student evaluations? . compared to 27. 9% Who thought the‘ ey
Nearly two- thrrds of those surveyed e opposrte7 IR \
(65 4% 01 136) reported that hrgher\“ N L T ) S Coou -
\‘},’ L standards WOUld result i in lower OHow would ralsmg standards for Voo
: evaluatrons and only 3. 4% - 7 mdtng affect student learnmg?; - T
thought the opposrte would' occur; - . 57. 2%*/responded that raising L
- the others stated no difference. =~ - standards would increase student N
: (*Asterrsks designate that split are - learnrng against-only 7. 7% who _ S
statistically srgmfrcant throughout indicated the opposite. The theoryu s L
thls paper) S0 most often expressed | was that sfudents -~
T ~will work 0 -achieve a certarn grade. If- )
O If you » were fo INCREASE o less is requrred to pass, students ease oo
the amount of CON TENT- — ' off in their- studres so they learn and L
(materml) iin your classes, would rétain less . \, , T
it affect student evaluatlons? g . a e l L o \,"
About two= thu‘ds (65. 9%*) res - ODoes the curr ent system of promo- o
- sponded that<increasing content ¢ _tion and tenure give incentives to =
“would decrease student evalua- ~ . RAISE standards. Jor grading? A N
tlons agarhst only 4.8% who stated the - surprisif gly ‘high 92. 3%* stated . ;/

" opposite. The theory” proposed is that™ compared to only 5. 8% who sard yes o
( wrth less content ‘the student belreves PR . o f Y ’
- ~that the 1nstructor was very succe\ssﬁtl ’D ves th e current system of prom 0 1

1n teachrn the subject. Because = tzon and tenure encourage facultjy to >
s;udelrét; da ’LOt knovxi Vghgt ec;rkrltent " LOWER their standards? 70.2%% =~
should have been included in the - ”» o :
_course, they willnot know that i*j  said "yes” against 28 owhosaid -,

nor . T .
oo ,/” A i/

aal - [ - < K

! N : {

S \ N -~ T N -
ODoes the use of student evaluations
ellcourage fac"lty P “WATER A R
DOWN?” content in their courses? - :

'said .’» R R

faculty is that the- 1ncent1ve system for'
- tenure and ‘promotion causes faculty to
lower standards and Water down AN




(Contznued ﬁom page 20)

‘A Survey of Far:ulty Opm-
~ ioms Concermng Student

Evaluatlons of Teaclung

"

courses whrch most faculty members”
belreve will decrease student learnrng
Apparently, the maj orrty of faculty '
belreve that the 1ncent1ve system has
' the\opposue eff\ect of what a citizen: rn -
- | favor of quality educatron would
)T support R~ A

.

. ey T
J QOver the years, ‘itave\you changed -
. the amount of material presented in.
“your classes7 48.6%* said that they
,Lnow present less: material agarnst
14.9% who said that they present more
. 'material, and the rest indicated no
‘change - S

5y . ~ -
2 - S -

N

/

EE QOver the years, have you changed
~ ' ~the standards requlred to get a. /
 passing grade in your' classes? (32 2%
-said that they now use lower standards
. agarnst 7.2% ‘who said that they now(
use higher standards. - N, N .
. Since the majorrty oprmoh is that\
- reductions in content and’ standards -are
_ harmfulto student“learnrng, it seems ~

- * sad that somany faculty eoncede . _’3
" " having made changes that they- bel\reve :

reduced the ‘quarity‘o,f e’ducation. e

EAN -

v ’Please assess the preparatzon of
~ students/who are now enrolled in your
~college or untverszty, compared to- -
_previous years. The majority (67 3%*
‘ or-140)-reported. that students are. not
- aswell prepared now, compared tq -
kS only 2.4% (5) who said the opposite.

,,,,, £

- \ When asl(ed what percentage-of lower
.~ division students possess the study
o * skills one should expect of the top l/3
R " of high school graduates the medran -
i response ‘was 40%, with 85 responses/
below 30% and 134 (64%%*) less than
L or equal t0-50%. Apparently, about
* two-thirds of the faculty’thmk that half
_Or- more of our students -do not quahfy
under the State’s. conicept for admis<
sion. e SO
IR i
One theory is that dechnrng~standards
~for recent new teachers\ is a cause-of

aa

" education, 'specific sktlls, and

~ this problem \Basedon data publlshed o

.-each’semester at CSUF students who
plan to be teachers have some of the

hrghest grade point averages (GPAs) on .

~the campus. When: asked'if students,r
with the highest GPAs are indeed the
best students -only 12.7%* thought
these “future teachers” are olir best -
students; about twice a as. ‘many “rated
these students as below .average on th
campus; and 55/ S%JJudged them
average N Y )
g o

QWhat percentage of undergradu—

_ates who want to be teachers do you ~
think should. become teachers? o

‘ Nearly two thirds (63%%*) of respon- _

~dents said that less than half should
become teachers ) :
Sy ~0 e
Q What per centage of graduates in{
your department possess the general

_ knowledge base that should be
iequtred of a graduate7 The’median

~response was 60%, Thus, the average

faculty member beheves that two_out

=~ of every five of our graduates\arecnot

qualrﬁed to recerve the degrees we

confer upon. them :
R ‘ ' X

A sample of 142 lower drv1s1on "

“students evaluated 89 hypothetical -

e .
p =

. rclasses based” ‘on comblnatrons of

three-variables: 1nstructor s 1nd1v1dual

- characterrstrcs (pers&ahty) standards -

“for gradlng in, ] the course and the

“amount of’ content The students

;represented 29 drfferent\ majors; there
were also 26 with. undeclared majors 1
ant1c1pat)ed that this heterogeneous mix .
of students would hold a variety of -
dlfferent vrews/’of what would be the
optrmal class “However, to my-
surprrse the students- were~remarkably

« homogeneous in. their, evaluatrons of
_courses: -/ - =

° 94:4% (134* of 142) gave. hrgher :
e‘Valuatrons to an attractrve well—

~ dressed, 36 year old’ female with a nice

personalrty” than to-a “62 year old

rnale with a slight tremor (dUe toa
- prev1ous stroke) who doesn 't smlle in-

- J

class - -

e  92. 3% (131*) \gave hlgher ratrngs to« -
a class with “lrght COntent (less than L

