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Iri:Il S WE BEGIN ANOTHER ACADEMIC YEAR, I want to add 
WlJJ our note of appreciation to that of President 
Gordon and Vice-President Mary Kay Tetreault for 
the faculty's dedicated effOlis iq helping the Univer
sity to meet enrollment targets. As of this date, we are 
within 1.8% of our Fall FTES targets. This is due in 
no small measure to 
your willingness to 
add students to your 

five years ago, the Academic Senate will undeliake a 
comprehensive survey aimed at assessing the overall 
state of the faculty'S morale. In addition, we have 
begun efforts to convert· L-117A, the Senate's meet
ing chamber, into a "Faculty/Staff Center" where we 
can meet informally to discuss shared concerns and 
take advantage of the intellectual resources we pos
sess by initiating an on-going lecture series. We will 
also be a part of a project aimed at converting 
Commons II into a "Faculty/Staff Center" with offices 
for Emeriti, IA TL, CF A, and the Senate which, if 
approved, will commence operations in about two 
years. 

11 HE SENATE HAS ALSO BEEN RESPONDING TO THE OUTPOUR-
~ . 

~II1g of faculty voices regarding the Titan Shops 
quality of services and pricing policies that have been 
the center of controversy this semester. We have had 
excellent cooperation from Bill Dickerson and Jerry 
Olson who. have .committed themselves to making 
good on a series of promises aimed at rectifying prob
lems that have arisen this semester. An ad hoc com
mittee will be asked to monitor the situation to assure 
progress towards mutually agreed upon goals. 

In thisIssue already overflowing 
classes. Your out
standing efforts are 
appreciated. 
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This semester the University Planning Committee 
(UPC) will conclude its principal task of formulating a 
missions and goals statement that will provide a frame
work for meeting the challenges of the future. We have 
been genuinely gratified at the University community's 
involvement jn the development of an "actionable" 
document that will inform decision··making. The Sen
ate will soon have the opportunity to formally consider 
the UPC plan and \ve look forward to full participation 
in its implementation. We congratulate the UPC for its 
openness to a wealth of suggestions and ideas that we 
can effectively use in setting the agenda for the Univer
sity's future. 

Finally, as you can see, the SENATE FORUM has 
changed its format and editor. We offer Curtis Swan
son our sincere best wishes for a successful tenure as 
editor and look forward to a continuation of the excel
lent high standards set by Julian Foster who created the 
SENATE FORUM and was its editor for eight years. 0 

Strategic Plan for 
Instructional Technology 

III Hoy!' can instructional technology be harnessed to 
free instructors for more-not less-direct contact with 
stur;/ents? Vice-President Tetreault outlines hd plan 
for rethinking the role of technology in teaching mid 
learning. 

by ~ary Kay Tetreault 

Mm:v Kay Tetreault is the 
Vice-President for 
Adldemic Affairs. She is 
the former Dean of the 
School of Human 
Development and 
Community Service. 

1m1 S SOME OF YOU KNOW, I'Vl,O BEEN THIN.KING AND WRITING 
• about college teaching for the past nine years. A 
surprising outcome of that work has been the· develop
ment of an interest in instructional technology, an 
interest which sprang not from observing creative and 
skilled professors using technology in their classrooms 
but from an incident reported by a professor at the 
University of Arizona. 

In her essay "Political Correctness as a Resistance 
to .. Diversity," sociologist Patricia MacCorquodale 
reported analyzing course evaluations in her introduc
tory classes, with typical enrollments of 500. One day, 
following a short video. presentation on the relation
ships among population growth, land distribution, and 
hunger, using EI Salvador as an example, she found a 
note on the projector: "Why should we care if people 
are hungry in Central America," a student had written. 
"Just tell me What will be on the exam." 

She decided that before students could understand 
issues like those in the video, teachers must pay atten
tion to the unconscious and emotional factors in learn
ing, such as students' projections of their own values, 
positions; and rights upon the rest of the world. 
MacCorquodale believes that students have to. see their 
opinions and positions as partial perspectives, develop 
a wariness of simple categories, and become aware that 
knowledge is socially constructed and contextual. 

However, 500 students in a class is the antithesis 
Qf one that nurtures student critiques of sociological 
knowledge or of their developing perspectives as learn
ers. What is '1eeded, MacCorquodale believes, is "a 
small group characterized by intense discussion and 
introspective analysis." 

Her essay concludes wi'th her remarking on the 
irony "that this small-group context is urgently needed 
at the same time that the budget pressures and enroll
ment pattern are creating demands for larger and larger 

, classes." 
Her observation that large lectures are not condu

cive to meeting this student's needs led me to consider 
how we might use instructional technology to free 
teachers to engage with students in the manner she 
envisioned. T wondered whether some of her teaching 
in a large lecture format could be presented differently 
so that she, or some other professor, could have more 
<;lirect contact with students. . 
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My interest in technology has. also been fueled by 
those same budgetary pressures we have felt over the 
past four years. Our larger enrollment target for this 
fall, with its attendant increases in faculty work load, 
leads me to ask if instructional technology can some
how help us get out ahead of the already heavy de
mands of teaching, scholarship, and service that 
faculty members face. 

As I hear of innovative uses of instructional tech
nology on our campus, some of which are featured in 
this 'issue of the SENATE FORUM, I wonder if we might 
find ways to disseminate and build upon the good 
ideas of our colleagues. 

"We need a strategic plan for instructional 
technology which is far broader than com
puters and could include video, audio, and 
digital communications. II 

This fall, I asked Gene Dippel, Associate Vice 
President for Information and Telecommunication 
Services, to meet with the deans to assess how the 
decentralization of our computer services has had an 
impact upon a whole host of areas: support for faculty 
research, student computing, and the quality of our 
computer facilities. Out of those conversations grew 
the idea, initiated by Gene, that we need a strategic 
plan for instructional technology which is far broader 
than computers and could include video, audio, and 
digital communications. 

At this writing, Gene, Dean Harry Norman of 
Extended Education, Dean Ephraim Smith of the 
School of Business Administration and Economics, 
Dean Andy Bazar of the School of Engineering and 
Computer Science, and Ed Trotter of the TV and 
Media Support Center are drafting a proposal as to 
how to develop the strategic plan. After consulting 
with appropriate groups, including the Academic 
Senate Executive Committee, we will begin the proc
ess of creating a substantive plan for the use of in
structional technology. 

At that time substantive issues will be addressed 
by various committees, study groups, focus groups, 
and teams of experts. Our preliminary goals for the 
proces's are to ask how instructional technology can 
help us rethink teachirig and learning, provide faculty 
with greater control over their learning environments, 
and deliver quality education in the face of decreasing 
budgets. Clearly, other issues will be taken up as the 
process goes forward. 

As Mike Parker, Acting Dean of the School of 
Human Development and Community Service, ob
served at a recent Deans' Council meeting, we must 
articulate and critique specific ways that various.tech
nologies enable -learning, instruction, access, and 
inexpensive delivery. We need to have broad discu's
sions about the nature of knowledge in the 21 st Cen
tury, about how knowledge is organized, and about 
trends in technology as we develop a long-range plan. 

The time seems to have come for us' to think in 
imaginative, yet realistic ways about this important 
area of education. The need is great and our 
university-wide planning activities have identified this 
as a critical area. 

I welcome your ideas and look forward to work
ing with all of you so that we can look back in ten 
years and see this as an important step toward being 
active participants in the communications age. 0 

Continuing the Ride on the 
Road to the 21 st Century 

III Within two years, CSUF will be traveling in the fast 
lane of the "Information Superhighway. II Planning 
must begin now to insure that the human drivers of 
the newjechnologies will be "up to speed. II 

by Gene Dippel 

Gene Dippel, Associate 
Vice-President for 
Information and 
Telecommunication 
Services, has been at 
CSUF for 23 years. He 
has worked on numerous 
special assignments and 
projects. 

Gene, this document will change the culture of 
CSUF! II exclaimed the former Chair of the Academic 
Senate, Joyce Flocken, as she read a copy <;>f the re
cently approved Strategic Plan: New Directions in 
Information Technologies for CSUF. For someone 
who still held on to her rotary dial telephone, this 
acknowledgment reflected a deep insight into the 
content of the document she held in her hand. 

Now, slightly more than two years later, the cam
pus is proceeding steadily and deliberately toward 



those objectives. During October, over 350 users 
switched their desktop work stations from the student 
information system SIMS to a new database manage
ment system called SJS+IDB2. 

Testimony to the wisdom of conversion to this new 
data processing platform will be evident as the campus 
installs student information kiosks at strategic loca
tions throughout the campus; offers telephone registra
tion, grade reporting, and other voice response 
services; and implements a new on-line student advis
ing system. The theme of the Strategic Plan has been 
"to empower the faculty, students, and admi~istrative 
staff to gain control over their destiny." 

Another unceremonious event occurring in October 
was the ground-breaking for the new Electrical I Tele
communications Infrastructure project. When com
pleted 18 months from now, the campus will be fully 
wired-including a fiber optic network-providing 
office-to-office high-speed voice, video, and data com-
munications throughout the campus. . 

"The theme of the Strategic Plan has been to 
empower the 'faculty, students, and adminis
trative staff to gain control over their des
tiny. 'JJ 

,Representing a true convergence of the various 
information technology functions, the administrative 
offices of the computing center, the media center, and 
the library will be located on the second floor of the 
Fbrary. The library will continue to serve as the "portal 
of knowledge" for students and faculty of this campus. 

With all of these changes coming to the campus 
and with the advent of national information infrastruc
tutes, our institution finds itself at. a crucial turning 
point in its history. Perhaps as atno other time since its 
founding, the institution has the opportunity to redefine 
in such significant ways the manner in which it con
ducts its most important activity-classroom instruc-
tion.· ' 

Every classroom, laboratory, studio, conference 
room, and office on our campus will have the capabil
ity of tapping into the burgeoning electronic reservoir, 
euphemistically referred to as. the "information, super
highway." It will be populated by all manner of infor
mation, from the routine to forms that are 
inconceivable today. CSUF will be at the forefront of 
American universities upon completion of the project. 

. Additionally, there looms on the horizon the dis
tinct possibility of a great infusion of resources that 

would be used to improve the electronic delivery of 
instruction. What remains to be done is to develop a 
comprehensive plan to take full advantage of this re:" 
markable improvement in our means of communica
tions. 