N

¢

- ',_,‘

_course with ¢ medrum -easy” or “me-— - o

N

100 pages to read ina semester and ,
! nothlng else to do outside of- class) e
than to a course with “heavy” content o
(800 pages to read and homework v = S
“/assrgnments), only 9 gave hrghest ’
ratings to courses with-the most— ' o
‘content. Only 16. 9% (24) rated a ~ r '
. “medrum” level of content as better L
than the “light” level, although'the =~/
“medium?’ course was ‘described as - ! '\T; L
' havrng" “300 pages of medium level - 2

w.'/'
~

T readmg to do in the semester; and the

" course might require some study to o .
' master the material. ‘
.97 9%) (139* of 142). gave hrgher
N ratrngs to-a course wrth yery easy”’
- standards than to a'course with “very

- hard” standards. Only 14.(9. 8/0 A

' students gave théir hlghest ratmgs to a

‘dium-hard” standards

[ I

)

The “very easy standards course was. )
descrrbed as follows: “This instructor B
—gives: most students As and Bs/even ey
“those who are strugglrng withthe \ LT
material or who have not been d111gent I <
in attendance and. stiidy., Only the ‘most. -
’ clueless student will get a C in this
_class. If a persor has halfa brainand =~ e
. attends\ some of the time, (they get) an o
lA oraB.” In the “medrum—;easy courSe N
" dium-hard” - Was a class w1th 30% As
-and Bs, 50% Cs and 20% Ds and Fs L
"The ¢ /very hard” course assrgned % ' -
~ As, 13% Bs, 40% Cs, 25% Ds,\andw -
AIS%Farl PR — - )
L, A Ty <r R
Students gave the hrghest ratrng to the
_ course in which the teacher is attrac-, ‘

‘ t1ve Where the standards for gradrng a P \
"  (Continued on page 22)
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(Contznued ﬁom page 21 )

A Survey of Faculty Opm- :

ions Concerning Student
Evaluatlons of Teachlng

are lowest and where the content is -
least. Apparently, ‘the- ‘majority of

faculty are_correct in their understand- '

ing of what students like."

\/"

=

What are the con’clusrons we\may draw
from this? Accordmg to thé majority
of faculty members, the incentive
system (using student evaluations for

‘ promotlon and tenure decisions) puts

teachers in a conflict of interest
between making changes that would

improve studerit learning and makmg

changes that would improve student
evaluations. “An implicit assumption i in _
the use’of student evaluations is that .

" the average student is more likely. rrght

than the professor However it is

dublous if & professor should redesign”
- a course to suit _anonymous comments
. by students who have not yet finished

one class on the subject /It seems —
doubtful that students who haye not yet
taken the next course in a sequence can
Judge if they )Were adequately prepared

N

NN

: Many\ students are maccurate n

descr1b1ngwhat the teacher said i in

: class when they .are motivated to be : as
2 accurate as possible (when taking

CN

i

exams). Therefore, is it reasonable to.

‘assume that these same students-are
accurate when they give- evaluative '
~descriptions anonymously with no
_ incentive to be accurate and no penalty
~ for libel?
Our incentive system has produced a -
decline in standards that diminishes

"~ education. Students are motivated to

get\good grades, and faculty are
~-motivated to get good evaluatlons
Unfortunately, both of these 11}terests
can be satisfied by reductions in
content and gradmg standards; which
d1m1n1sh educatron ‘The. finding that -
the average member of our faculty -
thinks that only 60% of our graduates
~have educations to match their degrees
is a sign that our mstltutron is in
}rouble ‘We should begm\to study’how”
our incentive system can be changed to |
align the interests of students, faculty,
“and the people of the State - :

- =y ) /(/ﬂ’ﬁ ‘\ .

Edltor S Comment T <

A more complete version of th1s paper may
be found at http: //faculty fullerton. edu/

senatenews

Mzchael H. Bzrnbaum ~Professor of .
Psychology, is Diréctor of the Decision
Research Cem‘er member of the Publica-
tions Committee, Soczery for Judgement

- and Deczszon—Makmg, and on the - .-
Executive board of the Society for p
Maz‘hemancal Psychology N

P
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Reply to: Mlchael Blrnbaum S “Sul'vey 0f Fac- ,
ulty Opmmns Concermng Student Evaluatmns

of Teachmg’

)
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“Gayle,fnll., Vogt : -

. f'// _—

/

 tions of Teachlng,” again raises the _
__issues of fairness and validity in the~
_personality contests called “evalua=

EER B
“tions.” *Fairness is an issue because- of ~ /exceptrons to these anecdotes

student anonymity, a drrect Vlolatlon of
/ procedural due process a process.. 1

required by various education deci-

sions in both the United States
Supreme Court and the Callforma \ :
Supreme Court h

Loy

i

¢

Recently, a personnel comrmttee R G
‘member repeated,/m writing; a remiark
he read in a student evaluation. The

! /student comment was false, could have EN

been harmful to a professmnal\

' reputation, and was seen in a perfor- ~

Vahdlty is another 1rnportant issue.,
,Students may feel free to falsely

mance evaluation by several other™ -
parties. The reader will recognize.

these markers as the tests of hbelous
accusations, libel on the part of the |

/| _student and the professor who.repeated ‘
'the false statement. o ;/‘ ‘ RN

-

"accuse a professor ‘when classroom

"to say, the higher the evaluation, the
| less learning—as measured by test

,ihlgher L
~ in her department
“game, whose stan- _

~ ally high and whose
_course content was

- was placed on

o

@ ichael Brrnbaurn s artrcle “AT
c . Survey of Faculty Oprruons
‘ Concerning Student Evalua-

—

standards are hrgh and, as a result,
grades are lower. Research shows
little correlatron between learmng and

\hlgh evaluatrons mdeed _somie- studies

show an inverse relat1onsh1p ‘Thatis

correlate cons1stently is
story telling: Professors
who ..