The institution must have mechanisms in place to 
tap the rich human resources which are present today 
or might be developed in the interim. Consequently, 
the challenge before us is to prepare a sophisticated, 
workable program of development for our entire infra
structuie-both physical and human-to carry us for
ward into the next century. D 

Riding the Information 
Choo-Choo: 
It takes more than an engine, 
club car, and caboose 

l1li Putting together the technological puzzle is the 
subject of this article. How will technology affect 
teaching and the curriculum, research, 
communication, and access to information? 
Paul ("les ') can be contacted at: 
lester@fullerton. edu, 
http://wwwfullerton.edulleslhomeboy.html, 
les321@aol.com, 70372.3217@compuserve.com, 
or at 714-449-5302. 

by Paul Lester 

Paul Martin Lester is an 
associate professor in the 
Department of 
Communications. His 
recently published book, 
Visual Communication: 
Images with Messages, 
published by Wadsworth, 
is available in the Titan 
Bookstore. 

Y GREAT-GRANDMOTHER (we called her Grandmama) 
was the second woman lawyer from the state of 

Kentucky, a life-long educator who lived to be 100 



years old. Several years ago, while sitting in matching 
white rocking chairs on the porch of her Houston 
home, she laughed after I asked her to tell me the time 
she first heard about the automobile. When I asked 
her what was so funny, she immediately stopped rock
ing, grabbed my knee, looked me right in the eyes, 
and said in her deep, southern drawl: "Now, Paul. 
Think about it. How could everyone drive their own 
train?" 

I like to tell that little story when begil1l1ing a 
discussion about new media opportunities because I 
often get the same reaction from folks when I describe 
the challenges offered by the information superhigh
way (or to play with Grandmama's metaphor, the 
information supersubw~y). "How can everyone," I 
sometimes hear, "have their own newspaper, movie 
production company or television station?" 

But that is precisely the promise of a future when 
the world is connected with fiber optic cable. In fact, 
science fiction is now science nonfiction. If you're not 
at least thinking about 'how new technologies will 
soon alter interpersonal> and mass communications 
formats to inform, educate, entertain, and persuade, 
you might be compared to late-15th century scribes 
who were unaware or unconcerned that soon their 

, world would drastically change while they argued 
about new stylus techniques, paper costs, and whether 
to copy works other than for religious purposes. 

"The digital convergence of words and 
pictures means that one machine-the com
puter-can be used for all the tasks neces

smy for communications. " 

Regardless of your department, the personal desk
top computer loaded with software programs and 
connected to a laser printer has revolutionized the 
way many of us work. Today's communicators cannot 
afford to know simply how to write or how to take 
pictures. It is a new requirement that you know how to 
produce, use, and create designs with words and pic
tures that can be used for .both print and screen media. 

There has been an explosion in the number of 
outlets for words and pictures brought about by com
puters. Words (both written and spoken) and pictures 
(both still and moving) can be created, obtained, com
bined, and distributed in ways previously not imag
ined. The digital convergence of words and pictures 
means that one machine-the computer--can be used 
for all the tasks necessary for communications. 

You have heard, no doubt, of a coming revolution 
in information technology when each computer on our 
campus will be linked via fiber optic lines to world
wide information sources by 1996. The fundamentals 
of writing and taking pictures are the same as they 
have always been. What will radically change is how 

"One of the best kept secrets on campus is 
the faculty development lab and the fine 

folks who work in the basement of 
McCarthy Hall. " 

we will read text and images. Computet technology 
will offer communication formats that will one day 
make paper presentations seem as quaint as 8mm 
home movie projectors or LP records. 

Having the equipment is only a small piece of the 
technology puzzle. Thei'e are at least six other chal
lenges that must be faced when considering technol
ogy: funding concerns, communication links, 
curriculum changes, faculty and staff training, mainte
nance costs, and access for all. 

FUllding COllcerns. Where is the fun in funding? 
Well, it's terrific when your dean or chair calls you up 
and asks you to submit an equipment list and the Shiff 
is actually ordered. What is not fun, are the years of 
work required for such an event to take place. Regard
less of how knowledgeable they are, your administra
tors (and fellow faculty members) must be convinced 
that equipment purchases are a priority. Since it is 
their job to make decisions, when money goes for one 
item, it is subtracted from the others. For myself, it 
took a four-year memo-writing campaign to get the 
equipment I needed. (I think Ijust wore them down.) 

Grants and development activities sometimes pan 
out, but I've learned not to expect free gold-plated 
circuit boards. Instead of a several thousand dollar 
commitment, you can spend far less in the interim 
making what you have now work. An extra hard
drive, a few more megs of RAM, and a high speed 
modem can make a world of difference in your per
sonal production. One of the best kept secrets on 
campus is the faculty development lab and the fine 
folks who work in the basement of McCarthy Hall. 
Many of the most current hardware and software 
versions are available there for your use. 

There are many departments 'on campus much 
more technologically advanced than others. Get to 
know the good people at these future-thinking sites to 
learn of the latest developments and collaborative 
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possibilities. 
Corporate interactions may also be fruitful. For 

example, I'm writing a computer workbook for the 
Wadsworth Publishing Company and have so far re~ 

ceived about $10,000 in free software. That's money 
the school or department does not have to spend. 

Through the Center of Applied Communications' 
and its $25,000 development workstation it is planned 
that CD-ROMs and other applications will be created 
that will be offered for sale to the general public. But 
faculty and staff members will not work long hours on 
a project without some sort of compensation. If release 
time is not an option, at least draw up a just contract 
between all involved so that the monetary benefits of a 
successful product can be shared by all. 

Communication Links. All faculty and staff mem
bers should have a computer sitting on their deskthat 
is connected to the computer center through a modem 
or a direct link. Each person should have ,a VAX ac
count and be regularly sending and receiving E-mail. I 
have no patience (my wife calls me a "doctor with no 
patients") for anyone hesitant about using this 
computer-mediated form of COlnt11lll1ication. Yes, E
mail replaces some face-to-face contact, but so does 
the telephone. What E-mail allows is asynchronous 
communication between individuals (as with an an
swering machine). A message sent this second can be 
read and a carefully composed response can he typed at 
some other time. My students have E-mail accounts 
and regularly. send me messages filled with questions, 
comments, and congerns I probably would never hear 
in a classroom or even in my office. , 

Having a computer account also gives you an en-, 
trance ramp to the Internet superhighway. (I'm 
tempted, but I will restrain myself from using too many 
highway metaphors.) If you think Gophers, Badgers, 
Lynx and Banana Slugs belong in a zoo, that FTP is 
something you put in your car to make the engine run 
more smoothly, that UseNet is a command for a trapeze 
atiist, that a listserver is a person who hands out food 
in a cafeteria line, that Veronica and Ar~hie are comic 
book characters better left to your childhood, and that 
Mosaic is an upscale bathroom tile option, you are 
missing the point of E-mail. Sending messages to 
friends in the next office or throughout ,the world is a 
tiny component of the computer system compared to a 
world of databases available on the Internet. 

Curriculum changes. The digital convergence of 
words, pictures, and design formats not only will 
change the content of courses but will also change the 
way courses are taught. Interactive' multimedia 

software applications such as AuthorWare, HyperCard 
and Director allow users to learn from presentations 
that offer color, still and moving images, and text in 
the form of words and audio within an interactive for
mat. Regardless of the department, these products can 
also be used to create electronic textbooks. Since I 'am 
a ,part of a Department of Communications, my stu
dents must be taught how to create such' programs. 
Consequently, adjustments of existing courses and new 
courses are being planned. 

"We must all prepare ourselves for the day 
when students can take courses offered any
where in the world through their home com
puters. The way we become prepared is by 

offering courses students will want to take. " 

With a software program known as Mosaic, fea
tures of an interactive presentation can be linked with a 
seemingly unlimited number of databases worldwide. 
Students in my classes and from the Daily Titan news
paper are busy working on an electronic version of the 
student newspaper using Mosaic. This technology, for 
once, ,allows educators to be ahead of most corporate 
entities since there are only a handful of Mosaic-based 
newspapers in the world. Mosaic has been called the 
"killer app (or application)" for the Internet. It turns the 
dull world of Internet text into a bright, picture-filled 
playground similar to bulletin boards such as 
CompuServe and America Online. By all means, go to 
the basement of McCarthy Hall and ask for a Mosaic 
"test drive" ( sorry). I am currently experimentihg with 
a professor at the University of Nevada at Reno, Travis 
Linn, in team-teaching a graphics course using E-mail 
and Mosaic. 

We must all prepare ourselves for the day when 
students can take courses 9ffered anywhere in the 
world through their home computers. The way we 
become prepared is by offering courses students' will 
want to take. That is the driving force (oops) in my 
discussions of curriculum changes. 

Another. aspect of classroom teaching and technol
ogy is the expanded use of presentation graphics soft
ware within classrooms. As more and more of us are 
forced to teach in larger and larger classrooms, soft
ware products such as PowerPoint and Persuasion 
replace outdated acetate overhead sheets. It is vital to 
know how to produce overhead projection frames that 
aid the learning process rather than distract from it. 

Faculty and Staff Training. It takes an enormous 
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amount of time and energy to learn to use a new soft
ware product. Learning E-mail, a relatively simple 
operation, can be a daunting task even for the most 
computer literate. In addition, staff personnel cannot 
be expected to happily accept an addition to their job 
description-training lost faculty members-when 
new equipment and software ordered must be set up 
and maintained. Release time, workshop and confer
ence funding must be a patt of any equipment budget. 
There can be no worse, folly than to have a computer 
system that few use because of inadequate training. 

Maintenance costs. No one wants. to think about a 
newly purchased computer breaking. For the first 
year, while the warranty is still in effect, who cares? 
But a system in place for a longer period of time will 
start to fail. A monitor, a disk drive, or, a keyboard 
will need to be replaced. Make sure that there are 
contingency plans in a budget for this eventuality. 
Perhaps worse than having a computer without offer
ing proper training is training individuals to use a 
computer that is broken. 

Access for all. Regardless of the type of computer 
purchase you are considering (and you should think of 
them all: computers for individual faculty and staff 
members and within development and student labs), 
physically disabled and daytime working students 
must be included. A specially designed workstation 
should be equipped with audio, large screen, and 
touch screen capabilities as well as be wheelchair 
accessible. 

Computer lab hours must reasonably accommo
date students who work during the day. A university 
applies to all and can't afford to be exclusive for 
whatever reason. 

Back to basics. When the wheel was invented, the 
automobile (or train) didn't immediately follow. Like
wise, with the first computer, researchers didn't im
mediately think of the information superhighway. The 
use of technology throughout history has been a long, 
yet steady process occasionally marked by spurts of 
enormous consequence. I believe we are currently 
living through a technological spurt, particularly with 
regard to the field of communications. 

All the technology obtained through all the fund
ing opportunities available will never be a substitute 
for the wonderfully magical interaction between a 
student and a teacher. It is our challenge to use com
puters in such a way that both students and teachers 
turn into grateful and life-long learners. The first step 
in that process is to gladly accept driving your own 
train the next chance you get. D 

Interview w-ith 
Castro, ean 

l1li Donald Castro started his tenure as dean of 
Humanities and Social Sciences in August 1993. In 
this interview he shares his views of the challenges 
the university and the school face in the coming years. 

by Don Castro & Curtis Swanson 

Before coming to CSUF 
Donald Castro served as 
Chair of the HistOlY . 
Department and University 
Dean of Instruction at Cal 
Poly Pomona. He also 
served at CSU Northridge 
as Associate Vice President 
for Graduate Programs, 
Research, and International 
Programs. 

Q: You are well into your second year as Dean of 
H&SS. What has given you the greatest satisfaction in 
your first year? 

A: I think the greatest satisfaction· I've received from 
my association with CSUF is the opportunity to meet . 

and work with a velY fine group of 
people. I am very pleased with the level 
of participation, enthusiasm, and 
dedication of the chairs of H&SS. I've 
also been very pleased with the level of 
dedication and quality' of the faculty 
within H&SS. This is translated into the 

exceptional quality of the programs we have. I'm very 
proud to be affiliated with the school. 

Q: Given the continuing budget cuts, pressures to 
increase FTES, and continued retirements without 
replacement, hml' have you managed to stay so 
cheerful and upbeat? 

A: Well, I'm glad to see that someone thinks I'm 
cheerful and upbeat. Maybe it's a sign of blissful 
ignorance of the reality around us. I think in large part 
it's been because of the conditions that I'm involved 
in and the people I'm working with. The 
doom-and-gloom and nay-sayers are few and far 
between. I think we have a very positive and upbeat 
school notwithstanding all these terrible pressures that 
we're under: budget, FTES, etc. 



Q: How do you think faculty morale is holding up 
under the circumstances? 

A: I think the faculty is doing a remarkable job undet 
the level of suffering that they are experiencing. with 
on-going budget cuts, increased teaching loads, more 
and more students in their classes, more papers to 

. grade, higher and higher expectations of their 
involvement, their own personal research, professional 
involvement, committee work, etc. I sympathize and 
empathize with them. As you know, I teach as well 
every semester. That gives me a sense of what the 
conditions are in the classroom. Whatever I can 
do-given the limited resources that I have-to lessen 
the pressures that the faculty are experiencing, I am 
willing to do. In some part I think we have done this by 
ensuring that whatever monies existed in the dean's 
office have been turned over to the departments to 
allow for the greatest amount of release time or travel 
support or whatever might be possible out of our very 
limited budgets. We've also done our best-in concert 
with the departments~to hire as many. people to teach 
as many sections as we have money fot. The faculty is 
hanging in there remarkably well. 

"ff,e are making a very sincere effort to 
recognize that planning is'critical to our 

future. We can't continue on an ad hoc day
by-day basis without some clear sense of 

who and what we mAe. " 

Q: High on your agenda last year was the development 
of an H&SS Mission and Goals Statement that is now 
in place. Why did you ascribe so much importance to 
it? 

A: I think it helped me as well as the faculty and staff 
within the school to come to some sort of sense of who 
and what we are, what our role, function and mission, 
and ambitions are relative to the university, to our 
colleagues, and to ourselves within the school. We 
need to have some sense of direction and I think a 
Mission and Goals statement can provide that. 

Q: Has your service on the University Planning 
Committee changed your view of CSUF and its future? " 

A: I have· been involved on planning committees on 
three different campuses. I've been involved in 
strategic plans, plans for the future, the year 2000, etc. 
Most of those plans have been experiments in 

frustration. You come to the conclusion that once you 
write the plan it gets filed someplace and that's the end 
of it. I have to say that when I first beca~e involved in 
the planning effort here, I thought: "Oh no, here we go 
again." But it has proved not to be true. I have a real 

sense of optimism ana a 
strong dedication on this 
campus to try.to come to 
grips with who and what 
we ate as an institution, 

. what our role within the 
general community and 
society is, and what 
function we have. We are 
making . a very sincere 

effort to recognize that planning is critical to our 
future. We can't continue on an ad hoc day-by-day 
basis without some clear sense of who and what we 
are. This planning effort seems to avoid all the pitfalls 
that I experienced at those other campuses as well as 
some of the pitfalls that evidently existed on this 
campus in some of its prior efforts. 

What I also find very reassuring about this effort is 
a very sincere commitment to involve the ,~ntire com
munity in the planning effort. This is not an effort of 
the few; it is not an effort of a particular group with a 
particular point of view. This has a university-wide 
perspective. Ultimately, it has as its ambition to serve 
the university as a totality. 

Q: After a year on ihe: job, what do you see as the 
strengths and the weaknesses of H&SS? 

A: There are changing values that are occurring in 
society, in parents' and students' minds as to what the 
purpose and function of education are. Unfortunately, 
many people view a particularly public institution like 
this as a vehicle for their future employment. They 
think that we should be providing them with job 
training. The attitude seems to be that we need to shift 
what we are doing and :become far more vocational. 
That I see as a threat. That I see as a weakness in terms 
of what is happening in the broader community. I think 
our great strength is that we are not a vocational 
program. All the programs within H&SS are, in fact, 
professional programs. At some point we are providing 
the necessary tools for a person to function in a career 
or in a professional capacity. But we may not be 
specifically training them. For example, we do not 
train people for law school, but·we provide people with 
a background sufficient to assure success in law 
school, or in graduate school within a discipline base, 
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or to go into teaching, or to go into management 
positions in business.' We provide a broad, 
people-oriented curriculum that gives our students the 
skills to deal with changing, dynamic circumstances. 
We don't train them to make a widget so that when 
widgets are no longer needed they are jobless. We 
provide them with a set of tools that they can use in 
their evolving li"es. I think that that is a great strength 
that we have. 

Our weakness is that I don't think we've done a 
very good job of publicizing what our strengths are to 
our potential students. We need to work more closely 

with the public schools, 
with the community col
I~ges, to get the message 

---~~ across to those people who 
are .so career-focused that 
they would not consider 
becoming a foreign lan
guage major, but choose 
instead a business major. I 
don't want to discount the 
value of a business major, 

but often they don't see the potential in international 
trade and commerce that a foreign language major 
might provide, especially combined with courses in 
business. Unfoliunately, students don't seem to think 
in those terms and we need to carryon an education 
mission and provide a message that clearly states that. 

We also have to work with the high school coun
selors. When they advise students and parents, they 
talk about private schools, they talk about the UC and 
then, somewhere down the line, there's the California 
State College System. Even their terminology is out
dated.We are very much presented as a second- or 
third-choice when-in terms of the value of the edu
cation that we can provide-we probably should be 
the first choice. After all, we combine the best of a 
research university and a teaching university. We 
have a very good. faculty that are active in their pro
fessions, that are actively engaged in intellectual pur
suits and involve their students in those pursuits and 
are also good teachers. 

Q: Do you think that General Education needs to be 
reformed soon? What general principles would you 
like to see implemented in anyreform? 

A: I recognize any discussion of General Education is 
like walking through a mine field. There ate .so many 
different interests that are represented in how General 
Education gets formulated. 

Should GE become the driving force of a depart
ment? Is this the place where you generate all the 
FTES that then allows you to maintain the major? I 
think that may be a short-sighted view, particularly 
given our mix of students. There has been a decline in 
the numbers of incoming freshmen and sophom~re 
students. If you have a department that is very de
pendent on GE, that decline can be devastating. We 
are seeing a drop in GE enrollment in a number of 
schools, not just in ours. There may be impacts in our 
own school if students suddenly decide it's cheaper to 
take GE at a community college. Why come here and 

"Our weakness is that] don '(think we've 
done a very good job of publicizing what 

our strengths are to our potential students. )} 

pay the fees, particularly as the fees keep going up for 
those courses? But we have a commitment to be a 
four-year institution and part of that commitment is 
providing a coherent General Education program. I 
know you can go through the whole. debate on 
whether there should be a uniform core GE program, 
how it should be organized, or whether it should have 
twenty courses from each department offered in· an 
array~cafeteria-style. . 

I would much prefer seeing a more focused GE 
program where there's a coherence from one section 
to another, where the students can clearly understand 
what the function and purpose of GE are, how that 
relates to their major, and how that relates to their 

. education. Most students consider GE to be a chore. 
"Why do I have to take these courses; I'd much rather 
be taking my courses in widget building which are 
meaningful and important because they are going to 
get me a job." I would like to see GE far more coher
ently organized, with a greatly reduced number of 
courses.. Courses should go into GE for coherent, 
rationaJ, academic reasons. 

Each GE course should have a major component 
in writing as a minimum requirement for acceptance 
as part of GE. I'm very much an advocate of writing 
across the disciplines. I would also like to see multi
cultural, cross-cultural issues incorporated appropri
ately into that course material. 

But I'm a realist and I recognize the politics in
volved in GE and I recognize the historic arguments 
that have gone on in the past. I think the first step is to 
create a group of faculty that sits down and talks to 
each other, across departments, that tries to come up 



with some sort of basic, overriding principles as they 
relate to the school. I think out of that we can develop 
something that may be a little more coherent. 

Q: Has the budget crisis bottomed out or is itgoing to 
get worse before it gets better? 

A: I· don't think the budget crisis has bottomed out. 
They are saying that proqably next year there's going 
to be a budget cut representing a magnitude of perhaps 
ten percent. When is the economy for the state going to 
turn around? 1 don't know, but it may very well be that 
IIIRRII the attitude towards funding of public 

education has changed to the point that 
even if the "budget crisis" resolves itself 
that doesn't necessarily guarantee that 
the amount of money that's put into 

public higher education will be restored to levels that it 
was at some years back. We're talking about no longer 
being a public, state-financed institution but rather a 
public, state-assisted institution. Assisted means that 
the state does not provide 100% of the funding. The 
budget resolution is not going to represent· the 
restoration of past funds. 

Therefore, that means we have to enter into an 
aggressive mode of seeking extramural funding, 
whether we like it or not. Most of us (at least people 
who have gray ip their hair or their beards) grew up in 
a tradition \yhere there was a very strong public sup
port for education. If you were a public institution you 
had a hundred percent of your funding (or close to it) 
coming from public monies versus a private institution 
that was privately funded. The two have merged in a 
sense: private institutions appear to be publicly 
assisted, and publicly assisted institutions appear to be 
privately supported. Which seems to say that education 
is no longer viewed as it was under Pat Brown, that it 
was a right to have access to education. It's progres
sively presented as a privilege. Students are supposed 
to pay at least a certain percentage, I think it's a third 
of what their actual costs are. Since costs will be going 
up, student fees will always be going up. That's a to
tally different philosophy than what I grew up with and 
I have problems with that. 