\% e

entertam Wlth
funny stones rapk

A dolleague, new -

and unfamiliar
with the evaluation

dards were exception-

extremely rigorous’,[

plobatron because \ 5 \

of low student evaluations. When she '
~ learned to mapipulate her course, her
eyaluatrons went up, thus increasing ~
the probabrhty for retention. ‘There are

s

(COntinued on page ‘23)2‘ ’
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. Reply to Mlchael Bu-nbaum S

“Survey of Faculty Oplmons

Concernmg Student Evalua- M

i

" tions of Tear:lnng” : ,"

i T

\ *‘certamly, but the truth of them abounds
in and out of academic research .

lrterature

Where a professor with a* difﬁcult
course and-demanding standards : also
enjoys, high evaluations, a little =~ —

i \1nvest1gat10n often reveals that

students” shopplng for an easy cl\ass

+ avoid that professor or drop the class
after readlng the syllabus. This
routine, then!.eliminates low- achrevmg
students who ‘might write drsparagmg
., comments or bubble in low ‘rankings:
Some professors deliberately sound

tough on the first day or two in order -~

to reduce class size, leaving student
scholars who value high standards. and
an increased level of learnmg
PSS o o
Those of us who believe; as I do, that
- student evaluations of teachers are
invalid, unfair, and thus harmful to

education also understand that admin- -

istrators have few alternatives. The

~ * disadvantages, though, far outweigh

the advantages Anonymous evalua~

tions create an exercise of power over a

- precious faculty. liberty, that of due -
process. If the university communlty
retains this performance measure, -

~ student, anonymrty should be ehmr— -

nated so that faculty members can face

{

" their-accusers and even sue for l1bel

- where Warranted If students were held
to the same standards in their evalua-
trons as aré faculty members in their
gradrng practices, the entrre system

- would be ‘improved. . - o

—~ -

I\ o
Gayle Vogt is.a member of the”
Markez‘mg/Busmess Wrzimg Deparz‘—
ment. She currenﬂy serves ‘on_the

Faculty Aﬁ”azrs Committee as well ds :

the University Board on Writing
Prof iciency. Gayle was elected to the
Academic Senate in 1990- 93 and
agazn from 1 995 97. 7

Reply to Mlchael
Birnbaum’s “Survey of
Faculty Opinions
Concermng Student
Evaluatmns of
Teachlng

~

-
= -

Mary Kay Crouch

Fichael Brrnbaum asked )
faculty questrons about
student evaluations; our ‘

answers indicate the negatrve 1mpact

" we believe those evaluations have on -

our teaching, Because my responses to
“the survey generally reflect the
\majonty opinion; in- this reply to. his,
fmdlngs I want to bring up a related
issue which he doesn’t discuss specrﬁ—
-cally.- Yet it seems 1mplrclt in the~ - ¢

' chennstry -of faculty evaluatron which-
_Dr. Birnbaum does discuss: the de51gn .
* of student- evaluatlons

“For the v way n
Wthh we ask our students to evaluate
usis no doubt mirrored in their re-
sponseés that we then have to defend
and/or ,explaln durlng‘RTP processes. -
Inmy department for example -
students are given : a sheet of nearly - -
blank paper which is t1tled STUDENT
OPINION FORM (note the word

opzmon ‘as opposed to. ¢ evaluatlon”)
[ ; N .

= - N

“Instructions for completing the page

- read: “Please state your opinion of’the -«

instruction in the class. Your state-
-ment is significant, for it will be
placed in the instructor’s Professional
Review File.” A'large blank space
“follows and then, at the bottom of the

. page) students are asked to put a

ntmber to their opinion of the instruc-_
“tion: 5= excellent; 4 = above average;
3= average 2= below average; I'=-

poor.” -

,,:Wliat these directions tell students

" more or less is this: -“We want your

opinion, not your € evaluation of

" instruction. Say/what you- w1sh and

whatever you say will be significant'to
this instructor’s evaluation by fellow
professronals Nowhere is there a
,place for students to comrnent on therr
responsibility to the course: “Did you ,
~~attend class regularly? Did you do all ~

s

L

N

‘the work expected of you?” No — -

statement says, “Describe your own
contr1but10n to~and 1nvolvement in thrs
class.” As ‘Birnbaum commen S, -
students can “give evaluatlve desc/np—
tions anonymously with no-incentive .
to be accurate gnd ﬁo penalty for~
libel” (emphases mine). We put the
burden for the course solely on the
instructor and encourage our students(
to do the same. Are we~ ssurprised then, _
— atthe power students take when they
< fill out evaluatlons? Lo -

~When I read some of my student

evaluatlonskand I am one of those ,

who does read them every

P




' ‘/ (Contmued ﬁom page 23)ﬁ -

~In the language coursc I ve drscussed

; Reply t() 1chael . " hete, ‘student evaluations tend torun
. Bu'nbaum Mary Kay\ - below the department average for those
o , - of us who teach it because most -
- S CrouC]i . . students entering credentlal programs
Gl v 'term—I Wonder at trmes if the students © must receive at least a C,-some a B, or »*
L and I took part in the same class. Let ] ‘they will have to retake it. -Since the =~ )
~  megivean example Iregularly teach .~ course represents very high stakes for .
., G can upper>drvrslon course ‘which studles them students often vent their frustra—
<y the/struQSure of the Englrsh 1anguage trons ‘about it and their grades through
TSI _the; end of term evaluatron Therefore .
‘. when. I sit on our Department Person-
_nel Committee, T pay attentron to the |
/- ) ’classrﬁcatlon ‘of the courses for which e )
= ‘: . , 1nstructors ‘are bemg evaluated, \Reply tO Ml Ch ael
. espe(:lally in-high stakes situations for /
faculty, e.g., RTP decrsrons or reten- Bu-nbaum s A i
- c ' tion de0151ons for part time- lecturers “Survey (Df Faculty
' - ~who teach writing. Teachmg certain
- courses can- -be hazardous to one’s OpllllO]lS Concermng
s ’(»{ future at the umversrty ~ \ c Student Evaluatlons ()f
) - .o D N 0. g9 N J
e . Mrchaei Brrnbaum S survey reveals the/ Teaclnng’ =y Y‘ |
P _divide that exists ‘between whathe( o — "
S / \ believe in as teachers and what ¢ our D V‘Ran"lSClmQOJ' 2 & -
A P , students beliéve about themselves asr R T - (\/,
Tl T e ‘ Gl leamgrs I'hopeé in the future De ! ) (&
» Thrs course is requrred of students - ‘Birnbaum will look into the designof / § want to share the: experlence Of
o f  majoring mEnghsh anderberal Studles/ student evaluatrons because the - theA]?epartment of Civil Engi-
 who mtend to-go into teaching - Stu- - manner in Whlch , neering, over a perlod of eight -
h dents oﬁen find ‘the course very difficult the questlonsw o] —=M-yegss, of the relatronshlp between
( - because they have little background in :v statements on student evaluations and student
t [ . this area. Last spring, one student \ evaluation leamrng)n different sectrons “of thé
- opined: “[Dr. Clouch]makes us feel ) . formsare | Same class with common final exami=-