Corollary to that is that I have real problems get
ting myself to think that as an employee of a public 
institution I need to go out beating the bushes for pri
vate money. I'm sure there are many faculty who say, 
"I didn't go to graduate school, I didn't do the kind of 
research that I'm involved in to go become a fund
raiser;" Unfortunately the burden of fundraising is 
now on all of our shoulders and that's something that I 

think many people are very uncomfortable with. But I 
think we have to ·start thinking more and more along 
those lines. If we care about what we are doing, and if 
we care about.the well-being of our programs and our 
students, we have to become--each of us-fundraisers. 

Q: What do you see as the role of research in this 
university and in this school? 

A: My own personal feeling: I do not think you can be 
an effective teacher without being actively engaged in 
your discipline, in your profession. We in· essence 
made a commitment to intellectual endeavor. In our 
profession that's defined as being actively engaged in 
research and creative activity. That's part of our job. 1 
think that you cannot be an effective teacher without 
being so engaged. I believe in research; I believe in 
teaching. Throughout my entire career, whether it was 
in administration or not, I have always taught and I 
have always been actively engaged in my professiori. 

Q: HotI' do you find the time? 

A: I don't play golf. I assume that if! did play golf I'd 
probably do a very poor job at it, so it's Just as well 
that I don't. Research, teaching-rthat's my relaxation. 
That's my R 'n' R. 1 really enjoy getting into the 
classroom. 1 really enjoy writing and doing the 
research. 

\ 

. Q: WOllld you care to share with our readers the topic 
of your last paper? 

A: The last paper that I sent off is on the Argentine 
popular theater in the 1930s and its reaction to the 
military takeover of 1930 in which the democratically 
elected government had been set aside. I'm finishing a 
book-length manuscript on the cultural role of the 
Afro-Argentine. A chapter in a book on the role of 
women in Latin America was just recently published. 
In it I discussed gender roles as· expressed in the 
Argentine tango. Soon an inaugural essay ina new 
journal on puppetry will be coming out where I discuss 
the origins ofthe Argentine Creole puppet theater. So, 
I'm a dilettante, I guess, dealing with a whole variety 
of issues, some of which may not be defined as what a 
historian classically does. 

Q: Many of the areas that you outlined have to do with 
language and culture. I noticed also in the Mission 
Statement that language figures rather prominently. 
Do you think that the students of this university should 
study a foreign language and become proficient in it 
before they graduate? 
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A: Maybe I come from an old-fashioned philosophy 
that says you are not truly educated unless you can 
speak at least two languages. I think our students 
should be educated. I would be an advocate that 
students should be able to function reasonably well in 
at least two languages--one being different from their 
native tongue. 

Q: What do you see as the role of the Academic 
Senate in these difficult times? 

A: Having served as an Academic Senator at Cal Poly 
Pomona and at Cal State Northridge, I consider the 
Senate to be very important in terms of governance in 
the institution. I think the Senate plays a very primary 
role in terms of curricular decisions and in a whole 
other series of decisions that impact the faculty and 
the role of the faculty in the institution. 

I have to say that the one and only time I went to a 
Senate meeting, I must have been a jinx because it 
was canceled. So I'm fearful to go to further Senate 
meetings for fear that they'll be canceled. But I prom
ise I will show up again soon. 0 

A YEAR Of LIVING 
DANGEROUSLY!! 
Insuring a Successful 
Planning Exercise: UPC's 
Strategic Choices 

III The thought and preparation that went into the first 
year of the University Planning Committee has been 
unprecedented 

by Albert Flores, Member of the University. 
Planning Committee 

~ YEAR AGO PRESIDENT GORDON PROPOSED that the 
g University undertake as its "first priority" a plan
ning exercise that would set the agenda for the Uni
versity's future. As he noted then, he hoped "that we 
would each keep the central question: 'What is in the 
best interest of the University?' uppermost in our 
deliberations." 

Implied here was a real concern that such an un
dertaking might raise issues that could be more divi
sive than helpful in preparing us to meet the 
challenges of the future. Moreover, many saw this 
new effort as just another "exercise" that institutions 
periodically take on, resulting in a nicely bound report 

that would be filed on some shelf and soon forgotten, 
without any real impact on the decision-making proc
ess or the University's practices. As we near the con
clusion of this first iteration of CSUF's planning· 
process, it is worthwhile to review the Univers,ity 
Planning Committee's (UPC) activities to see how far 
we have come since then in getting beyond these 
initial concerns. 

"As Aristotle so rightly noted, the only 
good reason for doing theory is that it helps 

us solve practical problems. " 

A Successful Plan isa Useful Plan. Without 
pretending to be comprehensive, there were several 
critical decisions which I believe have substantially 
helped to make this year's planning activity success
ful. Here, "success" implies several distinct standards 
of evaluation. In its most salient sense, a "successful" 
planning effort results in a useful plan that enables the 
institution to deal .effectively with those contingencies 
that may prevent it from realizing its mission. It is 
everyone's sincere hope that the current effort suc
ceed in this sense, although obviously we shall have 
to wait and see. But we shall do more than wait, be
cause the UPC will be responsible for monitoring the 
implementation practices the University employs to 
insure that the plan works. The results of this monitor
ing will provide the basis for the UPC' s undertaking a 
second iteration of the planning cycle within a few 
years which will be aimed at refining "the plan" to 
insure its usefulness. 

Indeed, "making the plan useful" (or as one of our 
members routinely asks: "Is it actionable?") has been' 
from the beginning the principal consideration that 
has informed our discussions on developing a mission 
and goals statement. It is precisely this kind of strate
gic choice that best exemplifies the sense of "success" 
upon which I wish to focus atttmtion. In addition to 
keeping the plan's usefulness foremost in all our de
liberations, the UPC has made several other strategic 
choices that have helped pave the way to a successful 
undertaking. I found the following to be the most 
salient factors in what has turned out to be a produc
tive and energizing planning activity with a real 
chance of success. 

Committee Selection. The first critical decision 
involved naming the committee melnbers. The com
mittee had to represent important constituencies that 
served the University community and it had to be 



committed to pursuing the best interests of the institu
tion. As discussions proceeded, it became apparent that 
putting together a truly "representative" committee 
meant creating a somewhat larger committee than' 
seemed reasonable or desirable. While a smaller com
mittee might have had greater potential for success, it 
soon became apparent that restricting the committee's 
size would necessarily exclude segments of the Univer
sity community whose voices could not be ignored. As 
concern about the future increased with each ominous 
report of the State's fiscal problems, and after wide
spread consultations with students, faculty, staff, ad
ministrators, alumni, and community representatives, a 

"Instead of being an impediment to success, 
our size has turned out to be a dynamic and 

invaluable resource. " 

committee of thirty-three members was named by the 
President. It included two students; thirteen faculty 
(including one emeritus professor), the entire Long 
Range Planning and Priorities Committee (LRPPC); 
the chairs of the Budget Advisory Committee (BAG) 
and the Academic Senate; six staff members; nine 
administrators (including all four vice-presidents, two 
deans and the President, who served as the UPC chair); 
two alumni; and three community representatives, 
including the chair of the President's Advisory Board. 
(Some individuals represented two constituencies.) 

. Instead of being an impedimeht to success, our size 
has turned out to be a dynamic and invaluable re
source. Since a committee this large could only func
tion in smaller units, we, routinely broke from plenary 
sessions irito four or five groups, averaging six mem
bers each. As we progressed, new groups formed. With 
each successive task, another permutation in small 
group membership led to fresh insights and unexplored 
or novel perspectives, deepening our understanding of 
the issues. By the time we had finished the SWOT 
analysi~-an internal scan of our strengths and weak:
nesses and. an external review of opportunities and 
threats-we had learned to trust each other in spite of . 
of our differences. Employing such techniques fostered 
mutual respect and a real sense of belonging to a team. 

The Charge. Another equally strategic choice was 
the manner in which our task was defined. As detailed 
in the first UPC Bulletin (F eb. 8, 1994), the UPC "will 
not create or implement specific plans; nor make spe
cific proposals that determine resource allocation." 
"Planning," in the sense of making a plan and carrying 

it out, was properly understood as the responsibility of 
duly elected committees and line managers'-:'not the 
UPC. We quickly realized that creating and implement
ing a plan was indeed the proper task of those with. the 
resources, expertise, and accountability prescribed by 
their roles. And despite the UPC's breadth of experi
ence and understanding, it was clear that for it to im
pose a specific "plan" upon the University would only 
instigate fear and opposition, resulting in· the very 
polarizations that so often paralyze institutions. 

Creating a Vision. Instead, the UPC decided to 
create a meta-plan or evaluative framework with whkh 
to assess individual planning proposals and upon 
which principled decisions could be made. Conceived 

" in this way, a mission statement would articulate the 
role the University should play, while the goals would ' 
define what it expected to accomplish. In other words, 
a mission and goals statement would function as over
arching evaluative criteria that guided decision-making 
and by which planning proposals would be assessed. 

, By insisting on making the mission and goals statement 
useful, in this sense, we hoped to help make better 
informed decisions about resource, allocation and prior
ity setting, thereby insuring that our actions are based 
upon' a well-recognized community consensus. 

Given such a "vision" we could more rationally 
manage our affairs and respond appropriately to 
changes in our environment. In the process we would 
avoid the U1)sound and ineffective practice of repeat
edly responding episodically to each new crisis without 
any idea whether we are making progress towards our' 
goals or fulfilling our purpose. Indeed, a good plan, in 
the sense defined here, expresses a vision that if prop
erly fashioned can mobilize and harmonize, the talents 
and efforts of the entire University community to face 
the future more effectively and efficiently. As our 
excelhmt facilitator, Ray Haas (a nationally recognized 
expert on planning) I)oted, perhaps the best one can 
expect from the systematic use of planning "is simply 
that the many parts of an organization move in roughly 
the same direction and at roughly the same speed." 

Open Communication. Another critkal strategic 
choice we made was to maintain open lines of commu
nication with the University community throughout our 
deliberations. Charged with the important task of de
signing a plan"that sets the agenda for the future and 
informs decision~making, the UPC recognized immediL 

ately that such a task-while daunting-could only 
succeed to the extent that we broadened our conversa
tion to include the wealth of Qritkal talents, ideas, and 
perspectives dispersed throughout our community. 



Indeed, we relied quite heavily on critical feedback 
from the entire cross-section of University constituen
cies to reflect the strengths, weaknesses, and mistakes 
of early drafts of the SWOT analysis and the missions 
and goals statement. 

Such feedback deepened our understanding and 
opened new avenues worth exploring. One such area 
we found stimulating was the extent to which the 
community-centered activities of our students, faculty 
and staff reflected an important area of discourse not 
well-recognized as part of the University's mission. 
By this method we were able to make refinements and 
to reconceptualize issues that enhanced our chances 
for success. 

UPC members undertook a series of outreach 
effolis to keep the campus community informed and 
involved by issuing periodic Bulletins and by acting 
as "ambassadors" committed to informing stakehold
ers. We established an E-mail address and a "library" 
of background materials which were located across 
the campus. These efforts further enhanced opportuni
ties for communication. In November we have sched
uled a series of open forums aimed not only .at 
furthering opel1 dialogue but also at enlisting the, ac
tive participation and trust of the campus in a process 
that has the potential to mobilize oureffOlts .and en
able more active control of our destiny. 

Pragmatism. Finally, we opted for a strategic 
choice that seemed directly contrary to our nature and 
training as academics, that is, to avoid a natural pro
clivity to try to be comprehensive. We decided quite 
consciously at the outset to err on the side of speed 
and momentum and to avoid the temptation to get too 
caught up in details .. For example, it soon became 
apparent that distinguishing between a goal and. a 
strategy was conceptually problematic. It could also 
become the source o( unnecessary contention that. 
would forestall open communication and mutual trust. 
We thus made sure to place a moratorium on debating 
sticky points related to such theoretical matters and 
focused instead on the usefulness of bur conceptuali
zations. As Aristotle so rightly noted, the only good 
reason for doing theory is that it helps us solve practi
cal problems. 

By moving deliberately and in a structured man
ner we have avoided wasting time, and at this point 
have progressed much further with greater buy-in than 
it might be reasonable to expect. Such an approach 
has also helped us avoid becoming embroiled in de
bates about how best to move the University forward. 
By leaving such detailed decisions such as whether to 

enhance or cut program "X" to those with the exper
tise who are specifically charged with this responsibil
ity, we made it clear that we had no unarticulated or 
hidden agendas. Rather, we have tried to clarify the 
University's purpose in order to give direction regard~ 
ing what we want to accomplish in the next decade. 

In the end, ollr success in this endeavor will de
pend on how well the missions and goals statement 
helps to structure these discussions in a constructive 
way that builds on our strengths and mobilizes our 
energies to tackle the problems of the future. If we 
have done our job well, then this version of the Uni
versity's mission and goals will become an actionable 
framework .that empowers and stimulates creative 
solutions. It will give us greater control over our des
tiny, enabling us to weather more effectively the 
winds of change that have too often diverted us from 

our ambitions as an institution 
. of higher education commit

ted to excellence in scholar
ship and learning. 0 

The Subject is 
Textbooks, of Course! 

l1li The "Textbook Fiasco" of fall semester 1994. Why 
siudents andfacultyare demanding changes at the 
bookstore. How the Titan Shops are responding. 

by Curtis Swanson, Editor 

'~HE AGENDA OF ACADEMIC SENATE meeting scheduled 
~for September 22nd promised nothing unusual or 
exciting. Some fairly innocuous changes to the Fac
ulty Constitution were planned as well as some rou
tine elections and a couple of commendations to 
departing administrators. However, as part of the 
announcements, the textbook issue was raised by the 
Academic Senate Chair, Al Flores. Soon, senators 
from all over the room were eagerly seeking recogni
tion. Almost everyone, it seemed, had complaints 
about the Titan Shops and their handling of textbooks 
and course packets. When discussion ended, it was 
clear that there was general and profound dissatisfac
tion. Both faculty and students wanted assurances that 
changes would be rapid and far-reaching; 

Questions about the bookstore's practices had 
been brewing since the. summer. There had been scat
tered reports of books not arriving because they had 
been ordered unseasonably hte and grumblings about 
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the bookstore's pricing policy. As the first day of in
struction approached, instructors lodged more and 
more complaints with the staff of the bookstore. When 
they felt that these expressions of dissatisfactions were 
not being addressed forthrightly or seemingly went 
unheeded, academic department chairs and dean~ were 
drawn into the muddle and memos began to crisscross 
the campus. The beginning of classes saw many classes 
without textbooks and course packets. Chaos reigned. 
The Daily Titan published several articles (September 
13,22,23,29; October 3) and more memos were writ
ten. 

"Almost evelyone, it seemed, had complaints 
about the Titan Shops and their handling of 

textbooks and course packets. !J 

This article is an attempt to review the major 
causes of dissatisfaction and then to report the steps 
that Titan Shops are promising to make. It is based on 
the discussion on the Academic Senate floor and is 
supplemented by interviews and memoranda. 

The issues raised fall into three, main categories: 
The price of course packets, the pricing of textbooks, 
and the supply of books on the first day of classes. 

Pricing of course packets. Course packets are an 
integral PaIt of many CSUF courses. They may contain 
matter produced by the instructor as well as reprints of 
book chapters and journal articles. The selection and 
organization of the materials is the responsibility of the 
instructor. It is the bookstore's policy to secure permis
sions to reprint copyrighted materials (for which a 
royalty is usually charged) and to copy and bind the 
materials. The price to the students is calculated by 
adding a mark-up to production costs including 
royalties-principally the cost of xerography. 

This semester, both faculty and students noted 
substantial increases in the prices for course packets. 
Apparently, a new pricing policy had been introduced 
since last semester that resulted in dramatically higher 
cost to the end-user-the students. Course packets that 
cost students two- to three-times what was charged last 
year were not uncommon. 

Wayne Hobson, chair of American Studies, reports 
several examples from his dep~rtment. He calls them 
"horror stories." In one case, a booklet that once cost 
only "slightly more than $10" was re-priced at $19 this 
semester. In another case, the reprint of an out-of-print 
book cost about $18 to produce (including royalties) 
but was offered for sale at $38. Since this book was 

required reading for 200 students, the bookstore would 
have garnered a profit of very nearly $4000 on this one 
item alone. The resourceful instructor, however, nego
tiated the price with the bookstore on behalf of her 
students and convinced them to reduce it from $38 to 
$30, to $21.50, and finally to $16.45. Still not satisfied, 
she called the publisher and requested that the royalty 
be reduced to further lower the price. The publisher 
agreed to a lesser royalty but when he learned of the 
bookstore's. price he withdrew his offer, declaring: 
"That charge [$16.45] for a photocopy of our book is 
price-gouging and I will not be a party to it." 

Vince Buck, Political Science, reports that one of 
his course packets that cost about $14 two years ago 
was priced at $102 this semester (later reduced to $79). 
He admits that production costs and royalty fees are 
probably higher today than a couple of years ago but 
that the bookstore's pricing strategy is "gouging" the 
students at the same time that student fees are increas
ing. He calls the bookstore policy "self-destructive" 
and "a disaster", 

These examples are not unique. I can cite similar 
stories from the files of other departments. In the Aca
demic Senate meeting, the Vice President for Aca
demic Affairs, Mary Kay Tetreault, stated that the '
quality of our students' education depends on having • 
"timely and current articles in the course packs." But 
when the system inhibits the faculty's ability to pro
vide such materials the students' education is "eroded." 
Thus, she said, in the. long run it is more of an "educa
tional issue" than an economic one. Vince Buck's 
decision to remove 200 pages from his course packet 
for Political Science 511 to reduce the costs to his 
students leads to a similar conclusion. 

Pricing of textbooks. The cost of textbooks has 
been a perennial issue, one to which students are par
ticularly sensitive. Victor Valencia, the Associated 
Students Vice President, stated at the Academic Senate 
meeting that both faculty and students have a stake in 
seeing textbook costs reduced. In some quarters it is' 
felt that the bookstore has a virtual "monopoly" and is . 
thus able to "charge what the traffic, will bear" (Wayne I 
Hobson). I 

Academic Senate Chair Al Flores said that the 
campus is among the '10-15% of the universities na
tionwide that add a 30% gross profit margin. For used 
books, the profit margin is even greater. In some cases, 
the mark-up may be more than 30%. The Chemistry 
Department reports that one of its introductory texts { __ 
has a suggested retail price from the publisher of 
$64.95, which equates to a 25% mark-up over 
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wholesale. Our bookstore, however, priced the book 
at$74.25-a 43% mark-up. 

Supply of books on the first day of classes. Al
though textbook pricing continues to be an issue and, 
one that both faculty and students believe must be 
closely monitored, other concerns are sensed as being 
equally important: timely processing of book orders, 
ordering of sufficient copies to meet expected de~ 
mand, ordering the latest editions. 

Recent personnel changes at the bookstore may be 
in part responsible for some of these problems. What
ever the reason, many classes began the semester . 
without textbooks or with insufficient quantities. 
When worried faculty inquired about their texts, they 
were sometimes told that the order had been lost, 
misplaced or even never received .. At other times, 
faculty were fobbed off with vague promises. Several 
faculty have complained that they have been inten
tionallydeceived and even lied to. 

Many departments reported that texts were not on 
the shelves on the first day of classes. Often it was 
weeks before texts appeared. Other departments re
ported that fewer. textbooks were ordered than re
quested. Although the bookstore has always had the 
(generally sound) policy of ordering texts based on 
prior offerings of a course, even this policy was not 
adhered to and many courses came up short .. When 
texts did not arrive on time or when there were inade
quate copies, the bookstore was generally willing to 
copy the first part of texts for distribution to students; 
however, there were many delays and much misinfor
mation. Some faculty were not even aware that this 
was an option. 

The Executive Committee of the AcademiC Sen" 
ate met and recommended the formation of an ad hoc 
committee to look into the textbook issue. The first 
official response from the Titan Shops came on Sep
tember 27 in the form of a memorandum to the "Cam
pus Community" from Jerry Olson, Director of Titan 
Shops, and Bill Dickerson, Executive Director of the 
CSUF Foundation. The memo was a "sincere apol
ogy" and contained a promise that "these problems 
will not be repeated next Spring!" The reasons given 
for the admitted "textbook fiasco" were staff turnover, 
lack of sufficient staff training, a "system software 
glitch" that randomly failed to produce textbook or
ders, and miscellaneous delivery problems. ~ome of 
the problems, the memo maintained, were not the 
fault of the bookstore: late textbook adoptions, over
enrolled sections, added sections, inaccurate orders, 
publisher shortages. As for the high prices on the 

course packets, the bookstore accepted full responsi-. 
bility: "No two ways about it-we blew it." They 
promised to "adjust prices downward-in some cases 
significantly." Textbook prices, too, have a "high 
probability" of being adjusted downward although it 
will depend on the completion of a full textbook in
ventory at the end of October. The memo confirmed 
that until fall 1993 the mark-up on textbooks had been 
25% but has since been increased to 30%. The' writers 
of the memo state that if measures to control costs 
(including an enhanced security system) are success
ful, this will "definitely lead to a decision to lower 
Textbook prices for the Spring Semester." 