. N \ gullty/ 1ncompetent -and ignorant for the

YR \t,/] thmgs that we don’t know.rather than -
s prarse us or 1e1nforce whit we do know -
mstructron by defendrng myself but I "
~_can say that guﬂt ‘incompétence, and
oYy L 1gn0rance are not mygoals “for the
‘ ~ course, ¢ , Rl

/ﬁ

i < , . T c
And ‘note what else thrs comment <
1mphes agam somethmg Whrchthe

concerned about what s/he doesn’t
Voo, T know Instead ‘the student expects
prarse and warm fuzzies for Whateve1
rknowledge he or she has. Asa female N
" instructor, I can’t miss the’ 1mphed

) woman. Bea gbod momer to'us, pralse

N | N ‘and then you’ ’11 be a good teacher.”

) 1 teach students: I mother my /daughter;
g I K - N\, .

/ o . P T 7 [
- ) 2 - [

I~

4 - mothermg/nurturmg -expectations thatr
- . 1urk behrnd this comment “You'rea ’s,:

§v prese enfted
/ certalnly
lends

= (or not) to

student

responses -
Perhaps facufty need to do a better
job of educatmg our students about

* standards by desrgmng evaluatrons .

teachmg and learnlng in our

drsmphnes |

- ,/\/ . Lo
L ; R

N

o

N,

3 Lo O

P <
credence .

L “which ask students to comment\on the %
survey brings out. The student 18 not {//thrngs we, beheve make up good

e

Mary Kcry C; fouch is Assoczate N
rofessor of Englzsh & Comparatzve
theiature -

N

' \natrons A comparlson of student i
evaluatrons with final exammatron te

- scores showed that the best student

evaluatrons were’ obtamed by the :

leastf

In September ‘1988 my department ‘ﬁ

st

T

A

L A

e

professor whose' students jlearned the
¢ S

o

1nst1tuted common examrnatlons in >

Statics and Dynamlcs 7There were as”

% the peak enrollment period in the ‘
_ School of Engineering, withan -

many as seven sections of each class at-

j

‘ average of about three to four ; sectlons

per semester. Generally, the number

/
of students in _each section did not —-

- exceed 30, but 0ccas1ona11y a few
faculty members.taught double

sections.- The ﬁnal exammatmns were

prepared by aH of the instructors.” The
student test papers were: also" graded by

(Com‘mued on page 25)
24
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‘ (Continuedﬁom page 24)Y 7 /

Reply to Mlchael

S
all of the! mstructors the same 1nstruc—
tor graded each test question for all
sections.
instructor and class section by means

“of student ratmgs

a

There Was a great/d1spar1ty in the,
average test scores of individual
Sections —some sections d1d much
better on the average than others.
Often there was a difference of two

sections of the same class.
the average ﬁnal grades assrgned to

-each class, using the same grading

“scales for all classes, were adjusted

- because of pohtrcal reasons and soc1a1
promotron This' meant that students -
‘who would have failed if common 'ff

standards were used, were allowed to
‘ - )

pass the course.
\: = c . / .

N ) ’ {

The most interesting pomt is that there
was one professor whose students’
performance in both: courses was~
always the [owest. But this professor
consistently obtalned the highest

student evaluatlon in the Department \ 1;7
) .

Students also evaluated each .

On the other hand one profes—

sor whose students’ perfor- ,
mance was almost always the
‘best, received only average, L
student evaluatlons -

It is generally accepted that "

common exammations are the
most objectlve mears of - :
assessing the quality of
education: They are used
natlonally and 1nternat10nally to
" judge student learning. Acco;rd- )
ingly, it must be coricluded that there ’
" was an inverse correlatlon between

_ letter grades between the average test ~ — student evaluatlons and teachmg
scores of the highest and lowest )
However, ~

S

“effectiveness. T
Student evaluation is important, as the
students may have Valuable 1nformat1on
about their teachers. However, in a’ )

. university w}rere there is only a -
personal or professorial ; standard, the
academic standards vary greatly. In
such a system the penetration 1ntoﬂthe

X subject and the academic standards
may suffer. In such a system high

/

evaluatxons ‘may represent lower N

 standards rather than h1gher/.1earnmg.

A B
P !

A e

' There are those teachers who students<
take when they really want to learn, and
there are those who

merely wish fo pass the
tourse. Low-performrng
 students enjoy lower -
,\academle standards and
tend to evaluate such easy
‘teachers highly. , ~

Whatever the level of
preparation_the students -
have for college, their level
'of performance at the time
of graduation should be
' adequate inordérto |
) protect the public from
" malpractice or sub-
professional work. Asin
any system, there-ought to
be a sufficient number of
checks and balances
“'Professional aeeledltatlon

minimum standard, but -

students take when they U

helps to establish some = /-

/

J . ’
anyone who understands the accredita-"
 tion process, knows that it cannot _ -
" guarantee adequate academic stan-
dards, as do, for example the Engineer-
in-Training (EIT) and Professronal ‘
“License (PE) examinations. One way of
ensuring adequate academic standards
_isto have the final examination meach
course prepared bxan external agency
The test papers may be graded by the
{course instructors for economy and
other practical purposes, but'they -

" should:be open to review by authoriied

personnel In this way; low: performmg
- classes ;may be 1dent1ﬁed and the
educatlonal process 1mproved '

~ )
S “ .

~ Without. common examlnatrons we
would not have learned that the
professot who obtained the highest
evaluations also taught the students the

-~ least. iWith commen’ exammatlons the

self—mterests of students, the teachers, /

) Y

</

.,

- v

and society dre ahgned B - -

“Editor’s Com@ent , ]
If you wish to add yo our own replies to N

. Birnbaun’s thesis and/or to the replies, please -

gotothe d1seuss10n group at http /
faculty. fulIerton edu/senatenews T

N
) . -

D V. Ramdaiﬁboj is a Profess‘m' of -
Civil and Environmental Engineering

- ’ oo ) <
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(Contlmled from page 1)

, What Shmﬂd the Role
of Faculty Members be .
at the End of the 20‘1' .