In the meantime, Titan Shops promises to take 
immediate steps to alleviate the problems experienced 
this semester. They include: 

~ Improved training procedures 

~ Meetings with academic departments 

~ Improved textbook control system 

~ Monitoring of pricing practices at levels that are 
"reasonable and justifiable" 

~ Guarantee of textbook availability for orders 
received by October 15th 

~ Free photocopying should a textbook not arrive in 
time 

Bill Dickerson made additional assurances in 
meeting with the Academic Senate Executive Com
mittee on September 27th: 

~ There will be a revised pricing structure for 
course packs in spring semester 

~ By the second week in November the textbook 
pricing structure (both new and used) for spring 
1995 will be known 

~ Consideration will be given to lowering textbook 
prices 

~ The bookstore will share with faculty the pricing 
breakdown 

How should the faculty feel about the bookstore's 
apology and the promises that "It will never happen 
again!!!"? Certainly, the bookstore's willingness to 
admit its culpability with such unequivocal language 
is refreshing. Yet is it mere carping to wonder why 
the Titan Shops memo did not appear until we were 
already a month into the semester? Finally, despite 
the bookstore's self-flagellation, the memo is full of 



vague language when it comes to the concrete steps 
that will be taken. We read of "extensive efforts" and 
"meetings ... todevelop a plan."· Further: Titan Shops 
"will continue to monitor its pricing practices" so that 
prices are at a level that is "reasonable and justifiable." 
Such hedging is no substitute for direct assurances that 
faculty and student concerns will be addressed immedi
ately and forthrightly. There seems to be too much 
latitude for interpretation of pricing based on business 
practices that may not be in the best interests of our 
students and our curriculum. Just what is the profit 
margin of Titan Shops? What part of it is generated by 
textbooks and course packets? How is the profit util
ized and who benefits from it? 

Therefore, the faculty continues to be justly con
cerned about effects of the "textbook fiasco" on our 
educational mission. Instructors are glad that their 
often long-standing concerns about textbook policies 
have finally gotten the attention they deserve. They are 
looking both to Titan Shops and to the Academic 
Senate's ad hoc committee-working in tandem-for 
relief. However, the radical problems experienced this 
semester will not soon be forgotten or, in some cases, 
forgiven. 

Some faculty members are beginning to question 
the "monopoly" of Titan Shops. One respondent men
tions another local bookstore whose "solicitousness, 
knowledge, and attention to detail" is superior. He 
continues: "[I] anticipate many faculty will vote with 
their feet next semester and abandon the Bookstore 
entirely. [They] will have to go much further than they 
have to regain the business of many faculty I have 
talked to." D 

The Almanac Issue of the 
Chronicle of Higher 
Education 

III Where do CSUF and other public universities in 
California stand in comparison to the n~tion? What do 
freshmen really think about individual and social 
issues? 

by Curtis Swanson 

?~VERY SEPTEMBER SINCE 1988 THE Chronicle of Higher 
_Education has published all Almanac Issue on 
institutions, students, and faculty nationwide. Although 
a whole issue of statistics may sound boring, it is 

actually a fascinating way of spending a couple of 
hours. What emerges is a sense of where we stand in 
higher education. 

Nationally, there are over 3,600 public and private 
two- and four-year institutions with a total of 14.5 
million students. (About two million of these students 
attend 322 institutions in California.) 

Student demographics differ widely in California 
from the nation as a whole. For example, 14.5% of 
California students are Asian whereas the figure na
tionwide is only 4.8%. The situation is similar for 
Hispanic students. In California, 15.9% of students are 
Hispanic; nationwide, only 6.5%. Where~s for the 
na~ion as a whole, 75% of students are white, in Cali
fornia only 56.4% of the student body is white. 

At public 4-year institutions nationwide the aver
age annual cost (for commuter students) is $6,809. At 
private institutions the average is $15,200. 

Nationally, tuition and fees at public 4-year institu
tions averages $2,352. In California in 1993-94 it was 
$1,975 (and rising). (In the CSU system the annual 
student fees for 1994-95 are $1,584.) 

Nationwide, the average faculty salary at public 
institutions was $49,906 in 1992-93. (In California the 
average was $66,047 forCSU and UC combined.) 

Last year, the state spent almost $13 billion on 
public higher education, a decrease of 25% over two 
years. 

If we focus in more sharply on the CSU System 
and CSUF, we discover the following. CSUF had an 
enrollment of 24,402 in Fall 1992 making it the 81 st 
largest institution in the U.S. Larger CSU campuses are 
San Diego (30th place with 30,887 students), Long 
Beach, San Jose, Northridge, San Franciso, and Sacra
mento (80th place with 24,466 students). 

Unfortunately, CSUF does not figure prominently 
in some of the other lists such as "endowments" or 
"largest library holdings." 

As interesting and enlightening as some of these 
statistics are, I am drawn each year to the page of the 
Almanac that describes the "Attitudes and Characteris
tics of Freshmen." 

Half of today's freshmen describe themselves as 
politically "middle of the road." About equal numbers 
see themselves as "liberal" (24.7%) or "conservative" 
(21.4%) 

Students' reasons for going to college are a 
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wonderful balance of practicality and idealism: 

.J "to be able t6 get a better job" (82%) 

.J "to learn. more about things that intere~t me" 
(75.2%) 

.J "to be able to make more money" (75.1%) 

.J "to gain a general education and appreciation of 
ideas" (65%) 

.J ';to improve reading and study skills" (42.6%) 

About half expect to attain a B average and to be 
"satisfied"with college. 

Four out often expect to get ajob to pay for col
lege expenses. Nationwide, 5.6% will work full-time. 

More than three-quarters of the students be
lieved ... 

.J that the government does too little to control 
, environmental pollution and the sale of 

handguns, ' 

.J that employers should ha~e the right to require 
drug testing, ' 

.J that a national health care plan is needed, 

.J that just because a man believes a woman has 
"led him on"does not entitle him to have sex 
with her. 

More than half of the students believed ... 

.J that the courts are too concerned with the rights 
of criminals, 

.J that abortion should be legal, 

.J that the best way to control AIDS is through 
mandatory testing, 

.J that colleges should prohibit racist and sexist 
speech on campus 

, Less than half thought. .. 

.J thatthe federal government should raise taxes 
to reduce the deficit, 

.J that the death penalty should be abolished 
. (22.1 %) or marijuana legalized (28.2%) 

.J 'that homosexual relations ought to be 
prohibited (36.2%) 

Only 14% of freshmen believed that racial dis
crimination isa major problem in America. 

Two out of three students believed that an indi
,vidual can do little to bring about .change in our 
society. 

Life objectives in order of importance were., . 

.J being well-off financially (74.5%) 

.J raising a family (70.6%) 

.J becoming an authority in one's field (67.5%) 

I found these statistics on today's freshmen to be 
so interesting that I decided to go backto the earliest 
Almanac, printed in 1989, to see what opinions, if 
any, had changed significantly. I was surprised to find 
that opinions had often shifted in unpredictable ways. 

The number of freshmen students who think that 
abortion should be legal has risen 6 percentage points 
to 62.4% in 1993 while support for mandatory AIDS 
testing has declined 6 points to 61.7%. Support for 
employer drug testing has risen i 0 points to 79.6%. 

In 1988 more than half (59.7%) believed that 
homosexual relations. should be prohibited. In the 
most recent survey, only 36.2% felt t~is way. 

However, in 1988, a majority of 65.1 % of fresh
men thought "it is all right for two people who like 
.each other to' have sex even if they've known each 
other for a very short time." When asked the same 
question in 1993, only 44.8% offreshmen agreed . 

In 1988 the Cold War was not yet a distant mem
ory. One-third of the freshmen believed that military 

, spending should be increased. By the latest poll, that 
figure had declined to 23.4%-a drop of 10 percent
age po'ints. 

Regarding ultimate objectives in life, it seems that 
today's freshmen' are slightly less interested in being 
"very well-off financially" (-3%) or in becoming "an 
authority in one's field" (-6%). On the other hand, 
raising a family (+4%), "influencing social values" 
(+9.5%), "helping others who are in difficulty" 
(+ 17%), and "participating in a community-action 
program"(+6.8%) seem more important today than in 
1988. There is plenty of reason to be optimistic about 
today's college youth, I feel. 
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ent 
urvey 

L3I This up-to-the-minute analysis of students' 
employment status, law-wledge of languages, commute 
times, general satisfaction, time to graduation, and 
perceptions of significant factors that help or hinder 
their education is a "must read" for all faculty and 
administrators. . 

Dolores VUl'a has been 
the Director ofAnalyiical 
Studiesfol' the past eight 
years. Her main areas of 
interest are assessment, 
~·tlldent learning, and 
'academic planning. 

'rQ HE STUDENT NEEDS AND PRIORITIES SURVEY (SNAPS) 
~was administered on our campus in March, 1994. 
An omnibus survey covering a wide variety of issues 
and behaviors, it was last administered five years ago. 
Qur sample of eSUF students totaled 1,034. SNAPS 
provides useful information of student opitlion, evalua
tion, and behavior that we cannot get in, any other way. 
What follows are some early r()sults from SNAPS. 

The employment status of eSUF students is of 
great importance since it is the pivotal characteristic 
that distinguishes our students from the traditional 
college student. I 

CSUF Students' Employment Status 

Not employed, not looking 14% 

Not employed, looking on 3% 
campus 

Not ernployed, looking off 7% 
campus 

Not employed, given up 1% 

Employed, on-campus job 7% 

Employed, off-campus job 55% 

Employed, 2+ jobs 12% 

While 75% currently employed is lower than the 

80-88% employed in 1989, the fact that the "not em
ployed" group includes an additional 10% who want a 
job may be the result of greater difficulty in finding a 
job in 1994. Some students may have lost the jobs they 
had. A surprising 12% of eSUF students work at two 
or more jobs, suggesting that it is difficult to find a 
single good job to support oneself adequately. 

Employment status varies significantly by student 
level, although upper and graduate division students 
are similar. Of the lower division students, 65% are 
employed, 13% are looking for a job, and 22% are not 
employed. Seventy-nine perct;jnt of upper division 
students are employed, 9% are looking for a job, and 
12% are not employed. Graduate students break down 
as follows: 76% employed, 6% looking, and 18% not 
employed. The detailed employment categories by 
gender show that men are more likely than women to 
hold an on-campus job, and to hold two or more jobs. 
The gender difference in working on-campus may be 
an equity issue. , 

eSUF students' time is literally filled with work 
and school: 

Average hours worked per week, along 
with average units per student 

Hours Units per 
Worked Student 

Lower division students 20.5 12.4 

Uppe,r division students 30.7 10.5 

Graduate students 34.5 6.7 

Hold on-campus job 19.9 10.7 

Hold off-campus job 29.6 10.2 

Hold 2+ jobs 30.6 11.1 

% Working % Working 
1-29 hI'S 30+ hrs 

Lower division 50% 15% 

Upper division 36% 43% 

Graduate 25% 51% 

With the sheer volume of emplqyment hours 
of eSUF students, one wonders whether students de
fine their role primarily as "student," ,or primarily as an 
employee. Nearly all those who are not currently em
ployed, including those who are looking for a job, 
coded themselves as "student." Interestingly, 46% of 
employed students also coded themselves as "student." 
Thus, for nearly half of working students at eSUF, the 
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traditional sense of being a student as one's primary 
occupation while in school still obtains. 

National Origin. Twenty-eight percent of CSUF 
students originally came from' other countries. This 
breaks down to: 13% who are permanent residents 
(holders of "green cards"), 4% who are international 
students (holders of student visas), and 11% who are 
naturalized citizens of the U.S. The percent of CSUF 
students who originally came from other countries has 
increased by 5% since 1989, when it was 23%. Per
manent residents have increased by 2%, and natural
ized citizens have increased by 3%. 

Knowledge of languages in addition to English is 
another measure of the diversity of our students. For 
each of 12 language categories, students were asked 
to mark 1) whether they could "communicate ata 
minimum level"; and whether they could 2) "speak," 
3) "read," or 4) ·"write" "fluently at a college level". If 
minimal ability is defined as marking anyone or more 
items in each language, then CSUF students have the 
following distribution for languages known at least 
minimally: 

English only 20% 

English and Spanish, with or without other 33% 
European languages 

----------------------~----~ 

Asian language and English, with or without 14% 
Spanish 

English plus another, not Spanish or Asian 13% 

Other combinations, excluding English 20% 

If proficiency is defined as having marked either 
all four items or at least speaks/reads/writes, then 
CSUF students have the following distribution for 
languages known proficiently: 

English only 46% 

English and one or more others 15% 

Other language(s) (not English) 

None 

6% 

32% 

First Generation. Nineteen percent of CSUF 
students are first generation college students, that is, 
neither parent had any postsecondary education; This 
is a 5% decrease from 1989, when first generation 
college students ·comprised 24% of the total. First 
generation status varies by ethnicity, from a low of 
14% of whites/Anglos, to a high of 49% of Chicano 
students. Forty-five percent of CSUF students come 
from families in which neither parent graduated from 
college. Here we see the tremendous pot~ntial for 

upward mobility among CSUF students, half of whom . 
may be in the first generation to graduate from col
lege. 

Dependents. Seventy-nine percent of CSUF stu
dents have no financial dependents; eleven perce,nt 
have one; ten percent have two or more dependents. 
The marital status question was· not asked in the re
cent survey. 

Commuting. In terms of commute times from 
home or work to campus, CSUF students are most 
likely to spend 15 to 29 minutes (34%). Ninepercent 
do not commute (i.e., live within walking distance); 
20% spend less than fifteen minutes; 23% spend 30 to 
44 minutes; 10% spend 45 to 59 minutes; and 4% 
spend one hour or longer. 

Time on Campus. Hours spent on campus out
side of class range from 10% with none, 22% with 1-2 
hours, 21 % with .3-5 hours, 19% with 6-10 hours, and 
28% with more than 10· hours per week. Time spent 
on campus has increased since 1989. Perhaps the 
increase in computer use for coursework has contrib
uted to this increased time spent. Average hours spynt 
on campus outside of class is 9 hours. If students hold 
off-campus jobs or two-or-more jobs, that average 
declines to 7.5 hours, while it rises to 18 hours for 
those who have an on-campus job. Students who are 
not employed spend 12 hours on campus; on average. 

Reasons for Choosing CSUF. For 72% of CSUF 
students, CSUF was their first choice. Following are 
the top eight reasons students cited as "very impor
tant" in their decision to attend CSUF (multiple an
swers possible): 

Low to moderate cost 

Availability of their major 

Being admitted 

Reputation of students' major 

Closeness to home 

Opportunity to obtain a scholarship or 
financial aid 

58% 

49% 

43% 

40% 

36% 

35% 

Opportunity to work while attending school 32% 

Safety factors (security, level of crime) 27% 

In the five years since students were last sur
veyed, CSUF's affordability has gained substantially 
in importance to students. In the SNAPS of 1989, 
"low to moderate cost" tied for second, with 44% 
citing it as "very important," along with "the reputa
tion of their major" (44%), after "the availability of 
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their major" (54%). "Campus academic reputation," 
which ranked fifth in 1989 at 27%, is now cited by 
22% of CSUF students, in ninth place. 

Instructionally-Related Factors: Of seventeen 
instructionally-related factors that help students 
achieve their educational goals, CSUF students cited 
the following as "Very Important:" 

Availability of necessary classes 80% 

Quality of instruction 76% 

Faculty ability to communicate subject 68% 
matter' 

Fairness of testing and grading 64% 

Convenience of class scheduling 64% 

Courses in major required for graduation 61% 

Faculty enthusiasm for teaching 60% 

Relevance of coursework to major 60% 

Parking. While "parking" was cited as "very im
portant" by 57% of CSUF students in 1989, only 47% 
called it so in 1994. 

Academic and Student Services. When asked to 
assess the importance of twenty-eight academic and/or 
student services in helping students achieve their edu
cational goals, only five services/factors were cited by 
more than 30% ~f CSUF students as being "Very Im
portant." They are: 

The catalog and the schedule of classes 45% 

Library materials 44% 

Bookstore 41% 

Admission services 35% 

Financial aid services 32% 

Similarly, an assessment of the importance of ten 
academic advising services/factors yielded only five 
that were cited by more than 25% of CSUF students as 
being "Very Important." 

Faculty in major department 49% 

Major department advising center 41% 

Pre-college advising from high school 33% 

Fellow students 27% 

Campus catalog 26% 

Overall satisfaction with experience at CSUF 
continues to be fairly high, although it has dropped 
since 1989: 

"I am pleased with my overall experience 
on this campus." 

1994 1989 

Strongly agree 13% 15% 

Agree 50% 56% 

NeutrallUndecided 26% 19% 

Disagree 9% 7% 

Strongly disagree 2% 2% 

Overall satisfaction with CSUF does not vary sig
nificantly by gender, first generation status, or broad 
undergraduate/graduate categories. There are, however, 
significant differences along four dimensions. 

Firs}, CSlJF students who are either employed or 
are looking for work are more satisfied than those who 
are not employed (and not looking). Second, lower 
division students are less satisfied than upper.or gradu
ate division students. 

Third, students' responses varied by ethnicity. 
African-American and white/ Anglo students had the 
highest. percentages agreed (76% and 70%, respec
tively). Latino students responded close to the total 
average. Asian and nonresident (international) stu
dents, in conJrast, were less likely to agree that they 
were pleased with CSUF. Only 53% of Asians agreed, 
33% were neutral, and 14% disagreed with the state
ment. Only 54% of nonresident students agreed, 42% 
were neutral, and 5% disagreed. 

Fourth, responses varied significantly by school of 
major. ARTS and NSM majors were most likely to be 
pleased, with 83% and 85% agreeing with the state
ment, respectively. H&SS majors were slightly above 
the total average, with 71 % agreeing. COMM, ECS, 
and HDCS majors had percents agreeing that were 
close to the total average. HDCS majors' neutral and 
negati've response patterns were also close to the total 
average. COMM and ECS majors were less likely to 
respond "Neutral," and more likely to disagree with the. 
statement (14% and 15% disagreed, respectively). 
BAE majors were less likely to agree, with only 52% 
agreeing, and more likely to respond "Neutral," with 
39% so responding. 

Educational Goals. ~~~.~ 
Of 22 possible "things that 
the . campus might do to 
help you reach your educa
tional goals," the top six 
responses by CSUF stu
dents were: 



Increase the number of sections for certain 38% Applied for financial aid - 22% 
classes Increased work hours 20% 
Offer .summer courses at regular fees 38% Took fewer units to work more 12% 
More/better academic advising 33% Took 1-6 units to get the part-time fee 11% 
Improve the quality of instruction 28% 

More/better career counseling 23% 

Improve parking 20% 

Student reports of taking more units to graduate 
sooner are compatible with actual behavior. There 
have been record numbers of graduates and an in
crease in the average units per student in the past 

Time to Graduation. Although system-wide three years. This feedback suggests that we need to 
studies have found that CSU students tend to stop out concentrate on enrolling large new student cohorts in 
for a semester here and there along the path to their the near-term to ensure that the large graduating 
degrees, making enrolled time to degree much lower classes are replaced and that the overall student body 
than elapsed time to degree, 69% of CSUF juniors size remains stable. 
and seniors say they have hot taken time off since first From this report of early findings from the 
,enrolling here. It could be that CSUF students are SNAPS 1994, a profile is emerging of CSUF students' 
more likely to stay enrolled, only taking fewer units, . heavy work and school schedules, their concerns 
than their counterparts system-wide. about getting classes, affordability, and finances, and 

Students were asked why they think it takes many their practical, almost minimalist requirements and 
CSU students five or six years to earn a baccalaureate expectations of CSUF as their university. D 
degree, paying particular attention to reasons why r-------------------:------i 
they themselves might take 5-6 years. Most frequently 
cited reasons were: 

Desire to combine work and education 62% 

Required courses in major unavailable 56% 

GE courses unavailable 33% 

Change of major 20% 

Family/personal obligations 19% 

Student Finances. How concerned are CSUF 
students about financing their college education? 
There is significant ii1crease in the. percent of those 
concerned compared to the 1989 SNAPS. 

1994 1989 

Not concerned 23% 34% 

Somewhat concerned 49% 43% 

Very concerned 21% 18% 

Extremely concerned 7% 5% 

Because of the fee increases over the past several 
years, students were asked in the 1994 SNAPS: 
"What actions did you take in response to the fee 
increase in 1993-94?" CSUF students reported as 
follows; 

No effect 36% 

Took more units to graduate sooner 23% 

Whatever people outside 
~niversities may think. 
professors are busy people. 
made even more busy by the fa(;t 
that they are often 
unbus inessl il{e by nature and 
thus complicate small 
mat ters. .. They are dai ly aslwd 
for information they never had 
or have thrown away. and for 
reports on students they have 
not seen for five years and 
forgotten .. , They are required 
to be businesslike in a 
profession which is not a 
business. lacl{s the appal1atus 
of a business. and deals in 
intangibles. 