Century”

~

Jane Hall \ S
Nerther the basic objectrves - creatmg
and 1mpartmg knowledge nor the bas1c
methods - inquiry and interaction \
“among groups of learners with an expert
~ faculty member in the lead - has
‘changed. Arguably, the basic nature of
humans;-and of human interaction, has
not changed either. . So the obvious
answer would seem to be that we create
and drssemmate knowledge, and that
we do this by means of close interac-’
tron with our students, and exchanges
of various kinds with our professional
peers. The modern university being

> somewhatmore complex than a small

suburban university named for a-local
demigod;we also engage in collegial
processes of governance and interac-
tion with admmrstrators and pohcy—

/+ makers on the campus and beyond.’
The modern stateumvelsﬂy, dependmg

- aslit does on taxpayer support and -

¢
S

offermg access to a broad spectrum of
students, also demands that-we
1espond to the public’s reasonable wish
" to know what we are doing with their
money. ‘

_Notice in the preceding paragraph how
smoothly the faculty role expanded
from the time-honored and primary -

N
)
4

§ pher (always a good -

- what should'we do

~ that we do? How do we

one of disseminator and creator of
knowledge to include, ﬁrst gover—

_ nance, and second, quasi-administra-

tive tasks, including provision of data
and various reports in support of public
relations. And this occurred without
any diminution of teaching loads. In

fact \student‘ faculty ratios have risen
- significantly since CSUF was founded,

and this is not atypical..

" Plato had it easier in several ways.,

Starting out with substantial gifts to ‘
found his Academy and continuing

on generous. bequests it seems that

he was not asked whether he was
domg much worthwhile; his pubhc
saw that as self-evident. And his
students while they were divetse for

-.the time - women were included -

came to the Academy with good
educations (entermg students were |

o required to be proficient in geometry,*

for example - no remedial math) and
no need to work or to maintain a

family. So, the faculty role wasclear -
‘teach and create knowledge, witha
ready and willing’ group of students.

with freedom from what, ,in the
- modern state unrvers1ty, are moreas—
“ingly burdensome requrrements for

" multiple and often detailed reports

that-bear no direct relatronshlp\to the

- faculty member spr1mary role =

Having whmged and )
whined and harkened
back to a dead philoso-

refuge for an academic),

about this? How do we
define our role? What
weight should we give
to different aspects of '
the multi-faceted work

set and protect bound-
aries so that our primary

“role is not further -
* diminished? Presumably we wish to

maintain that role, or we would not be
faculty members. Picasso was speaking
of artists, but his words are no less true

of us. Seduced as we are by the:

,,\prospect of learning, and of passing

‘this. This does not mean detailing how - /
~" hard we work, or how far faculty

- time, but they now realize how much
they-learned by your insistence on

‘ knowledge on, we do care about our gi

\ - /)

work.

{

Here, then, a modest proposal.” Frrst
we know, and must be ever vigilant in

. informing the wider community -

including campus (but they really’ know
this) and systemwide admmlstrators -

‘that faculty at CSUF provide excep-

tional value and quahty in education,

often to students whose dreams would
never be realized without our efforts.’

We should all quote Tracy Caldwell to
someone every dayl This is’essential if-
what we believe our prlmary role - o
teachmg and creatmg - is not to become /
secondary. s thisa plea to jump on the
accountability- bandwagon? No. Itisa.
‘plea to make a greater individual effort

to help non—academ1cs with whom we
have darly contact understand that we -
are not locked in an ivory tower with -
every summer free. That we care about
and engage actively with our students
and are committed- to contrnue to do

e

salaries have lagged: Tell stories about « -
students who “catch on,” the ones who
come back lOyears later with flourish-

ing careers, the ones who write notes v
saying that you were a monster at the

theirlmal(in\g more effort. We are small
bits irf a vast system: If that system is
not going to squeeze-us out.of teaching
and into paperwork, we need to let the
public know, on‘an individual basis,

© (Continued on page 2/7)
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- Finally, Whrle it does take time,
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(1 Continzzed from page?tf}/’
What Should the Role of

Faculty Members be at the

End of the 20" Century?

~

- what goes on in our classrooms and
~offices. Our students must have faces ’

and not just be incomprehensible
: numbers in the public mind.
Second, it seems that T hear/ daily from
faculty, department charrs deans, and
-up, that we are required to produce too

much paper. No sooner is one report -

sent on than-a demand for another flies
_—in over the transom. Fr ankly, the best
. “we can doon

one is to ]
~continue requesting (as the
- Academic Senate Just has, in our

BN

" response to the systemwide draft

accountability document) that reports.
be consolidated, and integrated with -
timetables for reports that we already
produce, and that the purpose and use
of required reports be made clear. We
" can also politéty i inquire as to the need

-~ for reports, when their, Qb_] ective is truly_

obscure or they promise to absorb
resources essential to another task
more central to our primary role.

¢

+collegial governance is‘an essential

part of: mamtammg the primacy of our /

central rolé of teachmg and creating,
Curricular development and standards
recruiting and' evaluating our péers,
advising on budget allocations (and

~“myriad other important tasks) must be

- undertaken by faculty because the
decisions and policies that result from
these processes determine the future of

the 1nst1tut10n and the role of faculty i in .
\

. governance, and to do this effectively.

I you would like to begin chromclmg your,

3

it, If we abrogate these responsibilitles,
we lose the right to define who we are.
In an age where the state university
system faces competition from the
University of Phoenix and its ilk, as well
as; demands to prov1de access to
increasing numbers of sometrmes 111-,
prepared students, without i 1ncreas1ng
costs, it would be all too easy for a
faculty member’s primary role in the
next mrllenmum to become medrator of
electromc learnmg , <
If we- ar’e committed to providing -
opportumtles to learn that are appro-
priate and effective for our students,

- and to advancing knowledge in other

ways, it is incumbent on us to insist
that this is our primary role. To do
" otherwise is to concede the battle to

“_the likes of Spencer Tracy in Desk Set. -
- If we are to have a sa\y in deﬁnmg our

primary role, it is then incumbent onus
to continue to engage in collegial

Editor’s Comment

own classroom “success stories,” go to
http://faculty.fullerton.edu/senatenews
and help us all'to be gin telling our stories to
those who will lrsten — 0
oo
Jane, Hall lS a Professor. of Economlcs
and Chalr of the Academic Senate

! . - \/'

/
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Frederlck Taylor
Comes to Collegef

'Japanese call “karzen or constant

rmproven{ent) and mechanrzatron The

use of the division of labor is based on
;the ‘Babbage principle” after the -
mathemat1c1an and. entrepreneur,
Charles Babbage (inventor of the first =
computer). The idea is to substitute
lesser skilled (cheaper) labor for
skilled (more expensive) labor when-
.ever possible. This we see being done
with a vengeance with the proliferation
~of part-\tlme temporary, non-tenure,
and graduate student instructors. As
" more expensive faculty retlre or leave,

i

4

they will be replaced whenever

" possible with cheaper and less secure

people For example, it makes no sens¢
to managers that I teach two sectrons
of Introduction to: Economics, a course

- that, from their point‘of view, can be

taught by anyone minimally quahﬁed

~ So -when I leave my unlversrcy, I will

_ function of the glut of new teachers.

N

likely be replaced with- part—tlme ./
faculty. The other ¢ courses I teach can,
either be dropped, or if needed, taught

* by other part-timers or shifted to the

remaining teachers on an overload
Tbasis.
Systematic hiring fits in nicely with _
the Babbage principle. The idea is to
hire people who can be easily con-
trolled. Of course, most new teachers
do not have to be controlled since they
have already learned that they must
‘behave. themselves if they want to get
tenure (this, in turn, is partly a
brought-about by the use of part-timers,
temporaries, etc.). Over the past 20
'years at my campus, not a smgle new
faculty member has become an active -
dissident; few have been willing to
take even-the smallest risk. The part-

_timers and other contingent teachers

7

are, almostrby definition, so insecure -
that they will seldom’rock the boat, no
matter What an administration does.

t
-

"The two most 1mportant control
mechanisms, in my. view, are the stress
now being placed on our system and

V-

meehamzatron in the form of comput—

ers; On an 1 automobile -assembly lme
stress is delivered by speedrng up the
line, reducing the amount of materlals
available to- Workers or taking a
person off the line. Sooner orlater, a _
‘bottleneck appears along the line,
indicated by flashing lights. Then
management focuses attention on the ‘
“trouble spot and the workers, usually
grouped into teams, are expected to
solve the problem ‘but without the
stress being removed. When they solve
the problem (by working faster, for
example), Jmanagement has gamed a
reduction in unit cost. In the colleges

‘ (Continited on page 28)
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c- increasing number of students with

Fl'ederlck Taylor '
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- -, moniforing of faculty effort, and other/

i

)

J

(Contznuedfz om page.2 Zn " which includes the detarled study of
What/professors do, breaklng the
faculty JOb down.in classic Tayloristic
fashlon 1nto discrete tasks, and
detemnnrng what parts can be, auto-
mated or outsourced. Educom believes
. that course design, lectures, and/even )
evaluatron can all be standardized, '
mechanized, and consrgned to outside
commercrabvendors “Foday yoiu’re
~ looking ata hrghly personal hurman’
‘mediated environment,’ Educom
president Robert Heterich observed.
“The potential to remoye the human

) medratron in some areas an\d replace it

~ with automation-smart, computer-.

Comes to College

Y and unrversrtres the stress, tal(es the
form of recurrrng budget clits (these
are ‘uSually blamed by ¢ our employers
~on outside forces, such as state
leglslatures but they are really the
result of their own plans) We are then
‘expected to continue to téach aﬁ

'

fewer resources. We are encouraged to
believe that we must all’ pull together to
- get through the crisis, though a

. mlnute s reflection’ “would tell us that
the crisis is permanent and has already ~ based; network-based systems is,
consumed most of our work lives and-. tremendous It’s gotta happen
that we suffer (as do all of the other ~ -
workers in academe such-as se(ﬁetar_ Tt is reasonable to ask Why all Of this is

: - ies, maintenance and custodial, and’ ‘

khappemng The proliferation of = °
food service employees) dispropor- admrmstratlve staff, the extraordrnarrly
" tionately to-the top adrnrmstrators who

hlgh salaries pald to top administrators
 continue to draw the, largest salarres and research faculty, the/tremendous ’
and\whose staffs continue to grow. We expansron of buildings, laboratories,
“alleviate” the stress by teaching more “and computing equrpment at universi-
o ovetloads, doing more class prepara- ties around the country suggest that it
“tion, agreeing to larger class sizes,

is not a true financial crisis which is to
foregorng sabbaticals, never asking for blame Rather, I think that the universis,
"\ reledse time, paying for our own/
conference tripss makrng fewer copres
_of articles, concurring’ with the hrrrng
2 of more part- -timers and temporary
instructors, and so forth.

-

_tion, or, to put it more bluntly, places
in which a lot of money cah be made:
Unlversrtres today are more concerned '
. about ‘generating patentable research
= often the basis for spin-off” busrnesses
The electronrc “revolution confronts us owned by researchers and administra-
with theymost extreme assault on.our - tors, and the correspondrng alliance ,?
traditional patterns of work. The future ~ with prlvate corporations (which Supply
wrll see rnore and more distance - computer software-and hardware,
) educatron the ¢ clonrng of lectures /| purchase the patentable research form .
_ captured on Vrdeo and sent out over the partnershrps with researchers and
web; the forcing of faculty to put their - admrnrstrators, and supply employment

~courses. online, increased-electronic fOf the higher upS in the academy when
they leave academe) than with, anythmg

else

e

~ such methods of substituting capital
- for labor. Teaching as tradrtronally B
practrced is labor intensive and the -
labor is not especrally cheap “These” -
facts are mrnncal to sound business /| commitment whatever to the educatlon
~ practice, so the obvious remedy is to of undergraduates If they did, they
replace us with machines, the prices of would not be dmployrng the lean-
which have /been falhng for quite ploductron techmques outlined above,
awhile.'As David Noble puts it: Tall of whrch are harmful to the “pro-—
“Educom, the academic-corporate - duction” of educated human beings. If
_cofnsortlum’, has' recently established -~ for example my university cared, it
~ their Learning Infrastructure Initjative would not be implementing a system

[ g ;
/

It may seem heretical to say it, but -
most unjversities have no sincere
/A

~d

4

ties have' become -centers of accumula- )

~

.