Robertson Davies: 
The Rebel Angels 
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Vision of an Ideal RTP 
Process: Reflections for 
the Reviewed and the 
Reviewer 

fill This article is, in part, a reaction to John Olmsted's 
article in the last issue about the RTP process. It 
contains the reflections of a faculty member who feels 
the personnel process needs considerable refinement. 

By Pat Keig 

Pat Keigjoined the 
Department of 
Elementary and Bilingual 
Education in 1988. Her 
PhD. isfrom Penn State. 
She teaches science 
methods, learning theory, 
and gender issues in math 
and science education 

~~l APPRECIATED THE RECENT ARTICLE BY JOHN OLMSTED 
~M(SENATE FORUM, VoL 8, Issue 3/4, pp. 14-15) on the 
personnel process for many reasons. Centrally, discus
sion of the process contributes to identification of 
needed changes, for example, the necessity for current, 
appropriate, and clear departmental standards for every 
department. Also, he admonishes us that to be intimi
dated or traumatized by ,the process, documents,or 
persons involved is "dead wrong." Well, maybe. Actu
ally, I'd like to be convinced of this, as it is certainly 
counterproducti~ein preparing the file and surviving 
the process to feel otherwise. 

The stance I have tried to take is to conduct myself 
within this university as if it were the university I want 
to work for. That is, treat it as if it were an ideal com
munity of learners and scholars. Consider what the best 
case scenario is for the faculty member and the univer
sity in conducting this necessary business. Try to keep 
an eye on the ideaL It's a comfort in cases where the 
institution does not demonstrate its finest potential. 

All Ideal RTP Process. I suggest that an ideal RTP 
process would have the following characteristics: 

1. The preparation of the file stimulates 
self-evaluation, contributes to goal setting and 
to improved faculty performance; 

2. The file itself provides the university with 
authentic assessment of the faculty member's 
value to the university; 

3. The feedback provides faculty with balanced, 
fair, usable, and insightful guidance for growth 
and development; 

4. The process takes time, but is worth the time it 
takes. 

The. shared task of the faculty member and review
ers is to seek the good while fulfilling obligations 
within the existing process. Where does the ideal break 

. down in practice? 
Loosing a Grip Oil tlte Ideal. Genuine critical 

reflection as required by RTP guidelines can be peril
ous. Readers of the file who come from departmental 
cultures where this is an unfamiliar practice may be led 
to conclude that a weakness. is present when the file 
writer had intended only to be frank and objective. The 
file writer is tempted to present what is wanted rather 
than the truth about the personal struggle for growth. 
Inadequate evidence is' available to faculty to deter
mine whether honest reflection is an acceptable, 
growth-inducing process or a foolish risk. Facing that 
choice in a high-stakes context it is not surprising that 
critical self-evaluation is a perilous undertaking. 

"Genuine critical reflection as required by 
RTP guidelines can be perilous. " 

"Authentic assessment of faculty member's value 
to the university" is almost certainly the most difficult 
aspect of the process. We take student opinions, aver
age the responses that have been bubbled in, then aver
age the averages of the items. This implies that we are 
measuring a unitary construct, although we know that 
it is not. (Thanks to Darryl Katz for these points.) A 
tradition of interpreting the faculty member's teaching 
performance in terms of comparison to the mean will 
have the effect that a department with weak teaching 
can accept and retain weak teachers (though above 
average for the department) and a department with 
strong teaching may also reject very fine teachers (say, 
below an average of 3.74 on a O-to-4 scale). Thus, in 
some cases a criterion-referenced interpretation is more 
reasonable (as stated in some department guidelines). 

Reviewers devote a great deal of effort, commit
ment, and expertise to the RTP process. Because the 
ideal is so extremely difficult to achieve, the task re
quires constant attention to the goal of providing 



authentic assessment and a willingness to examine 
assumptions. For instance, reviewers should be will
ing to examine the assumption that grades shoulq 
always reflect a curve around some specified value: 
Let me cite an example· from my own 
department-unusual, but illustrative of my.point. In 
my department, essentially all the students who re~ 
ceive letter grades are practicing professionals, all 
have placed above the median grade point average in 
their major to even enter the profession, have re
mained in the field.despite a l-in-4 attrition rate, and 
have resolved to work toward a master's at CSUF 
rather than at a less demanding institution. The grades 
earned by these students may seem high by compari
sonto all undergraduates in the university but they are 
not inappropriatdy high. 

The third ideal addresses feedback. Reviewers 
apparently do· not have. training of any kind. They 
apply different metrics to the data presented and are 
sometimes distinctly out of calibration with each 
other. The process of reviewing a file is closest to 
what would technically be considered "holistic ana
lytical" evaluation. Yet our process falls short of the 
standards that are routinely established for holistic 
analytical evaluation. Our local authorities on holistic 
evaluation include all those who participate in scoring 
the English Writing Proficiency Test (EWPT). They 
are trained and their inter-rater reliability is examined. 
It seems likely that a similar training process for re
viewers of WPAFfiles would increase the value of 
the feedback they provide. 

Th~ absence of a scoring guide in the RTP proc
ess presents problems. (Such

l 

a guide might include 
text describing how to evaluate files as well as anchor 
points that illustrate what is tenurable and what is 
not.) We have some difficulty agreeing on the quality 
of a given box of file materials, at least in part be
cause the instrument has not been calibrated. Goulden 
comments: 

The problem with holistic tools is that 
although the global nature of the evaluation 
allows for inclusion of all possible traits and 
relationships, individual rater's choices of 
traits and the value given those traits may be 
highly idiosyncratic and, therefore, reduce 
reliability... Rater training, especially with 
samples of anchor products/performances, 
may be used to increase the consistency of 
holistic judgments. (N. P. Goulden. "Theory 
and vocabulary for communication 

assessments." Communication Education, 41, 
1992, p. 268) 

Review at several levels is necessary in our sys
tem. But when it leads to conflicting messages to the 
faculty member, evaluator feedback should specifi
cally address why conclusions contradict or seem to 
contradict other evaluations provided during the proc
ess. Resolving these difficulties would reduce the risk 
of intimidation and trauma in the RTP process. 

"The time that goes into the preparation 
and evaluation of the document is far out of 

balance with the yield either to the 
individual or to the university. " 

In this context I cannot resist remarking, on our 
peculiar system of four categories of review. In each 
of our categories (teaching, scholarly and creative, 
professional, and service) faculty members may be 
told that they are doing not enough (or. not well 
enough) or alternately too much. This yields eight 
ways to fail. This seems unfair to me. If a faculty 
member is actually doing too much in a category, it is 
only too much if iUs the primary cause of the faculty 
member's insufficiency in another category. In that 
case, the appropriate message is in that weak cate
gory. This simple change could increase agreement 
between levels of review. 

The time that goes into the preparation and 
evaluation of the document is far out of balance with 

. the yield either to the individual or to the university. 
My hope is that a "Shaker style" WP AF with the 
simple functional necessities could be demonstrated 
to be as acceptable as an ornate, "rococo" WPAF. It 
seems likely that. such an abbreviated process would 
not undermine the. accuracy of the findings, since at 
the present time· 90% of submissions are successful, 
and requests for additional information would proba
bly be infrequent. The overall savings of time in 
preparation and review could be enormous. 

It has been argued that the present focus on the 
mechanics of the file may detract from the task of 
becoming the most valuable faculty member possible. 
In the time it takes to prepare the file with computer 
generated division labels, punching, binding, photo
copying, and indexing, it would be possible to prepare 
an article for publication. 

Back to Reality. The feedback to the faculty 
member is clearly intended to guide growth and devel
opment but clarifying the criteria would provide even 



~~~~~~~~~~~~---------------------------------------------------------------------

more assistance in that effort. It would benefit our 
campus to address seriously the time demands of the 
process on both the reviewed and the reviewer. 

I like to imagine preparing a file in accordance 
with my vision of an ideal RTP process. While I con
form to the necessities of the day, I try to keep in mind 
what the process could ideally accomplish. It is my 
hope to yield as little as possible to the pressures that 
draw us away from those ideals .. I appeal to all parties 
involved to bear in mind a vision of what is potentially 
good} healthy, and growth-inducing in the process and 
to minimize the necessary evils that have become a 
part of the process. There is a comfort to keeping our 
values before us. 0 

from the ·Editor 

Curtis Swanson, the new 
SENATE FORUM editor, also 
chairs the Department of 
Foreign Languages & 
Literatures. He is a 
self-confessed computer 
nut. During the summer 
he is known to take 
long-distance bicycling 
trips through Europe. 

1.1 S THE NEW EDITOR of the SEl-{ATE FORUM I hope you 
i enjoy the articles in this issue. While putting it 

together and re-reading articles from prior issues, I 
learned to appreciate the great contribution that the 
founding editor of the FORuM-Julian Foster-has 
made to our university. For eight years, Julian fur
nished us with a public meeting place for the open 
dIscussion of ideas; he provided a rostrum to all who 
chose to mount it to debate academic issues; he 

supplied a platform from which to disseminate infor
mation. Such a publication as the SENATE FORUM is rare 
at any university and rarer still at CSU campuses. 
Thank you, Julian. Well done! 

The only thing that has really changed with this 
issue is the format and layout. The editorial principles 
established by Julian and the eight-year tradition of the 
FORUM have not changed. 

The SENATE FORUM is intended to stimulate discus
sion, debate, and understanding of a variety of impor
tant issues. All members of the faculty and the 
administration are encouraged to respond to the materi
als contained in the FORUM or to submit their own con
tributions. The Editor and the Editorial Board are 
eager to receive submissions on any topic that is of 
interest to our readership. Articles in the range of 500 
to 1500 words are preferred; however, longer articles 
are also acceptable if the added length is necessary for 
clarity and completeness. "Letters to the Editor" are 
especially welcome. 0 

Submission.lnformation: 

Articles and letters forpublicatiori 
should be sent to the editor: 

. Curtis Swansoh 
Foreign Language€) & Literatures 
'H-835C . 
it 2749, FAX 449-5944, also Quick" 
Mail 

Please, include a copy of the manu.;. 
script<and,if possible, a diskette. The 
deadline for submissions to the next 
issue isNovemb~r 23~ 

f?J 'Be warnedin time, 
James, ancCremain, as I do, 

inc omyrefiensib[e: 
to be great is 

to be misunderstood. J2:f 

--- OSCAR WiLDE 
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