Y .’, ~ . ;
s Undergraduates are a’major-source of -

“of “differential teaching/ in"whichéthos\e k

.who don’t publish enough or bring i in'
enough grants will be punished by -

being forced to teach more. It; it cared, it

would not allow’ professors to “buy
back” therr courses by hiring part- -
timers to teach them (I was once hrred
to teach a course at the central campus

by a professor who htcrally begged me -

to do it and who had never: prevrously
met me and knew nothmg about my -
background ) C o

/ /ﬁ;

o/

3 \

the large sums of money needed to”
convert the university from g school

into a business. ’These expenses are the

main reason why tuitions have risen by

" a much greater percentage them have

prrces for so many years. Now that
further tuition increases are gettrng
drfﬁcult to sustarn the. unrversrtres are
comrng after us, ruthlessly cutting the

- cost of instruction and pressurrng ns to
Zwork: harder (I should note that some

s

~money has to be spent on students "
mamly 1o ¢ entertain them. In- addltron
students must be fed to believe that -
vtheir “educatron jis the reason why
theiy wages will be higher after
graduatron than they would have been
" had they not gone to college It really

7

makes no \differencei to the university '
and, sad to say, to many students,
whether they 1 learn anythrng or not)

.W/

_ In the face of what is essentrally an

-attack on the craft j teaching, the
.Teactions of the teachers have been

- " e

IO

\
y

(Continued on page 29) ‘
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Frederick Taylor
Comes to College

' remarkably passive: Some ofus keep

- our heads firmly in the sand; a few of us

have actyally become cheerleaders for
lean productlon A friend of mine and I
gave a'talk at a conference on educa-
tion and technology. In it, we pointed

* out the potential downside'of things
such as distance learning. Our presen-
tation was met with derisive attacks |

- { . - . N ‘
from academics that believed that the

electronic revolution was, by definition,

A

Ca good‘tlling They could not’ grasp\that

technology is-always embedded in a
system of social relationships and that,
‘in a capitalist society, technology can',

- and will be used to control workers. - -
There are even teachers who ar gue that
tenure may not'be a good thing, or that
‘the downsizing of the universities may '
be a blessing in disguise because it will
" give us a chance to weed out superflu=
ous departments and programs

- -

~and hardworkmg employees) a truly Y :

. after all, the crisis forced on us causes.

-

At my college,/many teachers seem to -

" believe that there are good and bad
admrnrstrators if we could just get rid
“of the bad ones, our problems would -
drsappear They fail to understand that
all administrators-are ﬁrmly positioned -
in the corporate hierarchies. that are
1mplement1ng all of these policies.

- They do not act in our’interests
because they(cannot do so and keep
their jobs.-If our administrators were
really on.our s1de they would under-
stand that in a war, the generals have
_to do more- ‘than maké prrvate pleas.
They have to rouse the troops to/act1on

lf our branch campus Wanted more
money from-the central university, our:
admmrstrators would try to put enough
pressufe on the umversrty to get it.
They would mobilize faculty, staff and
~students to write letters, send emails,
march and demonstrate in Prttsburgh
-and the state caprtol Harrrsburg, raise

afussi . in 1pubhc meetings, and other

such direct actions until the university -
caprtulated. But, of course, this is.
. , - h e B

)

ke

N

7 nized degradatlon There are plenty
~ of studies purporting to show that, in
" térms of narrowly defined competen—
* cies, distance learnrng yields the *

) stressrng of our system. We do give up
" our sabbaticals; we do teach larger -

~to the' elrmlnatron of low enrollment -

(

tesults ate the same. Of course, this
will be accompanred with a lot of ,
~hype about how- electronic education.
allows the schools to tailor schooling
' to the exact needs of individual
students and to serve constituencies
who otherwise could notgoto. -
school. But this will be\propaganda
) maskmg the true motive: raising lar ge
l/revenues with nnnrtnum costs.

<

unimaginable. No matter how odious
our administrators might thinka -
partictilar unjversity decision is they
always go along. They know who
butters their bread. The unrversrty has
decrded to try to break the union of-
malntenance and custodral workers at
my campus over pathet1cally small
sums of money. (to the unlversrty,
though not to- the ﬁnanc1ally strapped

“

" In the end, our only hope is to T
organize ourselves; both at our =
workplaces and with teachers around
“the world. Some teachers, 1nclud1ng
graduate students, have done this,
~but the resulting unions have beefi |
 rather tepid examples of whatis .
needed, namely militant organrzatrons

rotten thing to do, but not so awful that
any ofrour admrmstrators would take a
publrc stand agalnst it.
Probably\the most comnfon faculty .
response is cynicism. We distance
ourselves from our colleges .and refuse
to’ partlcrpate much in their affairs.
~This is an understandable response;
S0 that they can serve the majority of
people creatively and equally. .
Unfortunately, for most faculty, any ~
type of formal organizing is too big a
, step to take i‘mmediately So,in the -
~ short term, perhaps we can do some
things to show our ernployers that we.

a lot of pain ‘and anguish. But even as -
we are cynical, we do continue to solve
the pressures created by the continued

classes we do plleﬁ ‘on the overtime; we
do not .challenge our employers when
they tell us there is' no money for ¢
anythlng, we act as if it is 1mpossrble
_to do anytlnng about the' shrlnkrng of
ithe tenure stream faculty. We- could
resrst but we do not,

We can challenge ad— -
ministrative pollczes <2
U with speeches, with -

‘What is worse, the very accommoda— -
tions we now make to lean production
prepare our work for its final mecha--/

with emails, to them, to

<
same results as classroom teaching. -
~As we-allow our work to'be stressed
‘we inevitably begln to take sshorteuts
e(less wrrtlng, more “objective’ tests,’
less rigor, greater willingness to agree

bers, any way we can.. -

S "”;
know, what is gomg on and that we 3
do not like it. First, we can begin to '
“speak out in meetrngs and 1n\pr1vate

* conversations. When administrators

programs in difficult subjects, etc:)to
ease the stress. But as we do this, wel I
make the learning experience more minded, we must challenge them. We
amenable to rephcatron\through ~—can’ challenge administrative pohcles
electronic means. Admlmstrators will ~ with speeches, with letters, w1th

then say, with some truth, that we ©  petitions, with emails, to them to the
might as well ‘put ourproduct on the
Internet. It is a lot cheaper and the

say something ridiculous or simple-

members any way wecan,

oo (Contmued on page. 30)
~ - 29

aimed at takrng control of the schools -~

letters, with petmons,\

_the metlza, 10 polm- -
‘cians, to -board menm- - -

med1a to polrtlcrans to board " L

i




" who are resisting being sacrificial
lambs. If we are going to protest what

(Continued from page 29)

Frederick Taylol'

'Comes to College

Second we can refuse to participate in_
our own demise. We can insist on our

~leaves and let the umversrty turn us ;-
down. (At my college, we just réceived
“a memo canceling all sabbaticals for’ '
- nextyear. So much for colleglahty on - -
- this matter.) We can appeal the de01s1on '

and make it public. We can refuse to

teach overload. We can refuse to grve
up our syllabi and to put our courses -
.on line. We can resist any administra--
tive prying into our classtooms. We

can, at least if we are tenured, refuse to
;

_ give student evaluations; if we do give -

them, we can refuse to show them to
any adnfmlstrator These can _only be-

~ used against us, as is also the case for

the teaching and research dosswrs

~ teachers are now commonly 1equ1red to
~ furnish each year to their Supervisors.
~ We can refuse to serve on committees,

including those that hire new faculty
members, unless these are going to be
given real authorrty. Third, we can offer .

~ our support to any group on campus,

such as students or other employees,

is happening to us, we had better—

realize that we will need the support of
others and to get thls we /must give -
unconditional encouragement and aid .
to workmg people on and off the ¢
campus.

/ Perhaps the cynies are right and
~ nothing will come of ¢ any efforts

we make on our own behalf. I do
not believe this, and the history of
resistance movements, tells me
that it is not true. But even if we
accomphsh little; at least we will
stop living on our knees.

N
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- Mzchael D Yates is P;ofessoz of )

Econoiics at the University of
Plttsburg at Johnstown and a Iabor
eduicator. ‘ N

= unspoken

~Of excellence, achievements great;

- For'three hours we sit and listen

Wewould like to hear from you. Send yourcoms i
ments, articles, photographs of special events, car- |
toons OF WY gesttons to the eaLLtor Sorel Retsmmn |

Phone: X4861 e - )
Email: AcademrcSenateNews@Exchange fullerton edu

Of40 Memorles T~ 4
| Compliments |
© . |-of the Season
_ from the

n order of priority
- In step like sheep we-walk
-Since summoned by authorlty‘
“(To celebrate diversity?) ,
Donned in black - we'talk - o
Our voices hushed by music loud
Ready is the circus crowd. .
On narrow chairs, seated neatly row by

o THE SENA TE

We hear our leader tout

The‘Forum isa pubhcatlon of the
- «Academic Senate of' California State
Unlversrty Fullerton

~

Our tall leader has it made: — -
All achlevemehts great or small
We owe to leadership - so say all.

Wondering if som’ething missing;
Full time faculty - now 655 .
Remedial students by the thousands
Student achievement takes a dive.
Excellence in what we ask? X
Part-time faculty to the task. -
Their load as high as 21
Who has lost and who has won?
Whlle heavy load is on our back
Peter’s Prmcrple is well on track:
With more Dlrectors being ﬂoated )
Administration how is’ fully bloated. ’
While they are \boastmg )
We are roasting.
Con31de1ed as.a stimulant, _
Rernember learning is now zmmment
A million dollars for more sport!
Who’s in charge, who hélds the fort?
With ignorance and gullibility galore,
Soft rn'(')ney unaccounted for,
What will-our future hold in store?
To Wallg in silence like some sheep,
To acquiesce and stay asleep
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A do not think that’ many faculty members would challenge the notron that
K / s “Itherr umversm/es are run by people who are prlmarlly managers and not
. academics. At the Unlvers1ty of Pittsburgh at Johnstown where 1 work our .
administrators have never been scholars and no more so than at presenf when the
L ‘very titles so-common to academe have been" changed to reflect the managerial
and business like role those who hold these titles are expected to play We do not
? g0 to the Dean’s office but to that bf the Vrce Pre51dent for Academrc Affarrs

i i | -

. As any management expert will tell you the essence of management is control/

~that can nnpede the ability of management fo control its domain is thé human
_ element. That is why managerial ¢ control is essentially a matter of controlhng the
Lo - orgamzatron s employees, or to use a word that college teachers: don’t like to
LT hear, its workers. Over the past 150 years or s, managers have devised a number

/ s ,' of technlques for managing (controlhng) their employees. Thesé techniques have
" Those features of lean productron
“which are apphcable to teaching are-the

; " been‘theorizedand systematized, first by/ Frederick Taylor, and many times since

= ~by his. disciples. It is ‘possible to leam these techniques and the theory behind -

| o them in business schools, semmars and Journals We must have no doubt that our .

+-  administrators have studied the theory and practrce of managerlal control and that
they are busy applying what they have learned

“ﬁ\

",,control over every aspect of the. enterprlse In most workplaces, the one element/,

' Themost comprehenswe system of '
managerial control“has been proneered
by Japanese automobile manufacturers
and is known to its critics as “lean- '
~ . production.” It is based on the twin

ideas that every aspect - of work must be /.
controlled to the greatest degree P
possible and that the employees must~

be led t6 Believe not only that thisis

good for them but that they have some
real say in d1rect1ng their enterpuse

With our faculty senates and therr ’\ ,

ideology of “shared governance, many N
of us have already absorbed the second
idea. The firstidea is rnore radrcal and
poorly understood by most of us =

The control Gvef worle is nece‘ssary if

management is to contam costs and

enlarge the organization’s surplus.

There are many aspects to lean

- production, some- of which need not ‘

con/cem us, at least yet, because they .
are 1mpos51ble at least so far, to apply
to teachers. For example; the Job of
teaching college Students is not as -

- susceptrble as are most other jobs: to
: Taylorlstrc time and’motlon studles

(See historian Davrd Noble’s artlcle

““Digital Dlploma Mills,” Monthly =

" Review, February 1998, for evidence
~that this is being con51dered) Nor is~
“the wtilization of © Just -in-time”

1nvent0ry, an 1nnovat10n in‘which a firm
keeps no stock on hand but rather has 1t

delivered just as needed,,usually by an - B
outside contractor . (Here again, the use

of part-time teachers called on just as -

'needed i.e,, without advaﬁce notrce

can be consrdered a form of Just-rn—
time.) A -

AN s

detailed dlyrsron of labor; systematic
hiring;-stressing the system (what the

'(Co‘nz‘inue/d on page 27)
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